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Abstract

Braunova, Hana, University of West Bohemia. Jui®4,32
Ways of presenting new vocabulary to the upper-grintearners

Supervisor: Mgr. DanuSe Hurtova

This graduate thesis deals with ways of presemtewg vocabulary items to the upper-
primary level and with possibilities of storage abalary items. In the background chapter,
the general information about English teaching laadhing as well as information about
vocabulary in general are described. The greatgsbitance is put on ways of presenting new
vocabulary items and on storage of vocabulary itérhe aim of this work is to answer two
research questiongvhat are the most frequently used ways of presgnegmw vocabulary
items at upper-primary level, namely in tHegrade?andHow do pupils in *# grade store
new vocabulary itemsPo achieve this aim a survey which consisted of qvestionnaires
was carried out. The results of the research asepted in detail in practical part of this
thesis. Based on these results it was found otitlieamost frequent used way of presenting
new vocabulary items is translation following byngspictures on the second place and,
concerning the second research question, it wadwabed that majority of questioned pupils
store vocabulary items in vocabulary notebooks,revtigey write vocabulary items in
following way: English expression, pronunciatiord@zech expression. The majority of
pupils write down vocabulary items when the teat¢bks them to do so.
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I. Introduction

Vocabulary teaching and learning is an importamt aEnglish language acquisition.
Vocabulary teaching has more parts, one of themghgiesentation. New vocabulary item
presentation is something the teacher should peegaefully to make sure that the meaning
and form of the item have been fully understoodeayners. An integral part of vocabulary
presentation should form also vocabulary item g@@s it should help learners to memorize
the items more easily.

The aim of the thesis is to answer two followingsfions:

1) What are the most frequently used ways of presgm@&w vocabulary items at upper-
primary level, namely in the"7grade?

2) How do pupils in 7 grade store new vocabulary items?

The first research question was chosen becausedhemore ways of presenting new
vocabulary items in English classes and it wouléhberesting to find out which of them
teachers prefer. The second question was aimedd@fit how pupils store the vocabulary
items — there are again many possibilities howotdt dnd we want to find out which
possibility is the most frequent one.

The thesis comprise of two parts — theoretical @nadtical part. In the theoretical part the
theoretical background for the research will bespnged. It covers issues dealing with
English as a foreign language, teaching Englisipper-primary level, English teaching and
learