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ABSTRACT

Hnatkov4, Tereza, University of West Bohemia, Fgoof Education, April 2013, The main
difficulties in applying CLIL method on teaching Wpper elementary school in the Czech
Republic.

Supervisor: Mgr. DanuSe Hurtova

In my final work | deal with the main obstaclesapplying and using Content and Language
Integrated Learning method (CLIL) throughout thagbice of teaching and learning in upper
elementary school ZS Kozinova, Prague. The finakvi® divided into two parts - theoretical

and practical (experiment).

The first part introduces CLIL methodology with tinepact it has in the Czech Republic. The
implications of this new method are then pictureahf the learner’'s as well as teacher’s

perspective.

In the practical part, my aim was to apply CLIL med on teaching Geography in three
different classes, each of a different grade, aedtify the main obstacles | perceived when
implementing the method. At the same time | triedvalidate whether it is feasible to cover
the given amount of curriculum stated by the scheolnicational program. Moreover | attempt
to prove whether with CLIL method, pupils are atdettain the required knowledge which |

tested at the end of my CLIL teachings. The sequartl of my experiment was to find out

how pupils perceived the change of teaching me#mabiwhat did they think about it.

Finally, my findings were summarized and compareti the regular teaching practice of

Geography lessons using Czech language in thatyartschool.
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1. INTRODUCTION

In the modern world the emphasis on communicaticaniother language, besides the
native language, is becoming a standard and theaédoal system is pushed to match these
needs. People are no longer required to use tigedae only during their holidays abroad but
are increasingly forced to integrate foreign largpsa especially English, in their work career
or, in general terms, everyday contact with theldvarhe fully bilingual educational system
is not possible for all students and thus a nevhodlogical approach, CLIL, has been
developed to cater for all students to participat®reign language communication apart
from traditional language learning classes.

In the theoretical part, my thesis introduces amtirees this new methodology. It also
brings together the major attempts to introduce tiew method in school in the Czech
Republic. Furthermore, new competences of CLILhHe&x are described as well as the shift
of testing and assessing method used.

The research part focuses on question how pupitepe the new method and whether
the teacher can cover the same amount of contapplf/ing CLIL method. My experiment is
based on carrying out and applying CLIL methodologyGeography lessons in three
different classes, each of a different grade, ipenglementary school in Prague, ZS
Kozinova. These lessons are described in clasaaipn sheet in Appendices together with
the assessment tools | used. Furthermore, a qoeatre for pupils is presented and their
answers analyzed.

The final chapter summarizes the main points oihmayer thesis with its implication for
CLIL teachers. | introduce my own opinion on théjsgt and present recommendations |

gathered from my CLIL teaching experience.



2. THEORETICAL BACKGROUND

The theoretical part introduces CLIL method in gahepointing out the main items
necessary for implementing lesson using this metlogy. The chapter is divided into
sections closely related to CLIL, its emergence tnadkey factors of its proliferation in the
Czech Republic. It also describes the implicatibhgs on students as well as on the teachers.

About CLIL

Definition of CLIL

The aim of my thesis is to find out whether pupitso are undergoing teaching that
incorporates CLIL methodology are able to learnglme amount of subject content as stated
in the curriculum. Whether it is not too difficdtir teachers to proceed in content plan, stated
in school educational programmes, in case of pupitsblems with language structure.
Further | focused on the resource availability. Tdst part of my experiment was to gather
findings about pupils” perception of implementingliCmethodology into the teaching of

geography classes.

The term Content and Language Integrated Leari@hdl ) is quite new and was
used in 1994 for the first time by David Marsh frdme University of Jyvaskyla. It has been
developed in Europe and is oriented toward thigregf language diversity where people
strive to obtain the language knowledge in ordesrisure their living. Because of this fact
and with the knowledge of the high importance afcadion, the European Commission
embraced a document called The White Paper - tegemd learning, towards the learning

society in 1995.
It supports the development of three Europeanuages for all European citizens.

Furthermore, European Union adopted another apteomin 2003 which states:

It can provide effective opportunities for puptts use their new language skiiitew, rather
than learn them now for use latér opens doors on languages for a broader range of
learners, nurturing self-confidence in young leagand those who have not responded well
to formal language instruction in general educatitimprovides exposure to the language
without requiring extra time in the curriculum, whican be of particular interest in

vocational settings.”



It is a method of education that incorporates podmtent and linguistics into one
lesson plan where language is taken as a commiamdabl in the class. Although it is
perceived as all innovative and modern, the meitsedf is very old. People of ancient Rome
already had their children educated in Greek (E2411,2).

As stated above, CLIL is an approach to teachiegctintent of curricular subjects
through the medium of a non-native language (CagerESOL, 2011). The aim of this
method is for learners to benefit of the integmratichere apart from the new content they
learn the language and these two parts are sytieadjislinked together. Further, according
to Coyle (1999), successful CLIL teaching shouldeame 4 Cs elements associated with this
method — Content, Communication, Cognition and @altAll these elements are to be
included in CLIL lesson in order to achieve its &fs.

CLIL in the Czech Republic

The Czech Republic reacted to the language supp&tiropean Union by outlining
the National plan for foreign language learningyfears 2005 and 2008. This document has
influenced the content of Framework educationagpammes (FEPSs) which defines the
educational goals and key competencies for achgaviBased on FEP, school are eligible to
prepare their own school educational programme®$sH hese changes are welcomed as
there is an ongoing trend to change the way theatdun is carried out in the Czech
Republic. On the side of school subjects, theydaiategrated in the curriculum, as far as
language learning is concerned, the need for agehahthe obsolete methods is conclusive.
According to Hankova (2009) today’'s Czech teacheesocused on the subject content and

the students’ participation in teaching is limited.

In terms of legislation, the implementation of Cli$ fully under the authority of the
head of school and s/he is free to take advantatigsamethod and apply it in the school if
the teachers’ abilities allow doing so. The headerasust state the usage of CLIL in their
SEP and make sure the results meet the expectedtamhal goals. At the same time he or
she has to stick to the number of subject and lagglessons required in curriculum and
stated in the FEP and must not exceed the maxinfl@sson allocation on a week (MSMT,
2009). However as the research (HanuSova, Vojtkimea)d out many teachers in the Czech
Republic are worried about their competencies And &re hesitant to start incorporating
CLIL methodology in their teaching practice. Dudhat fact, only six percent of schools
incorporated CLIL method in their teaching in 2QR&SMT)



According to HanuSova’s (2011) research, the sumgbohe school management is crucial for
implementing long-term changes towards CLIL metlmo@zech schools.

Actions taken to change such course started in 2@8iGcomprise of project called Narodni
project CLIL presented by the European social f(Ef8F). This project was running until
May 31, 2011 and focused on methodical educationrareased awareness of CLIL for
teachers. It was administered by Nérodni institd§itio vzdlavani (NIDV), Vyzkumny
ustav pedagogicky (VUP) and Asociaci metddikglického jazyka (AMATE). The central
outcome of the project was for teachers to padieipn creating of methodical documents

which were then presented on CD.

Another project, financed by EU and the nationald®i took place between November 1,
2009 and March 3, 2012 was directed on \éysa region. It was calledyuka anglictiny

napfi¢ pfedméty na ZS, G a SOS kraje Vysocina. Similarly as with the first project it focused

on education and support of content and languaghézs in order to promote CLIL
awareness.However, after the first year of thegamtajompletion it is clear that no school has
decided to incorporate CLIL method in their SEP.

CLIL Philosophy

CLIL Methodology

The foremost indicator of CLIL method is the foarslearner. CLIL teachers are
convinced that it is not possible to successfuliypsfer the knowledge through the
transmissive approach in teaching. They desire c@inmunicate with learners in two ways
directions using different inductive approaches k@agding more responsibility on learners.
Less emphasis is put on a language form and agcaratteachers try to reduce their
intervention to the minimum. The aim is to promfstency. In order to comply with this
requirement and further increase learner’s lexgorases and vocabulary it is important to
provide enough exposure to language input. More®tedents are supported to be proactive
as it is more rewarding for the learners to reviealknowledge themselves through discovery
and practice and then connect the already obt&inedledge with the new one lectured by
the teacher in order to clarify and integrate ticlsis called Task based learning approach. As
Scrivener points out, this approach tries to ohmetpure forwarding of knowledge from the
teacher towards the learners, focusing on langtaagg but is rather a proactive approach

where learners are to employ diverse cognitive odshn order to solve the meaningful task
4



which is central to the learning process (Scrivien&s a result, learners are motivated toward
the learning. Another lesson procedure by whichLGAis inspired is presented by (Harmer,

p. 66) and called Engage, Study and Activate (E8A3.based on primarily emotional
engagement of learners to the topic which ensums effective learning. After detecting the

possible problems, they are, later, studied anctigeal.

In relation to the subject content, the aim of Chiethod is not bare achievement of

particular subject syllabus objectives but it faessn developing a cultivating pupil’s
thinking skills. According to Anderson (2001) thevised Bloom’s taxonomy of our thinking
skills includes knowledge and comprehension. CLEtmod strives for higher order thinking

skills such as analysis, evaluating and finallyatingg outcomes.
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On the basis of the above argument, Novotna stiad¢$earners are active during the

CLIL lessons and are constantly being supporte@dormunication and cooperation.

Teachers use different organizational forms andredral communication strategies.

(Novotna a kol., 2010)



Despite of the above mentioned assumptions, | h@sever, unable to find clear
descriptions of a CLIL methodology. Due to suchsoeg teachers might not know exactly
what CLIL teachers really should be and consequenitjht experience a crisis of identity.

| will look at this issue later in my work.

Language in CLIL
It is important not to mistake CLIL with bilinguadethod of teaching.

As a language teacher | am patrticularly interestgatocesses how learners acquire the
foreign, second, language (L2) and whether CLILhnodtis a way which can be sometimes

utilized in predominantly language teaching.

While in bilingual teaching approaches the mairufors on the content being
communicated primarily in foreign language and ¢f@e a certain degree of the learners’
language fluency is expected, the CLIL’s aim isrgyg@ut on the language and subject
content (Baladov&007). The language competencies are developeditife situations.
Based on the Krashen’s (1981) language acquiditieory, the authentic communication
facilitates better language acquisition as the nacous learning, supported by
comprehensible input, is more effective and permar@thers state that the application of
CLIL is not only a bare language translation bug#ds to different cognitive processes
(Hofmanova a kol., 2008, p.15). In that way, tharhers are acquiring the language similarly
to the way they learnt their native language. Téeyexposed to it, not deliberately learning
it. The advantage of it is that they learn to thimk 2. ,The usage of L2 requires a different,
deeper cognition and thus leads towards the imprtareguage as well as the non-language

adoption. “

Based on the mention theories, CLIL does not oalehan effect on how do learners in their
minds create names and terms on one subject ortpati two different languages but it also

effects the way they comprehend.

Nonetheless, CLIL is not a language teaching eithérile the language teaching
focuses mainly on practicing the four macro skikgeptive listening and reading and
productive speaking and writing, the CLIL teacteenot primarily seeking activities in order
to develop and advance language competences. rteese skills are just a tool for attaining
new information about the given subject. The LBasurally generated by the need for

communication about and practicing the subjectig@at matters. Thereat, CLIL exploits the

6



Task based learning approach, one of the learngrezklanguage teaching methods I have
previously mentioned in the CLIL methodology chapte

The role of L2 in CLIL

Since the language is an instrument for the tegghine learner’s level of English
must be taken into consideration. At CLIL lessdmeslearners are, ideally, being exposed to
the language to the degree they can comprehendhiBaeason a native language (L1) is a
natural part of every CLIL lesson. Where the legmability to use a foreign language is
limited, more native language is used and only siocel language showers are implemented
to introduce the L2. The teaching is eligible tocléled CLIL if at least five percent of the

communication is done in L2 (HanuSova, 2011).

With respect to the learners’ language developnikatteacher should clearly state
the language objectives at the beginning of theolesThey can be as general as the ability to
communicate effectively or can be aimed to pragecific language forms such as past

tense.

As one of the aims of my thesis is to prove whethie possible to attain the same
amount of content objectives together with teachiBgit is important to emphasize that
researchers from Cambridge University (ESOL 201gpsst to divide the language used in
CLIL classes into content obligatory where everyjsat has its own set of words or grammar
structure used especially when talked about. Toexgit is the subject contents what
determines the language objectives. The Seconatlamguage used in CLIL classes is
content compatible one which is not specific onlytte particular subject but can be learned

at regular language classes. (ESOL, 2011)

Once the learners master the content compatibigiéege to a certain degree, it helps them in
any subject taught in CLIL. As | point out laterny research part, learners of the upper
elementary school realize it and they perceivauage of L2 in different subject as a chance

to improve their overall ability to speak in L2,tramly for the purpose of the certain subject.

Content versus Language objectives

It is a daunting task to start for the teacheirtaotsising CLIL method in one of his or
her subject. As Hofmannova a kol. (2008) suggéest,recommended to use CLIL in only one
of the subject at the beginning to allow studeatgdt used to it.



There is a simple rule at CLIL: the demand is toroeeased in one area only. This means
that a teacher focusing on content should notdltcte new language structure at the same
time. S/he should leave it for later summarisingewkhe learners are already confident at the

content knowledge.

HanuSova (2011) suggests that there are 3 optfangptementing CLIL method:

1/ The main part of the class is in L1. L2 teachmfpcused on corresponding vocabulary —

recommended for lower grammar school.

2/ The main communication in class is in L1. Leasrs=arch for information in L2 texts but

formulate their findings in L1.

3/ Communication in class is mainly in L2. In oaaunce of grammar or vocabulary

problems, the L1 is used.

Furthermore, CLIL is also open towards and welcoargskind of non-verbal

communication.

The usage of L1

As presented above, the use of L1 is recognizedegitimate tool in case when learners are
struggling to express themselves in L2. Moving friointo L2 is known as code switching.
This bilingual strategy helps the classroom commcation to be as fluent as possible.

It is then up to the teacher to amend and supperearner’s language structure for the
future use. Some might suggest that the usage biriders the L2 acquisition. However, one
of the first and main advocates of mother tongueinghe communicative classroom has
been David Atkinson (1987). He states that: “UdimgL1 in the classroom is part of natural
practice, a classroom resource and a time-effiggategy promoted by many teachers”
(Atkinson, 1987).

Planning
Planning is an important part of lesson for pupgéswvell as for teachers.

Planning must produce lessons that enable stuttenmake connections between their own
knowledge and experience and the new informatiamga@ught (Rumelhart, 1994). By
activating the prior knowledge at the start of ldsson, teachers motivate pupils towards

8



further learning. Bridging the understanding, a p&the effective planning, enables teachers
to take their pupils from where they are and lghdm to a higher level of understanding.

Such planning applies on both, content and langaagect of teaching. The teacher must be
aware of pupils’ level of L2 and approach them witiderstandable, comprehensible, input as

well as their level of content knowledge and attemtheir need for further expansion.

In face of the complexity of CLIL method; speciehthing assistance is needed for
students to facilitate the proper course and addraeat in the lesson. One of the ways the
teachers can help is through the technique catlefficdding. As Lev Vygotsky believed
“learning is assisted performance”. Implementiogffolding, teachers provide “supportive
framework for the construction of knowledge” (Ham2007) or “possible elements of

conversation...echo the meaning...give correct prorafioci’ (Scrivener, 2011).

Although teachers aspire to include all aspectSldf. methodology in their teaching,
some pupils might perceive the usage of secondilsg®as a threat or a kind of cultural
restriction. This effect might arise from the laafksubject or language competencies. If such
happens pupils are not likely to benefit from tisage of another language and acquire its
proficiency nor are they to improve in subject @it On contrary, if the L2 is perceived as
prestigious and valuable the pupils tend to displalyanced results in both, the language and
content aspect.

It is important to remember that however fundamlaattne language side in CLIL teaching,
it IS interesting to notice that the term contenthie first word in CLIL title. It is due to the

fact that curriculum content leads language leg(ESOL 2011).

Although | have previously mentioned that CLIL isn@thod of diversion from the
teacher-centred approach, the role of a teacht igery important. S/he should facilitate in
providing adequate resource and instruments inr@éodereate the relation between the
subject and the languagkeachers should bear in mind that “for every acadé¢opic, certain
language is essential for understanding and tal&ibaut the material” (Snow, Met and
Genesee, 1989).

Competences of CLIL Teachers

It has been mentioned in the text that the roleather is crucial in attempt to apply
CLIL methodology in teaching. Therefore, the teadh&ning is a crucial part of introducing

and implementing this method. What kind of teaclséiauld CLIL teachers be?



According to Novotna a Hofmannova (2002) therefage basic CLIL teachers’

gualifications:

* L2 native speakers who have been educated in thec$is content.

» Subject content teachers without any L2 educatiba are capable to use it to some
degree. The language level requirements are noifigok enabling simply anybody
confident in L2 to participate.

* Language teachers without any subject content ¢iduca

A certain advantages for teachers who are invoivéZlLIL methodology have been pointed
out. They include the language development, inanggwoficiency and benefit from making
contacts with other teachers from different schediech accommodates the demand for new
teaching materials. Assembling materials is argiatied way to create personalized and

effective CLIL lessons.

The absence of adequate resources is one of thié/mmantioned difficulties among CLIL
teachers (Kelly, 2010). The major publishers hatvesdlly produced many books for CLIL
teaching and thus teachers spend a lot of the& tiraking resources — finding materials on

the internet, importing native speaker books thaythave to adapt to their learners.

Another burden for teachers is the L2. Not manghess have the level of language needed.
According to Kelly (2010), in some countries thare programs for language development
while teachers are already practicing CLIL. Thehdelands is one example of this. Ongoing

language development for teachers is essential.

Assessment in CLIL

The mode of assessment determines how the legreersive the teacher's intentions.
It is closely linked with planning; the aims of taang. Just when the teacher is aware of the
aims of the lesson and s/he makes them clear tedhneers, they are able to strive to attain it.
At such, the criteria for assessment are set.
However, assessment in CLIL method causes a gmeatrat of uncertainty. Teachers are not
sure whether to asses content and language sdpanatehether to assess them together.
Another issue is in what language do we asseS3ratthat tools can be used for assessment?
Short in her article (1993) states that teacherst migtinguish between the students” language
and content knowledge and decide if one is interewith the demonstration of the other.

Assessment is closely related to the overall laggumderstanding. Because the language is

10



assessed for a real purpose and in an authentiextpane of the problem teachers might face
is to judge and distinguish between how much learkieow or have understood the

definition but are not capable of expressing thdweseand whether the learner simple do not
know the content information. Communicating backhi® teacher is difficult due to limited
language competences. On the other hand some iganight try to overshadow their lack of

knowledge by simulation of language inadequacytaadhers must be aware of this feature.
Assessment and the use of academic language in L2

It is the academic language what is viewed byesttslas one of the most
daunting task to master in terms of language deweémt. As Dalton-Puffer (2008) suggests,
Academic language is a subject specific languagehntas low frequency of use in everyday
informal interaction. For this reason it impedes tognitive demand. As mentioned above it
is, therefore, possible that learners are ablaty out the task but their language ability is
not to the level to implement it or to conceive #mswer. This discrepancy leads to a question
of in what manner teachers should assess the lgagual content part of learning. As stated
above CLIL methodology makes it clear that undeditag the content of the subject is
central to this method. Therefore, with the cldgeotives, content skills are to be assessed
first. It should be done in basic language which Ib@en practiced in class. Afterwards the
language is incorporated into assessing in sonme. fdowever, teachers should bear in mind
that it is different and therefore more difficulirfstudents to learn content in L2 due to the
attention paid to language in the first case. itportant for the teacher to continually check
on the learners” understanding for the topic. 8eaf scaffolding should not be viewed as
some kind of a cheating. Scaffolding is a legitientatol for supporting learning in CLIL led
lessons. It supports the lack of language knowledhgewith the ongoing monitoring of
students performance it can be subsequently eledddg towards assessment without
support. Further, &foreign languages the concept of language asulise usually differs.
Based on the previous statement, the integrati@montfent and language should be taken into

account when assessing and evaluating in CLIL efass

Summative versus formative assessment

There is a clear difference between the form tisessnent is being executed. One
method, the summative assessment judges the aéipalnf the learner at that point of time
and it is usually done for the purpose of givinfprmation about student's capabilities to
another party, school management or learner's {safidarmer, p. 379). It involves formal

11



setting and is often done as an end of the yeatagsoduce final results. However, Dweck
(1986) argued that summative assessment demotstai@snts. As this kind of assessment is
widely recognized and respected, CLIL method nusbiiporate some kind of summative
assessment in its assessing criteria in order pehbmeived as mainstream educational
method.

Opposed to summative assessment, formative assasismaore complex. It is
recommended to be an integral part of every lesgmnever interacting with learners the
teacher should give them instant feedback on geflormance. It can change the lesson
planning and practice and thus has an instant ingratearner's, as well as teacher's, next
step. Formative assessment was advocated atyitdt Bcriven in 1967 and Bloom in 1968
(Stiggins, 2005). Researchers believe that forreaBsessment has the power to actively
support better summative outcomes. Another advaddtegmative assessment is Zangl
(2000) who points out that teachers should askedsgarner’s proficiency with in a multi-
component framework, comprising not only domaindsiure-specific items, but also the use
of language within the social context of the clasgn.

The ongoing research of assessment (Black anéwili998) led toward developing
the term Assessment for Learning (AfL) in 2002 vwh&m is to demonstrate desirable
processes in the lesson plans. These processedarsitaring of the learning intentions which
means stating of the lesson objectives to be tbedeacher and students. Another aim is the
use of success criteria meaning that studentsveaseaf task content and the outcomes of it.
Further aim on the list is the involvement of leamin self- and peer- assessment. The last
key feature of the AfL document is the importanté&edback which should be sensitive to
learner's self-esteem and should positively impaaent’s motivation towards the subject.
Especially where comprehension might be diffictitire start it is important for teachers not
to forget to enhance students’ self-confidence atiat they can do in the foreign language
rather than focus on the mistake. Students shealuh lto take an advantage of a mistake and
use it as a mean of self-improvement.

It might be argued that learners should not beeetgal to learn the same amount of
content as if taught in L1.Generally speaking,game content objectives should be used to
assess the achievement of second language and spg&akers alike - lower standards of
achievement should not be established for secorglitge speakers (Genesee and Upshur,
1996, p.47).

| will look at this issue later in my research.

One of the areas of assessment is testing. Thet efféesting on teaching and learning
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is known as backwash. As Hughes points out, itmaharmful or beneficial. (Hughes p.1)
CLIL method strives for positive backwash effecLIICpupils learn to focus their attention
on a particular item that the teacher is orientedards. In that way they subsequently learn
what they are assessed on and can aim their dtreowgards the same goal as their teachers.
For the students to trust the test, it should loeirate, reliable and related to the topic of
content they have been learning.

The last ambiguity in assessing during CLIL clagsesho assesses.
Apart from the traditional teacher’s role in assesst it is recommended for it to be
collaborative. Such assessment takes place whdardhbker presents the work of one
anonymous learner and the others are assessinguivkhowing the author.

Overall, assessment should be well planned andritegia which are going to be
assessed are known to the teacher as well as sfugkfore commencing the lesson.
Additionally, they should be expressed in a frigndlanner with the awareness of cognitive

complexity.

In this chapter | have introduced the main charattes of CLIL methodology with
general implication for teaching practices in sdhobfocused on its integration into teaching
in the Czech Republic. | have also outlined thesiixds ambiguities when implementing
CLIL methodology. In the practical part of my tieebaimed to obtain practical experience
of this method and evaluate it from the perspeative teacher as well as from pupil’s side. |
focused on a question whether it is possible tectwe required amount of content in the
subject taught in CLIL compared with teaching in Elirther, my experiment demonstrates
how much preparation time the teacher needs ty ocatrCLIL teaching for the first time and
the availability of resources and materials for liempenting geography classes in upper

elementary school.
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3. RESEARCH METHODOLOGY

With regard to the topic of my work | selectedus®e two research tools; Experiment
and Questionnaire. At the beginning of my practpaat | opted for experimental research. |
taught one Geography topic in three different @ass upper elementary school, each class
with a topic relevant to their school educationaigszamme. | integrated CLIL methodology
throughout the whole teaching block. At the en@adth teaching block a class was presented
with final written test in order to gain findingb@ut pupils” improvement in the topic. Later,
the pupils were presented questionnaires to sp#wiy opinion about the just passed
experience of CLIL teaching. This chapter covetsitkd description of the experiment in
terms of topics, pupils’ capabilities and time alémce | was given as well as analysis of
guestionnaires. All my lesson plans for each lessgather with tests and questionnaires are

attached in the appendices.
Experiment

| decided to carry out a five weeks experimerteathing Geography lessons
incorporating CLIL methodology. | chose three diffiet classes, each of a different grade. |

implemented this experiment from January 28 to ayr 8, 2013.

| am an English teacher in every of these claaedghus have a fair knowledge of the
level of language proficiency each class, in gdrteras, possess. Due to this fact | was able
to promptly develop a class language adequatestoldnguage level. In every class | decided
to teach one block of Geography topic which | edddtom the relevant curriculum. | went
through the textbooks and other materials the pwsé in their Geography classes and
adapted them to be used in CLIL lessons. In owlérdorporate adequate English words at
the appropriate level, | further adopted other mdaksources of information, mainly from the
Internet. Based on these materials | prepared itegphans in compliance with CLIL

methodology.

Due to the different amount of syllabus for eaclngfchosen topic | taught two classes for 5

hours each and one class for 10 hours. Altogeithegas twenty lessons of CLIL teaching.

My aim was to prove the fact that CLIL methodolagyw sound way in teaching content and
language. With respect to subject content, Geograply intention was to find out whether it
is feasible for pupils to obtain the same amourtdasitent knowledge. | tried to prove this fact
by presenting pupils with a test at the end ofttloek (see Appendix 5, 7 and 10). This test
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covered the talked about subject theme as welhgiidh comprehension. Outcomes of these
tests are presented later in the results and cotanreschapter.

Further, | tried to prove that CLIL methodologyaigplicable to any grade with always
positive effect it leaves on pupils” language aoitent learning. In order to obtain relevant
data, pupils were given a questionnaire (see Apgehdnd 3) after | finished the experiment.
The gathered data are described and comparedaitscatthe results and commentaries
chapter.

Place of Experiment
| decided to execute my experiment at the elemgsthool in Prague, ZS Hostiva

It is a fairly large suburban school with 450 stoutde There are approximately 19 pupils in
each class. The school has 24 available classrobmiich five have interactive board.

There is one multimedia classroom available totaagher and one Language classroom with
specific setting for English language teaching.réhe also English library available in where

pupils can borrow graded books, magazines to takeetor dictionaries to use in class.

The school follows the school educational prograncaiked “Journey towards
understanding” which strives to provide pupils wiibt only the knowledge but also support
their competences towards problems solving and aemzation. The emphasis is on

practical learning and overall support of pupiEsponsibilities.
Objects of experiment

As mentioned above, | executed the experimenhaetdifferent classes, in thg, H"

and &' grade.

In all of these classes pupils are taught Enghsbet times a week and their general level of
English according to Common European Frameworkeféfences for languages flows
around A2 to B1, advanced beginners to intermed@iearly, the eighth grade pupils are
expected to be on higher level of proficiency Ing fifth graders are also, with some help,

able to attain basic level of communication.

Altogether, | taught 55 pupils in 20 CLIL lessoiibere were 24 pupils if5grade (age 11),
19 pupils in & grade (age 12) and 12 pupils A @ade (age 14). | spent 5 lessons eacl{'in 5
and 6" grade and 10 lessons i §rade.

15



These pupils started learning English from the firade with allocation of one lesson per
week for the first year moving to two lessons akveethe second year and reaching three
English language lessons a week in the third yeamods. They were introduced the
language basics through Happy House textbookswellioby Happy Street series. At the
upper elementary school pupils work with textbofsken M. Zahalkova, Angtitina pro 5.,
6., 8. r&nik where they have Pupil’'s book and workbook apdsal.

At this school, English language pupils regulaiitvEnglish spoken theatre where plays are
adapted for language learners. Pupils also engregeselves in drama playing in English. All

this helps in promoting pupils’ competencies in Estglanguage.

With regards to content subject, geography, pugtdst learning basics of Geography in
Grade 4 in a subject called Vlastila. The subject’'s name then changes to&pesrstarting
from grade 6. From the fourth grade pupils areoshiiced facts about the world around them,
stating basic rules. Based on the school educatmwogramme, all pupils in the school are

allocated two hours a week starting from the fogridue.

With respect to the experiment, all pupils werffleiimed in advance about the change
of a teacher. They also knew we will use Englistgleage along with Czech as a mean of
communication about Geography. They were assueetétiel of English will be up to their
abilities and as | am their English teacher dulargguage classes, they were not afraid of the

change.
The Procedure of experiment

As already mentioned above, the topic | chose&mh of the three classes was always
relevant to the Geography objectives required bystthool educational programme (SEP).
Based on the programme | executed lesson plareafdr class. For class 1, tHedrade, it is
The Czech Republic, for class 2, tHedsade, it is Atmosphere and in 8th grade, class 3,
presented topic about Europe. Detailed lesson @lemattached in the Appendices 4, 6 and 8.

In compliance with SEP thé"grade pupils were to obtain the basic awarenesstab
their country, the Czech Republic. The aim is tspnt physical geography of the Czech
Republic, cover Czech neighbouring countries aedtifly the direction of each bordering
country. Pupils are introduced the main Czech<tibgether with Czech traditions which are
to be discussed.
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In the topic of the 8 grade, Atmosphere, the aim is to provide basi®tstdnding of the
presence of such phenomena. The layers of atmasphethen presented and their effect on
our lives and existence on the planet Earth. Thelgpare introduced with experiment for

experiencing the effect of atmosphere.

The pupils of & grade are to obtain an overview about Europe ttmperspective of
physical and socioeconomic geography. Pupils aleatm the basic knowledge about
European surface and its location in the worldtltan the socio-economic aspects of
geography are introduced and pupils try to conoapital cities with their countries and get
familiar with population data. In addition, pupésquire knowledge about the existence of

European Union, its structure and member countries.

With respect to the resources, | was unable tbrahevant materials to any of the
three topics which | could use for CLIL teachindnefefore, | was forced to create them
myself. | utilized school textbooks and adaptedhtter the use in English and internet
sources which also needed my amendment. My adapdégtials are attached in the lesson

plans part of Appendices (see Appendix 4, 6 and 8).

Pupils were assessed throughout every lessonfispltg through authentic
assessment. However, for the purpose of this exigarti they were presented a test at the end
of the teaching block in which they were to prone ananifest the obtained knowledge. For
the experiment purposes the test’'s assessmergdas loa criteria. The sample test for each
class together with assessment criteria is attaichéte Appendices 5, 7 and 10. The result

and commentaries of each class test are discusdéerfin this paper.

The entire research was closed up by a questi@maiich | handed out to all pupils who

undergone the experiment. This questionnaire s@ssented later in this paper.

Questionnaire

At the end of the CLIL lesson block in each clapsdsented pupils my questionnaire in order
to elicit their perception about the just experashteachings. This questionnaire together with
its English translation is attached in Appendix@ &. | decided to use this kind of research
tool as it is an effective source of quantifyingad&om each class concerning pupils” opinion

and emotions about it.
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Every class was given the same sheet in orderdinl @iscrepancy in research data. The goal
of my questionnaire was to compile evidence oftpasbr negative impact CLIL teaching

has on learners. Further, my aim was to measurpassble differences in perception about
CLIL teaching within different age groups. The gi@maire, enclosed in the appendices,
contains the yes or no question with further chaaipport their answers.

Objects of questionnaire

As discussed throughout the research part of ttteltexecuted the experiment on tH2 &"

and &" grade classes.

All pupils from these three classes who experier@edgraphy classes taught by CLIL
method were given the questionnaire with clear gjinéd of how to fill it in. They were then
given ample of time to fully express their perceptand opinion. Pupils did not have to fill in
every question but were supported to utilize thegreno answers, at least. In order to avoid
false answers because of the fear of disagreeinemjiestionnaire was anonymous.
Furthermore, to accommodate those who would beédmedo write their answers in English
and to refrain of any misunderstanding, | optedpi@senting the questionnaires in the native

language, Czech. Both, the Czech and English vessice enclosed in the appendices.

The questionnaire was answered by 53 pupils a®twltem were missing that day and for
the two following weeks. | decided not to give thtéma questionnaire after they returned to
school as it has been long time since they undergfma CLIL teaching and this fact might

affect their answers.

In the third chapter | introduced the researclhistbased to gather the desired data.
The next chapter presents the results utilizinglysan order to picture the comparisons.

Further | comment on the results and contributé wiyy own opinion and suggestions.
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4. RESULTS AND COMMENTARIES

In this chapter | present the results of my expent. The gathered data are
introduced and then interpreted. | present thesdtseseparately for each class and comment
on them from the perspective of the teacher wh@eapced both, the preparative and

execution part. I, then, present results of thestes

Further, | describe the answers of my questionneliieh | used as a tool to obtain the overall
perception of those who experienced CLIL methodplégch question of the questionnaire
in presented, compared and discussed individuBlig.distinctions are characterised in
details. | support my findings with graphs.

Experiment

In order to find result to my questions | decidedise experiment as a research tool.
This method enabled me to receive an inside testhee of CLIL methodology. In my
research | carried out Geography lessons in ugperentary school in three different classes,
each of different grades. The experiment focusedilemma whether is the CLIL method,
applied in upper elementary school, efficient tdune the required amount of subject
syllabus as stated by the school curriculum. Mepbtjuestion was to find out if the pupils are
capable of comprehending the subject content.itldddo prove this fact by presenting them
a test and then interpreting the results. Belowesent each individual class with my
comments on the results. Collective data were aerdlyand results were put in the graph. At
the end | summaries the findings and present mgrgésomments on carrying out the CLIL

lessons.
The students” test analysis
Class 1

The first class | describe is grade 5 with 24 mipihe topic we covered in 5 lessons was The
Czech Republic. Pupils were periodically checkediftderstanding in authentic assessment.
They proved their ability to communicate aboutgheen topic in pair and group work and
also had to complete several fill in exercisesthfeslevel of English of these pupils is around
A2, advanced beginner, | opted for incorporatiofilbin tests and only the second question
required answering in complete sentences. It pomant to emphasise that the whole test
was in English language. It examined their ovarallerstanding of common L2 not
concentrating too much on academic language. Fnentahguage perspective, the knowledge

of only few key words was tested.
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5th grade, 24 pupils
test results

B mark1
W mark 2

mark 3

graph 1, test result? §rade

With regards to question number one of the tegiudls (42%) made no mistake, 9 pupils
(37,5%) made only one mistake and 5 pupils (20,8&¢)two to three wrong answers. In
guestion number two, 18 tests (75%) were corredtognty 6 pupils (25%) wrote one or two
incorrect answers. The last part of the test waple map description which 23 pupils
(95,8%) managed to do correctly and only 1 studeade a minor mistake. In total 13 pupils
(54, 2%) obtained mark 1, 10 pupils (41,7%) obtdimark 2 and only 1 pupil (4,2%)
obtained mark 3. None of the pupils received maok 8.

Commentary 1

| was keen to find out whether even the fifth gradeils are able to employ their language
knowledge in the authentic conversation. To my ssegthe §' graders reacted to the change
of teaching method with ease and although they wetéamiliar with most of the key words
they were introduced and their level of Engliskeisly low, they were not worrying about
mistakes and used English language naturally. keyned interested in the topic as they had
a chance to talk about places they have persopariexce with and speaking in another

language served as an entertaining element.

However, by utilization of all scaffolding techniggwhich was sometimes lengthier than
expected, | did not cover the required amount pictas required by school curriculum. |
compromised this fact due to emphasis on pupilsiprehension of the topic. Nevertheless,
due to thoughtful setting of the test, pupils’ leswere extraordinary. Only a rare misuse of

English word or sentence structure in questionappeared. As stated above it is important
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to say that the level of geography was compromvgét respect to the English language
application.

Class 2

The second class which took part in the experimast of grade 6 with 19 pupils. The topic
covered was Atmosphere. As it is quite a diffi¢aftic, pupils were encouraged into thorough
evocation part using brainstorming techniques aadtimg mind maps. Also the wrap up
techniques were employed to the great extend.

Similarly to the &' grade test, | opted for fill in structure as thieote test is in English.
Further | added strip up sentences where pupilsididhave to engage in eliciting answers but
rather connecting the meaningful clauses.

6th grade, 19 pupils
test results

Emark 1
M mark 2

mark 3

graph 2, test results"@rade

The results of the test were 47%, nine pupils, eutha mistake. None of the test was returned
blank or poorly filled. With regards to the firstiestion 16 pupils (84%) succeeded without
any mistake. The second question was more demariding pupils (47,4%) made no
mistake, five pupils (26,3%) had one to two mistaKeur pupils (21,1%) had three to four
mistakes and only one pupil (5,3%) made more thenrhistakes. In total 10 pupils (52,6%)
obtained mark 1, 6 pupils (31,6%) obtained mark@ & pupils (18,8%) obtained mark 3.
None of the pupils received mark 4 or 5.
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Commentary 2

This is quite difficult topic as it is hard to heagined. Learners also have to memories many
new terms. The Into stage of teaching was imposdatitis topic.

Partly due to the complexity of the topic but | pape also because of the older age, it seemed
more difficult for pupils to engage in communicatio L2. They tried to refrain from the
speech and especially at the beginning tried nettage in L2 at all. These tendencies
subsided as the teaching block progressed. Probéliese facts | struggled to cover the

required amount of subject content and | faileddoomplish my plans in that matter.
Class 3

The last class of my research was grade 8 withupd$ The topic taught in CLIL was
Europe.

As the topic we covered was partly rehearsal oflkaedge they have already been

introduced, pupils seemed to have fair backgrouraedge. This fact allowed me to build
on this knowledge and use it as a bridge towarchéveinformation. | presented number of
quizzes. We then moved toward in more detailecceidue to this fact | decided to create

test that includes many geographical terms and samainly in Czech language.

8th grade, 12 pupils
test results

B mark 1
W mark 2
mark 3

B mark 4

graph 3, test results"gjrade

The results of the test were of the worst in thellexperiment. Two pupils out of 12
(16,7%) scored lower than half of the percentagdy One student (8,3%) scored 100%.
With regards to the first question only three psip#5%) filled in the correct information.
The second question was all in Czech language. iatess, only five pupils (41,7%)
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succeeded in the task without making mistake. tia ® pupils (25%) obtained mark 1, 4
pupils (33,3%) obtained mark 2, 3 pupils (25%) ot#d mark 3 and 2 pupils (16.6%)

received mark 4. None of the pupils received mark 5
Commentary 3

The result of the test showed some inadequacympoehending the topic but as it was
presented in Czech language | think the resultsname of consequence of a poor preparation
then of employment of foreign language. Teachingigrade was, surprisingly, the most
difficult of all. | sensed greater gaps in puplevel of English proficiency and thus it was
difficult to cater for all the pupils” needs esfadlgi when | was pushed to advance further in

the topic by the curriculum. Consequently, somthefweaker pupils were not able to catch

up.
Overall summary

My experiment focused on dilemma whether is thaiegtion of CLIL method
efficient in terms of including the required amouohsubject syllabus as stated by the school
curriculum. My other question was to find out ifgils are capable of comprehending the
subject content when presented partly in foreigigleage. This experiment comprised of

carrying out Geography lesson that incorporated_Ghéthod.

| found it quite difficult to carry out teaching CLIL, especially at the beginning of
first lesson in each class. Nonetheless | triedpitng to the CLIL principles, to change the
class tasks regularly to keep pupils engaged. Popevery grade seemed to be pleased with
the interactive mode of the class. At the end chdasson | made sure all important features
were well understood. One of the most difficulttpavas to adopt class language suitable to
the learners” level. Later, however, it was eaas$elrcould build on key words previously
presented. My expectations were that the mostdiffivork will be with the youngest pupils.
However, | was surprised to find out that tffegsaders reacted to the change of teaching
method with the greatest ease and they had lesgegabout speaking up and overall
communication in English language. Contrary to tiider pupils were more aware of their
language incompetence and also more sensible tisthef making mistake and losing a
status within the class. It was difficult for théanchange from focusing on language to the
content of their words. Due to these facts theyewrost hesitant about using the English
language in common communication. They reflected thoubts throughout every lesson but

the most at the beginning of CLIL teachings. Tmsertainty eroded later in the teaching
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block. Therefore | suppose that after broader exgo CLIL methodology pupils would get
familiar to the language switching and the initellictance will vanish.

Furthermore, older the pupils were of a greateianae in terms of their English proficiency.
While some of them proved a solid knowledge androamd of English language, others
were struggling with the basics of putting a seoéetogether. This fact had an impact on the
lesson flow as it proceeded. For that reason Idaumore difficult to cater for individual
needs of every pupil as they get older. Whenegented difficulty | tried to employ many
different activities to allow for every pupil to lemgaged. Due to that struggle every lesson
proceeded in a slow pace and | was unable to ¢heesurriculum required topic in botH'6

and & grade.

I my work | do not summarise test results of atethclasses together as it is apparent that
substantive differences between classes exist.fatisnay be due to the age diversity or
overall class dynamics. For the reasons statedeabdecided not to describe the collective
test results in percentage or graph. However, tampetent to claim that all pupils have

managed to master the CLIL classes to some extent.

Questionnaire analysis

In order to uncover what pupils think about the IChriethod | utilized their answers
to the questionnaire. The same questionnaire wesepted to all the pupils after the last class
of the CLIL teaching block. In order to keep it gil@ | opted for five questions, two of which
were open questions and three were yes or no oittesvoption for extending their answer.

Here | present each and individual question restitie summary of my commentaries is at

the end of this chapter.
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Question 1 -Did you find the lesson presented in other languaggesting?

100%

95%

90%

85%

80%

75%

T T T 1

5th grade 6th grade 8th grade Total

B Sloupec2

i Sloupecl

graph 4 , questionnaire, question 1

This yes or no question was a warming questioh@fjuestionnaire.
All 24 pupils of 8" grade found CLIL interesting. 2 pupils out of 1érfi the &' grade (11%)

did not find CLIL interesting while 17 pupils (892%id. Finally 2 pupils out of 12 in total in

8" grade (16%) did not find CLIL interesting while @0them (84%) did.
Altogether 93% of pupils in three classes foundlCinlethod interesting and only 7% did

not.

Question 2 -What tasks did you find interesting?

5™ grade

What tasks did you find interesting? 5th grade

M everything
W games

[ using interactive board.

graph 5, questionnaire, question 2;dade
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The same number of"Syrade pupils (41,7%) liked to use interactive bcamd what they
called “everything”. Four pupils out of 24 (16,7%&ed playing games.

6™ grade

What tasks did you find interesting? 6th grade

M pictures
B mind maps
W inetractive board

W homework

graph 6 , questionnaire, question ;gade

Most of the & grade pupils (68%) stated they found interestirgusage of interactive board.

2 pupils (11%) liked pictures and 1 pupil (5%) tkeind maps and homework.

8" grade

What tasks did you find interesting? 8th grade
M everything

M getting to know Europe

m searching on a blind
map using interactive
map

M others

graph 7 , questionnaire, question 2;ade
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Most pupils, eight (66,7%), from thd'@rade liked searching and finding cities on adlinap

of Europe. This task was part of every class usitegactive board. One pupil (8,3%) stated he
liked everything and one pupil (8,3%) enjoyed l&agrfacts about Europe. Two pupils
(16,7%) stated obscure answers such as geograghsy ta

In total

What tasks did you find interesting? In total

M others

M interactive board

graph 8, questionnaire, question 2; In Total

The most frequent answer for this question wasifage of interactive board. 31 pupils used it
as the main task they liked in CLIL teachings, sapb6,4% of all the answers. The rest of
answers were specific to the given topic and difiéactivities introduced with it.

Question 3 -What tasks were too difficult for you to practiselnglish?

5" grade

What tasks were too difficult for you to practise in
English? 5th grade

M none
M talking/discussion

m 1 don’d know

graph 9, questionnaire, question 3;dsade
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This was a tricky question fof"graders. Four of them (16,7%) did not have probiéth
anything, 10 pupils (41,7%) found it difficult tedd a discussion about the topic and two
pupils (8,3%) stated they don’t know. Eights paif#3,3%) did not answer this question at
all.

6™ grade

What tasks were too difficult for you to practise in
English? 6th grade

M new terms and names
M discussion
W complete sentences

M not answered

graph 9, questionnaire, question 3;g¥ade

For 10 pupils form 6th grade, 53%, it was difficidtlearn new terms and names associated
with the topic. Another 7 pupils (36,8%) had diffittes discussing the topic. One pupil
(5,3%) did not answer this questions and one (58%igd the difficulty in completion of
sentences.

8" grade

What tasks were too difficult for you to practise in
English?8th grade

H none

M searching on a blind
map

m english vocabulary

graph 10, questionnaire, question 8;g8ade
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This seemed to be a difficult task full of controssefor the &' grade pupils. While three of
them (25%) did not answer at all, two pupils (16) #86 not have problems with anything.
For four pupils (33%) the hardest task was to ntactive board and comment on it in

English. One pupil (8,3%) had an overall problerthviiinglish vocabulary.

Question 4 -Do you think it is an advantage for you to use Eiglanguage in Geography

lessons?

100%

90%

80%

70%

60% don't know

50%

400/0 m did not find CLIL useful
(]

30% m found CLIL useful

20%

10%

0% T T T

5thgrade 6thgrade 8thgrade Total

graph 11, questionnaire, question 4

As pictured on the graph all 24 pupils (100%) fréfngrade perceive CLIL as an advantage.
14 pupils from & grade (58,3%) view CLIL of an advantage an on{8,3%) pupils do not.
Three pupils (12,5%) from this grade don’t know. B other hand 75% of"&raders
perceive CLIL advantageous and only 16% doesn’er@ll; 85% of all pupils perceived
CLIL method of an advantage, 7% did not find CLKetul and 7% didn’t know.
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Why do you find CLIL useful? Answers of 55 pupils
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| better improves English can communicate learn better itis more fun
remember the proficiency the topicintwo  pronunciation
content languages

o

graph 12, questionnaire, question 4

As this was an open question some pupils reasdre@dstatement. In the graph below |
picture the most common answers. The most frequiem on incorporating English and

Geography was the improvement of English proficyenc

Question 5- Do you think you will remember the subject canttié taught in English?

100%
90%
80%
70%
60%
50%
40%
30%
20%
10%

0%

# 1 don't know/ maybe

® will NOT remember

m will remember

5th grade  6th grade 8the grade Total

graph 13, questionnaire, question 5
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This hypothetical question was the last and mdétdit one. 20, 8% of 8 grade pupils did
not have the answer for it. 75% of them answeratlttiey will remember the subject content
better and only 4%, one pupil, don't believe inl. pupils from the B grade (78,9%) believe
they will remember the subject content better apdfls (10, 5%) doesn’t. The same
numbers of pupils, 10, 5%, don’t know. Similar sof believers has'8grade, 78%. Only 8
of them (3%) think that they will not remember twntent better and 16, 6% doesn’t know.
Overall, 76% of all pupils believe that they wdmember the subject better if taught in

English, 7% doesn’t believe in this notion and 4%, is not sure about it.
Questionnaire commentary

| decided to utilize the questionnaire in ordeut@over what pupils think about the
CLIL method. They were given this questionnairaigtnt after the CLIL teaching block in
order to elicit their perception about the shiftediching they have just experienced.

Having taught twenty lessons in CLIL and experiegc¢he pupils” interest and
engagement in the activities | expected positiesliback. | was, however, surprised by the
shift of interest from grade 5 down to grade 8upmosed this fact has been supported by the
older pupils” perception about themselves. In mpiop, the older students felt embarrassed
about making mistakes and were conscious aboutléwal of English language. It can be
because their only experience so far with languegeing has been only of the pure
language focus. The younger pupils are not, howdiased yet. Nonetheless, as pictured in
the graph for question 4, not all pupils are foduse language level. Without ever suggesting
them any possible answers 9% of pupils statedtiaais to CLIL they will remember the
content better. Further, it is encouraging to se¢ lhaving fun is one of the advantages of
CLIL method for 7% of pupils. In total, pupils pereed the use of interactive board as one of
the most interesting part of the lesson tasks,%4@pils from the three classes chose it as

their answer.

It is also interesting finding that for pupils df §rade the most interesting task is the one
which is the most difficult for them in terms of @ish language. Although some pupils
perceived it daunting and too difficult, the majpm®enjoyed the teachings and rated it
positively in terms of impact on their future kn@dbe. | didn’t expect pupils in upper
elementary school to be already that responsilolthfar future knowledge. However, these

findings may be skewed because of the school lmtativing in Prague offers many
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opportunities to come in contact with English speglpeople and pupils probably perceive
the need to improve their knowledge of language.

Overall | was surprised how well pupils assessetl. @ethodology.

In this chapter | presented results of my expenina@d questionnaire. The next
chapter describes the main difficulties | expereshduring implementation of my research

and | make suggestions for future CLIL teachersifag out my insight.
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5. IMPLICATIONS

Based on my research the aim of this chapter jgdvide advice for teachers who
would think of incorporating CLIL methodology intbeir lessons. | try to point out main
obstacles and difficulties | experienced throughlesgon planning and executions. | then
present problems and weaknesses of my researdheFur this chapter | outline possible

suggestions for future research in this method.
Implication for teaching

After studying CLIL methodology and having persloewgperience of it as a teacher, |
concluded it is definitely a possible way for teiagh | view the greatest advantage of this
method in shifting focus from pure language leagmrere students are over conscious about
the way they speak towards the view of using lagguss only a communication tool which
pupils utilize to deliver their thoughts. This mesgful and natural utilization of language is

less stressful way of learning both, the contedtlanguage at the same time.

Throughout the teaching | found very importanshaft the focus of teaching regularly
as students are easily disturbed by failure ingimen task and can become unmotivated. The
sense of satisfaction and positive reinforcemeneeded. In order to attain it, clear
instructions and regular feedback are necessanat@ sure the students understand the topic
as well the key words. | found the use of ICT gfraat help when students could relate our
findings to the pictures or graph maybe only ag@psrting tool in case of any language
misunderstanding. To further avoid such misundedstey in case of language inadequacy,
the key words written on the board are a must. #slp presented in the questionnaires it is
important to involve games related to the topionkFimy own experience these games should
not be viewed as a free or worthless time for uipit rather as another way of reinforcing
the knowledge.

One of the most difficult parts of lesson plannardesson execution was creating
teaching materials. From the teacher’s perspecte@,ching for resources is a cumbersome
task. Firstly I tried to search the internet fseady made materials for the given topic but |
only found materials for native English speakingdsints which were too difficult, from the
language structure and vocabulary point, to us€fdL teaching. | ended up making most of
the materials myself. When | was adapting thenmédanguage level for specific class |, at
times, struggled to find the correct word for tpeafic term. On many occasions | had to
double check the correct version with the interfiats fact contributed to the time loads

which at times became unbearable. It took me apmabely two hours planning for one
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teaching lesson. | assume this downside subsideiowing years when teachers are able to
use their previously made materials. That saidletwel of English of every individual class

must be taken into consideration.

Internet is, however, an excellent source of imfation. Relating to geography, |
found good interactive games such as blind majpsgion location there. There are also
several useful interactive web pages for demoristyaocio economic trends in the world. 1
disclose their addresses in the appendices. Iiteraéso a great source of pictures which are

allowed to be used during teaching.

Another obstacle in involving CLIL in teaching rhigoe the teacher’s language level.
As stated in the theoretical part of this thesesrtiie of teacher is crucial in attempt to apply
CLIL methodology in teaching. Many teachers mighit ieel confident enough to lead a
lesson in foreign language. Therefore, teacheritrgis a crucial part of introducing and
implementing this method. Further, colleague aastst in case of any subject or language
problems is necessary. | didn’'t need any colleagséstance about subject or language
content because my majors are English and Geogradjping/fact was, in my opinion, of a
great help as it would have been more stressfuhioto present CLIL teaching in subject |
am not confident at. Equally, cooperation with &eotgeography teacher might not be
effortless. Also, without firm knowledge of the farage, it would have been much more
difficult to adopt and transform the materials asdippose | would have to spend even more

time adjusting to the class language capabilities.

The only downside of this methodology is, from experience, the inadequate
covering of required curriculum due to the slowace of proceeding. This, however, could

be solved by adjusting the school educational pnogne.

Ultimately, I think it is more rewarding for pupite know the content thoroughly even at the

expense of scarifying the quantity.
Limitations of the research

Throughout my research | gathered many interediaing, however, the research could be
productively expanded by allowing more time foregrtating CLIL into teaching. The
experience of teaching twenty hours of CLIL allowed to conceive a general view on the
main advantages and disadvantages of this methth. &short time, however, doesn't allow
for detailed understanding of pupils behaviour whneorporating foreign language.

Extended time would probably erode some of the daaenof pupil’'s perception as they
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would be accustomed to that teaching and theréésseworried about the use of foreign

language.

| see another weakness of my research in diffeless size. The8grade class was fairly
small, nearly half of the"sgrade class. This fact may have skewed my findasghe

percentage of each pupil in grade 8 was of a gteass.
Suggestions for further research

As stated in research’s limitation chapter, sim¢akes time for all the CLIL"s
advantages, including improved cognitive proceseegtove themselves | would suggest a
half term or better one year experiment. Thanksutth research, more relevant data could be
gathered and compared to the common language ajetsteachings. Further involving all
grades in the upper elementary school would biwegiverall picture on the pupils’

perception and its possible shift in every yeatheir study.

| would also suggest leading another researchsfoguon teachers who include CLIL
in their teaching. | would like to find out abobieir experience of teaching this method.
Research would concentrate on their positive agétnes general perception and then
following with detailed questions about lesson piag and source of materials. At the end |
would like to find out about their demand for flethCLIL training and education. Moreover,

what kind of the training is most needed and nexgsg methodology or language training?

In this chapter | have introduced limitations of negearch and outlined suggestions
for further research. | have also presented my exyprerience in teaching CLIL with

suggestions for other CLIL teachers.

The next chapter concludes my work. It summarihegheoretical as well as practical part

and points out the main outcomes from my reseandhgaestionnaire.
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5. CONCLUSION

CLIL constitutes a new learning and teaching emmnent. This method has definitely
its advantages in its learner-oriented approach.

Based on her long term experience and researckidyte states (2010) that apart from the
communication development CLIL supports the ledsnewnfidence, develops competences
for problem solving, motivates and strengthensneds independence and supports intrinsic
motivation.

Further, it is generally assumed that the focustadent’s personality, multiple
intelligence and motivation is definitely the rigigiproach toward teaching language in
modern era. When involving students in teachingggleits have more opportunities to
participate verbally by interacting with the teachred other fellow-students using the L2.
Because CLIL method is strongly focused on leatriegsperienced a strong popularity of it
among pupils.

My findings are consistent of that in HanuSoval(P(research. Learners perceive
CLIL positively. According to her, only about 15.58blearners in lower and upper
elementary schools in the Czech Republic are rietested in teachings in CLIL method.

In my research it was 7% of learners in upper etgarg school who were not interested in it.
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APPENDICES
Appendix 1

Useful webpages for CLIL Geography teachers

» Source of world’s population data

http://www.gapminder.org/world

* Interactive maps of the world

http://education.nationalgeographic.com/educati@pjpmg/interactive-map/?ar_a=1

* Blind map of the Czech republic
http://www.geography-map-games.com/geography-gdbitsss-of-Czech-Republic-junior-
pageid153.html

* Blind map of the Czech regions
http://www.geography-map-games.com/geography-gdReegens-of-Czech-Republic-
pageid154.html

* Blind map of Europe

http://www.geography-map-games.com/geography-gaes-Quizz-Europe-
pageid48.html

+ Map games Europe

http://www.geography-map-games.com/geography-gabiss-of-Europe- pageid44.html

* European peninsulas

http://jb-hdnp.org/Sarver/Maps/WC/wc05 europeniasol.jpg

» European Union interactive games

http://europa.eu/kids-corner/countries/flash/index cs.htm

http://www.sheppardsoftware.com/Europe/Eur G5 1024 768.html

* Video — European population

http://www.youtube.com/watch?v=3RXGWjmLvzs
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Appendix 2

Questionnaire for pupils undergoing CLIL lessons ofGeography

1. Did you find the lesson presented in other languatpgesting? YES NO

2. What tasks did you find interesting? State ondrasriost important

3.  What tasks were too difficult for you to practiselinglish?

4. Do you think it is an advantage for you to use kstglanguage in Geography lessons?

YES NO

What are the advantages? What are the disadvantages?

5. Do you think you will remember the subject contétaught in English?

YES NO

Support with reasons:
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Appendix 3

Dotaznik pro zaky po vyuce metodou CLILu

1. PriSla ti hodina vedend i v jiném jazyce zajimava ANO NE

2. Jaké typy ukal ti piisSly zajimavé? Uvé jednu jako hlavni

3. Které typy ukoli byly pro tebe v anglickém jazyce néné?

4. Je pro tebe uZiti anglického jazyka v ha@dmenepisu vyhodné?

ANO NE

Jakeé jsou vyhody? Jaké jsou nexgyr?

5. MysliS, Ze si budes latkugdmetu pamatovat, kdyz byla vedena v Agghe?

ANO NE

Duvody:
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Appendix 4
Lesson plan for Geography CLIL

The Czech Republic

Grade 5

English proficiency: Advanced beginners

Lesson 1

Background

The class is beginning chapter about “the CzechuBlegd in which students learn about
physical location of their home country togetheowing the bordering countries. They learn
the names of main Czech cities and will try to tedtaiem.

Preparation

Content objectives

Connection to what students already know (evocatat). Presenting map of CR. Naming
Czech neighbouring countries and their capitaésitlThe main Czech cities are located on the
map.

Language objectives

By the end of the lesson students will be abldigouss topics in small groups; make guesses

Key words — written on the board by the teacheapital city, neighbour, east, west, north,
south, border

Materials

Textbook + Interactive board with internet connecti

Motivation

brainstorming (led discussion) on what do studahtsady know about t.

Creating mind map.
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Questions:

“Where are you from?”

“What language do you speak?”

“On what continent is the Czech Republic?”
“What is the capital city of the Czech republic?”
“What colours are on the Czech flag?”

“Do you know another Czech symbols?”

Presentation

Present students with the map of Czech RepublienThey open their own atlas and read the
capital city. Using ICT technology, present phatbshe Czech Republic. Use PowerPoint
presentation.

Usehttp://education.nationalgeographic.com/education/mapping/interactive-map/?ar a=1
to locate Czech republic from the perspective eftiorid.

Students write into thein notebooks.

Make sure to use clear instructions throughoutithele lesson so students understand the
topic as well the key words.
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Lesson 2

Background

The Czech Republic is divided into 14 regions. Ba&gjion is talked about in details. Czech
traditions are talked about

Preparation

Content objectives

Students will divide The Czech Republic into 14ioeg and get familiar with their names as
well as the names of the capitals in each region.

Language objectives

Students will improve their reading skills and thll be able to skim a text. In small groups
they will practise talking about one of Czech ttiaahi — what do they do at home.

Materials

Interactive board, Atlas

14 strips with the name of cities and 14 stripslite name of regions
Motivation

Use strip sentences quiz — match each city witregjgon. Students are given several cut out
sentences and have to complete them. Then thegadlss their decision with the teacher
and other pairs

Practice and Application
Using interactive board, students play games

http://www.geography-map-games.com/geography-games-Regions-of-Czech-Republic-
pageid154.htm

45



Lesson 3
Background
The Czech Republic is looked at from physical gaphgy point of view.
Preparation

Content objectives

Students will get familiar with working with atlasd they will be able to locate mountain
ranges of the Czech Republic. They improve the kadge of locating the highest peak of
each range. Then main Czech rivers are discussazhimection with ranges.

Lanquage objectives

Students will try to lead discussion. They practiszuse of verbs and names of activities
Key words: mountain, highest, above sea levelngpdam, and river flows

Materials

Interactive board, Atlas

1. Quiz in couples: Match the following mountain rasge the Czech Republic
with their highest peak.

KrkonoSe Plechy
Orlické hory Snézka
Jizerské hory Lyséa hora
LuZické hory Pradéd
Sumava Velka Destna
Krusné hory Luz

Hruby a Nizky Jesenik Smrk
Moravskoslezskée Beskydy Klinovec
Motivation

Match each mountain with its range. Students amduples give the sheet above and have to
complete them. Then they will discuss their decisiath the teacher and other pairs.

Practice and Application
Using interactive board, students play games

http://www.geography-map-games.com/geography-games-Cities-of-Czech-Republic-junior-
pageid153.html
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Lesson 4
Preparation

Content objectives

Students are able to independently work with atkad,book and internet to find out more
about Czech castles.

Lanquage objectives

Students improve aptitude to lead discussion. Getyamiliarized with terms of directions
and parts of the Czech Republic

Key words: lies, was built, king, queen
Materials

Textbook, internet, Interactive board, Atlas

Castles

There are almost 1000 castles and ruins througheutzech
country. It has a lot of history that has been ypedserved over
time. For example, there is KarlStejn, which is ohéhe most
popular castles near Prague, founded by Charlés 1\348.
There are about 40 well preserved castles, allo¢lware very
——g \ popular with visitors. It is thought that the mpsipular attraction

—_—  for people visiting Prague is Prague castle. Thiklimg dates
back to the ninth century and has been the se¢hedfzech rulers throughout history. The
Czech President lives there now.

Practice and Application

Students are divided into 5 groups, each get 3i@stof castles and 3 strips of names. Using
English they have to swap the correct names for tlastle pictures.

Review/assessment

Authentic assessment
* Where in the Czech Republic would you go to v&gia? * Where can you go and visit

famous beer making? * Which Czech castle do yaitlhe most? Why? * What is the
Czech Republic famous for in the world?
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Lesson 5

Preparation

Content objectives

Summary of the topic covered, making clear any lgrok or task that might arise

Lanquage objectives

Students are able to carry on discussion, summiiméseovered theme in full sentences. They
are able to name different parts of Czech Repwanictdirections in English language

Materials
Textbook, internet, Interactive board, Atlas

Final comprehension test:

The test is presented to students after the huiahsary. Before the test, students have time to
discuss the topic with the teacher or in pairs.
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Appendix 5
Test- The Czech Republic

grade5 (name

1. Fill in missing words:

The Czech Republic borders with ............ (number) caast

It borders with ................. inthenortl...................inthewest, ..................... in th
south and Slovakiainthe ..................

The country can be divided into three ........- ............, ............ and Silesia. It he
......... regions.

The most important ............... are the Vltava, .............. dhd Morava. Vltava rive
startsin ................... Tis river has many dams. Some of these dams are .........,.

The Czech national ....................... Isroast ................. f e m——— and cabbage
The Czech Republicis .............. for its beer. Bean&de in ........... (o] SUUUUTURI (towns

2. Answer in complete sentenc

How many people live in the Czech RepubliC? ..........co i

Where can You g0 SKING? ...t e e e e e e e e e e e enanae

Write at least SiX CZECH IrEQIONS. ...ttt e e e e e e e e e

3. Into the map, write names of bordering countried arark their capital citie:
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Assessment criterigcriteria referenced assessment)

Maximum points achievable - 41

Question 1:

Maximum points 21, each correct word worth 1 point
Question 2:

Maximum points 12, each correct answer 3 points
Question 3:

Maximum points 8, each correct country name +taapity worth 2 points

Mark 1: 41 - 36
Mark 2: 35 - 26
Mark 3: 25-16
Mark 4: 15-6

Mark 5: 6 and less
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Appendix 6
Lesson plan for Geography CLIL
Atmosphere
Grade 6

English proficiency: Advanced beginners to Interratsl

Lesson 1
Background

The class starts the chapter about “atmosphenghioh students will get to know and learn
the various layers of the Earth’s protective cavgiand their effect on our lives on the planet.

Preparation

Content objectives

Connection to what students already know (evocaiant). Presenting the concept of
different layers around our planet and naming thexplaining what action takes place in
each layer and how does it affect our lives.

Language objectives

Students will be able to discuss topics in smailigs; they will practise making predictions.

Key words — written on the board by the teachene Earth, Air, Gravity, Protection, Layer,
Ozone, Troposphere, Stratosphere, Mesosphere, dephare, Exosphere, Radiation

Materials

Textbook

Interactive board/ ICT technologyphotos of The Earth from the space, using intec
board for graphic depiction of individual layerstbé atmosphere.

Motivation

brainstorming (led discussion) on what do studahtsady know about atmosphere.

\|///

i Atmosphere |
1

Creating mind map.

Questions:
“Hold your hand in front of your face, and attee in deeply. Now gently blow
outward towards your fingers. What do you feel?

51



-What do you imagine under the term atmosghé
~What do you think atmosphere consists of? “

“Why do you think airplanes fly in a certdlight level?”

Presentation

Teacher explains students what is around the Bdsiing ICT technology, she presents
photos of The Earth from the space. Teacher useactive board for graphic depiction of
individual layers of the atmosphere.

Teacher uses Graphic organizer (the fish bone)dests write the key words in logical order

Teacher makes sure to use clear instructions thouighe whole lesson so students
understand the topic as well the key words.

Practice and Application

Have students to read their previously given hahdopairs. Students scan the text; locate
additional key words not mentioned at the motivastage. Students write down to their
word diaries.

Air is one of the primary things that make lifearth possible. But what is air, and do all
planets have it? Air is a synonym for atmosphehe dtmosphere of Earth is a layer of gases
surrounding the planet Earth that is retained byth& gravity. The atmosphere protects life
on Earth by absorbing ultraviolet solar radiatiomarming the surface through heat retention
(greenhouse effect), and reducing temperature mxdsebetween day and night. ).
Atmospheric stratification describes the structafehe atmosphere, dividing it into distinct
layers, each with specific characteristics suclieamsperature or composition. The
atmosphere becomes thinner and thinner with inenggaltitude, with no definite boundary
between the atmosphere and outer space. An altgtiti20 km is where atmospheric effects
become noticeable during atmospheric re-entry atspraft. In general, air pressure and
density decrease in the atmosphere as height isesea
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Air is mainly composed of nitrogen, oxygen, andargvhich together constitute the major
gases of the atmosphere.

Earth's atmosphere can be divided into five mayeta:

Troposphere

The troposphere begins at the surface and extenbstiveen 9 km at the poles and 17 km at
the equatohttp://en.wikipedia.org/wiki/Earth%27s atmosphere - cite _note-6 with some

variation due to weather. The tropopause is thenblawy between the troposphere and
stratosphere.

Stratosphere

The stratosphere extends from the tropopause tatéidlokm. Temperature increases with
height due to increased absorption of ultraviokdiation by the ozone layer, which restricts
turbulence and mixing. While the temperature may@® °C at the tropopause, the top of the
stratosphere is much warmer, and may be near fngezi

Mesosphere

The mesosphere extends from the stratopause td3@r-8It is the layer where most meteors
burn up upon entering the atmosphere

Thermosphere

The air is so rare that an individual molecule ¢adygen, for example) travels an average of 1
kilometer between collisions with other moleculd® International Space Station orbits in
this layer, between 320 and 380 km. Because atthtve infrequency of molecular
collisions, air above the mesopause is poorly mpoadpared with air below

Exosphere
The outermost layer of Earth's atmosphere.

Review/assessment

Practice guided summary in order to use the newailyagl vocabulary, gaps in the text to be
filled in

The atmosphere of Earth is a layer of gases sudogithe planet Earth that is retained by
Earth's ............. The atmosphere ............. life on Egréiibdorbing ultraviolet solar
radiation, warming the surface through heat retent{greenhouse effect), and reducing
temperature extremes between day and night. ).

With increasing altitude the atmosphere becomes ........In general, ............. and
............. decrease in the atmosphere as height in@ease

Air is mainly composed of ............. Y e , and asgbith together constitute the
major gases of the atmosphere.
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1o,
It begins at the surface and extends to between tkhe poles and 17 km at the equator.
The ............. is the boundary between the troposgimerstratosphere.

2. i
Temperature ............. with height due to increasedrpben of ultraviolet radiation by the

ozone layer, which restricts turbulence and mixing.

It extends from the stratopause to 80—85 km.thedayer where most ............. burn up
upon entering the atmosphere

The airisso ............. that an individual molecufeofygen, for example) travels an
average of 1 kilometer between collisions with pthelecules. Because of the relative
infrequency of molecular collisions, air above thesopause is poorly mixed compared with
air below.

The outermost layer of Earth's atmosphere.

Wrap up technique (outcome sentences)

| learned that............

| discovered...................

The most difficult part in this topicis...................

| would like to learn more about...................ooevnen.
WoNder.....coo i

Homework

Have a look at the sky several times during the nesek. Do you see any planes, clouds, is it
raining? Where do these actions happen? Writeaat tevo of your findings.
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Lesson 2

Background

The students have been studying what the Eartivercws are and what they are good for in
order to protect life on the planet. They haveuhderstanding to each different layer.

Preparation

Content objectives

Students will try to form the right order of eadimasphere’s layer. They will find a partner
in a strip sentences.

Language objectives

Students will improve their reading skills and skimg skills by going through the text
again. They will in small groups be able to comphesr results of ordering the layers.

Materials

Cut out strip sentences

5 strips with the name of atmosphere’s layers
Motivation

Use strip sentences quiz — more advanced sentahoas atmosphere. Students are given
several cut out sentences and have to complete theen they will discuss their decision
with the teacher and other pairs

Practice and Application

Students will read the text again will work on thdéended vocabulary — finding synonyms to
some of the key words from the text, using dictrees Air (space), Gravity (energy, power),
Protection (shield), Layer (strata, stripe). R&a@a(ce).

Each student gets 5 strips with the name of atnergfshlayers. Their task is to put them in
the right order and stick them in their textbook.

Review/assessment
Authentic assessment
* Explain why planes fly in troposphere? * Expldnow can atmosphere defend the Earth?

What would it be like without it? * Would a perseurvive if s/he got off the plane in the
altitude of 20km? lllustrate your statement.
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Cards with names of the atmosphere’s layers
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Strip sentences

The atmosphere of Earth is retained
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Lesson 3
Preparation

Content objectives

Students learn about the composition of atmospidrie end of the lesson, students are
able to name main particles of atmosphere.

Lanquage objectives

Students will be able to read the text.
Materials

Text:

The most abundant gases found in our atmosphergtevgen and oxygen. Nitrogen makes
up around 78% of the total atmosphere, while oxygakes up 21%. The remaining 1% is
made up mostly of a gas called argon. This meaatsitith each breath you take you are
breathing 78% nitrogen, 21% oxygen and 1% argoth isice amounts of other gases, such
as methane, hydrogen, helium, neon, krypton, cadimxide, and a form of oxygen known as
ozone.

Oxygen is the most important of the gases in amoaphere in relation to animal life. AImost
all animals use oxygen as a critical ingredientlier processes of life. Without it, each of us
and most of the animals on Earth would perishnmagter of just a few minutes.

Interactive board:

0.9342

Argon  Carbon Dioxide
* 0.0350%

Oiygen
20.947%

Mirogen
18.0842%

Motivation
Led discussion on question — “What is in the Air?”
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Practice and Application

Students will read the text again will work on thdéended vocabulary — finding synonyms to
some of the key words from the text, using dictiees Remaining (the rest), abundant
(ample), made up (composed of)

Review/assessment

Authentic assessment
* Explain how do we breathe? * Explain what wobhkppen if there were no plants on

Earth?” * Would a person survive if s/heuld breathe in 100% oxygen? lllustrate your
statement.
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Lesson 4

Content objectives

Students are able to explain the main occurrencegather and understand its regularity.
Further, students can explain the effect of greeaboAlso negative effects of greenhouse
effect are discussed.

Language objectives

Students are able to lead discussion about theeimfle of atmosphere integrating the words
they have learned in the previous lessons. Studeatable to read short text about
greenhouse effect. Later they are able to namedfative aspects of greenhouse effect.

Materials
Pictures on interactive board + adapted text:

The gases in the atmosphere that help retain heataled greenhouse gases. These gases,
primarily carbon dioxide (C¢), absorb heat instead of allowing it to escape isppace. This
"greenhouse effect" makes the planet a hospitdhleep

Negative effect of greenhouse effect:

During the past 25 years, the amount of d®the atmosphere has increased by about 8
percent. With more C{n the atmosphere, more heat is absorbed andnethicausing
global temperatures to rise.

Review:

Students write in pairs at least 3 reasons for yuagrabout greenhouse effect. Later they
discuss their opinion with another pair.
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Lesson 5
Preparation

Content objectives

Summary of the covered topic through discussionpa®t teaching

Lanquage objectives

Students are able to carry on discussion, summiimeseovered theme in full sentences. They
are able to name different parts of atmosphereatmdsphere’s purpose on our planet

Materials
Textbook, internet, Interactive board, pupils’ rmieks

Final comprehension test:

The test is presented to students after the huiahsary. Before the test, students have time to
discuss the topic with the teacher or in pairs gimgpin peer teaching
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Appendix 7

Test grade 6, The Atmosphere e (name)

Match left and right column to create a sentence:

The atmosphere of Earth is retained air pressure and density decrease in the atmosphere
The atmosphere by Earth's gravity.

With increasing altitude the atmosphere becomes thinner

With increased height in troposphere

Planes fly absorbs ultraviolet solar radiation and reduces

temperature extremes between day and night.

Fill in the gaps with appropriate words:

The atmosphere of Earth is a layer of gases suilingrthe planet Earth that is retained by Earth's........ The
atmosphere ............. life on Earth by absorbing ulwht solar radiation, warming the surface throhght
retention (greenhouse effect), and reducing tentper@xtremes between day and night. ).

With increasing altitude the atmosphere becomes ........In general, ............. and ............. decrease in the
atmosphere as height increases.

Air is mainly composed of ............. ) e , and argavhich together constitute the major gases of the
atmosphere.

Earth's atmosphere can be divided into ............. mayels:

It begins at the surface and extends to betwean tkhe poles and 17 km at the equator. The ........ is.the

boundary between the troposphere and stratosphere.

Temperature ............. with height due to increased giigm of ultraviolet radiation by the ozone layahich
restricts turbulence and mixing.

It extends from the stratopause to 80—85 km.théslayer where most ............. burn up upon enterirg t
atmosphere
The airis so ............. that an individual moleculé ¢aygen, for example) travels an average of lrkiter

between collisions with other molecules. Becaushefrelative infrequency of molecular collisioas, above the
mesopause is poorly mixed compared with air below.

The outermost layer of Earth's atmosphere
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Assessment criterigcriteria referenced assessment)

Maximum points achievable — 27

Question 1:

Maximum points 10, each correct pair worth 2 points

Question 2:

Maximum points 17, each correct word worth 1 point

Mark 1: 27 - 23
Mark 2: 22 - 17
Mark 3: 16 - 10
Mark 4: 9-4

Mark 5: 4 and less



Appendix 8

Lesson plan for Geography CLIL
EUROPE
Grade 8

English proficiency: Intermediate

Lesson 1

Background

The class is beginning chapter about “Europe” imcwistudents learn about physical location
of this continent together with its bordering psiniVe compare the size of European
continent with maps of other continents.

Preparation

Content objectives

Connection to what students already know (evocaiat). Teacher presents map of Europe.
Students are able to naming all European coun®@ieslents get familiar with terms longitude
and latitude and can apply them on European catttine

Language objectives

Students will be able to discuss topics about Eeirosmall groups; using primarily English,
they make guesses about European flags. Studemgs/réhe terms of direction

Key words — written on the board by the teacheight®ur, east, west, north, south, border,
longitude, latitude

Materials
Textbook + Interactive board with internet connecti
Motivation

Brainstorming (led discussion) on what do studeisady know about Europe and its
countries.

Creating mind map.

e | WV
k
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Questions:
“What other European countries do you know?”
“What languages do you speak?”
“How many people live in Europe?”
“What is largest country in Europe?”
“Do you know another Czech symbols?”

Presentation

Present students with the map of Europe with Elaom®untries. Then they open their own
atlas and read the capital cities. Using ICT tetdmyg present photos of the europe. Use
PowerPoint presentation.

Usehttp://education.nationalgeographic.com/education/mapping/interactive-map/?ar a=1
to locate Europe from the perspective of the world.

Students write into their notebooks.

Make sure to use clear instructions throughoutithele lesson so students understand the
topic as well the key words.

Review:

Students in small groups go through the previogslgn questions and try to answer them
without the help of a teacher.
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Lesson 2

Preparation

Content objectives

Students learn the names all European countriesvdinoe able to locate them. They can
name the main capital cities. Students are abiiefining borders between Europe and Asia.

In couples they are capable to draw a borderirgdinEurope and Asia in a blind map.

Lanquage objectives

Students will read given adopted text and will beedo carry on skimming. Students get
familiar with English names for European countries.

Materials

Interactive board + Atlas + Blind map

Motivation
Practice and Application
Using interactive board, students play games

http://www.geography-map-games.com/geodgraphy-ga@essQuizz-Europe-
pageid48.html

and

http://www.geography-map-games.com/geography-gabiiss-of-Europe- pageid44.htmi

homework:

Students should fill in the given word search sheet
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Lesson 3

Preparation

Content objectives

Students will be able to divide Europe into 3 regi@and get familiar with specifics of each
region.

Lanquage objectives

Students can name all three regions using Englishst and present their statements in
complete sentences. They are able to compare daehsdindings.

Materials

Interactive board with PowerPoint presentation taé\t blind map sheet

Motivation

Students in pairs are presented one blind map affeusheet on which they mark the three
main regions, naming names of countries in eaciomegfter they complete the task, they
are asked to check their answers with atlas.
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Lesson 4
Preparation

Content objectives

Students work with atlas and locate the main Euanperers, and then they locate where it
origins and in what sea/ ocean it flows.

Lanquage objectives

Students are able to name all seas and ocean imgrdeth Europe. They get familiar with
English names for main European rivers and aretaldescribe the way these rivers flow.

Materials:
Atlas + internet + PowerPoint presentation

Motivation:

Quiz in couples: write down all names of counttigs river Danube flows through, use atlas
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Lesson 5
Preparation

Content objectives

Students work with atlas, text book and interndtrtd out more about main European ran

Language objectives

Students get familiar with terms describing rangied their names. Further comparat
adjectivesare practised. Students are ableead discussion about rangeevelopment an
in complete sentences can compare t

Materials
Textbook, internet, Interactive boa PowerPoint presentation, Atlas

Practice and Application

Students are divided intogsoups, each to study one of the main Europearesawgh its
location, highest peaks. Using English, groups thenduce “their” range to the othe
acting as experts.

Homework:

Physiography of Europe

1. Fill in information under the pictur:
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Name of the mountain:

Altitude:

Range:

Country:

2. Match to create appropriate and meaningful &iplwork with atlas)

Mountain
Gerlachovsky Stit
Olymp

Coma Pedrosa
Srezka

Mont Blanc

River
Ryn
Dunaj
Pad
Ebro

Loira

Range
Mynikas
Alpy
KrkonoSe
Pyreneje

Vysoké Tatry

River entry:

Jaderské niie
Severni nie
Sedozemni mie
Atlantsky ocean

Cerné moe

_Country

Andorra
Ceské republika
Slovensko

Recko

Francie/ Italie

Country:
Spatisko

Nizozemsko
Rumunsko
Italie

Francie
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Lesson 6

Preparation

Content objectives

Review and summary of the covered topic about Eirop

Lanquage objectives

Led discussion,
Materials

Interactive board, Atlas
Practice and Application

Powerpoint presentation where each slide is fistubsed and finally reviewed by the
teacher

Mid -block comprehension test:

Question in PowerPoint presentation
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Lesson 7

Preparation

Content objectives

European population

Lanquage objectives

Comparatives and superlatives

Key words: density, average, increase, growthpdelation
Materials

Worksheets

Interactive board with internet connection

Video:

http://www.youtube.com/watch?v=3RXGWjmLvzs

Motivation

Brainstorming (led discussion) on what do studémtsk is the most populated country / city.

Presentation(the table is shown on interactive board)

According to the table, find all given cities onéhmap:

1) Find and draw in the blind map the cities.
2) According to the table which towns experiencaald growth?
3) What continents had the largest cities in 1900, 2005?

1900 v mil. 1950 v mil. 2005 v mil.
1. |Londyn (Britanie) 6,48 | 1. [New York (USA) 12,46 | 1. |Tokio (Japonsko) 35,2
2. |New York (USA) 4,24 | 2. |Londyn (Britanie) 8,86 | 2. |Mexico City (Mexiko) 19,4
3. |Pafiz (Francie) 3,33 | 3. |Tokio (Japonsko) 7 3. |New York (USA) 18,7
4. |Berlin (Némecka) 2,71 | 4. |Pafii (Francie) 5,9 | 4. |5ac Paulo (Brazilie) 18,3
5. |Chicago (USA) 1,71 | 5. |Shanghai (Cina) 5,41 | 5. |Bombaj (Indie) 18,2
6. |Viden (Rakousko) 1,69 | 6. |Moskva (Rusko) 5,1 6. |Dilli (Indie) 15
7. |Tokio (Japonsko) 1,49 | 7. |Buenos Aires (Argentina) 5 7. |shanghai (Cina) 14,5
8. |St. Petershurg (Rusko) 1,43 | 8. |Chicago (USA) 4,91 | 8. |Kalkata (Indie) 14,3
9. |[Manchester (Britanie) 1,42 | 9. |Essen (Némecko) 4,9 9. |lakarta(Indonésie) 13,2
10.|Philadelphia (USA) 1,41 |10.|Kalkata (Indie) 4,8 |10.|Buenos Aires (Argentina) 12,6

4) In the table, mark with yellow pencils theseest New York, Tokyo a London
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5) Using your textbook and atlas, write word’s plgpion numbers in total:

6) Using textbook and internet, fill in the infortiean about population numbers
Continent 1900 1950 2005
ASIA
EUROPE
AFRICA
NORTH AMERICA
SOUTH AMERICA

AUSTRALIA
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Lesson 8
Preparation

Content objectives

Population continued. Students are able to comparepean population and its changes
throughout the last century. They are able to wath basic numbers and other data sourced
from the internet.

Language objectives

Students prove their ability to get around Englstbpage sources of information and seek
the relevant data which they can transform intdiegbple information tables

Materials
Using http://www.gapminder.org/

1) write word’s population numbers in total:

2) fill in the information about population mbers
Continent 1900 1950 2013

ASIA

EUROPE

AFRICA

NORTH AMERICA

SOUTH AMERICA

AUSTRALIA
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Lesson 9
Preparation

Content objectives

European Union — history, development, today'satitn

Lanquage objectives

Students get familiar with terms related to EuregpEaion and are able to, in simple
sentences, describe EU’s development

Key words: union, member, market, trade, law, mamet

Materials

Interactive board (games + picture) + text
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European Union Member States

Cyprus

TheEuropean Union (EU) is aneconomic and political union @7 member stat¢ that are
located primarily in Europe.

Institutions of the EUnclude theEuropean Commission, ti@ouncil of the European Uni,
the European Council, ti@ourt of Justice of the European Ur, theEuropean Centr:
Bank, and th&uropean Parliame. The European Parliameistelected every five years |
EU citizens. The EU'de fact( capital is Brussels.

The EU was originally formed by ttinner Sixcountries in 1951 and 1958. In the interver
years the community and its successors have gnowizé by ThéMaastricht Treat
established the European Union undecurrent name in 1993. The latest amendment ti
constitutional basis of the EU, tTreaty of Lisboncame into force in 20C

The EU has developedsingle marke through a standardised system of laws that appdy

member states. Within tfi&chengen Are (which include22 EU and 4 nc-EU states)
passport controls have been abolished. EU polaiiego ensure thfree movement c
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people, goods, services, and capital and maintaimmon policies on trade, agriculture,
fisheries and regional development.

A monetary union, the euro zone, was establishd®99 and is composed of 17 member
states. Through the Common Foreign and SecuritigyPtiie EU has developed a role in
external relations and defence. Permanent diplemnaissions have been established around
the world. The EU is represented at the United dvati the WTO, the G8 and the G-20.

With a combined population of over 500 million ifitants, or 7.3% of the world population,
The EU was the recipient of the 2012 Nobel PeaizePr

Key words: union, member, market, trade, law, mamet
Games:

http://europa.eu/kids-corner/countries/flash/index cs.htm

http://www.sheppardsoftware.com/Europe/Eur G5 1024 768.html

Homework:

Write down to your exercise book all 27 EU membmirdries.

Lesson 10

Preparation

Content objectives

Summary of the topic covered, making clear any lgrok or task that might arise

Language objectives

Students are able to carry on discussion, summiiméseovered theme in full sentences. They
are able to name different parts of Europe witlsjtscification and directions in English
language

Materials
Textbook, internet, Interactive board, Atlas

Final comprehension test:

The test is presented to students after the huiehsary. Before the test, students have time to
discuss the topic with the teacher or in pairs.
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Appendix 10
Test- Europe

grade 8

1. Fill in information under the pictur:

Name of the mountain:

Altitude:

Range:

Country:

2. Match to create appropriate and meaningful trij (work with atlas)

Mountain
Gerlachovsky Stit

Olymp

Coma Pedrosa
Snézka

Mont Blanc

River
Ryn
Dunaj
Pad
Ebro
Loira

Range
Mynikas

Alpy
Krkonose
Pyrenej
Vysoké Tatn

River entry:

Jaderské me
Severni mee
Stredozemni mie
Atlantsky ocea
Cerné mee

_Country
Andorra

Ceska republik
Slovensko
Recko
Francie/ Italie

Country:

Spasisko
Nizozemsko
Rumunsko
Italie
Francie
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Assessment criterigcriteria referenced assessment)

Question 1:

In total 50%,
Each picture described completely 25%

Maximum 8 points, each correct answer 1 point

Question 2:
In total 50%,

Maximum 10 points, each correct triplet 1 point {5%

Mark 1 — 100% - 90%
Mark 2 — 89% - 70%
Mark 3 — 69% - 45%
Mark 4 — 44% - 15%

Mark 5 — less than 15%
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SHRNUTI

Tato diplomové prace rozebird a popisuje hlavnbigmy a pekazky v zalenéni metody
CLILu do hodin vyuky Zerspisu na druhém stupni z&kladnich Skoly v Prazefiiis

V prvni ¢asti své praceirpdstavuji metodiku hodin CLILu v teoretické ro¥irv ¢asti
vénujici se CLILu v ramcteské republiky popisuiji snahu o podporu rozvijénich jazyk
skrz Ramcovy vz#élavaci program a snahy o rozsii této metody na Skolach po celé
republice. V dalSi kapitole se snazim o wkani uziti obou jazyk, matéského a ciziho,
béhem hodin CLILu. Dale ffedstavuji navrhy ngeSeni problematiky hodnoceni, které je u

této metody namé a mnohdy kontroverzni téma.

Praktickécast mé prace byl experimentj gterém jsem odtila 20 hodin zergpisu

s vyuzitim metody CLILu vefech fiznych r@nicich na druhém stupni zakladni Skoly. Cilem
experimentu bylo zjistit, zda je mozn# pyuZziti metody CLILuU obsdhnout dana témata

v plném rozsahu teném Skolnim vz#ldvacim programem. Dale jsem Zjiala, zda jsou
Zaci @i uplatreni této metody schopni porozétrobsahu fednetu stejré jako ve svém
matdgském jazyce. Na zé&vsvého experimentu zaci vyplnili dotaznik, na aékin¢hoz jsem

zjiStovala jejich posthy a dojmy ze z#my vywovaci metody.
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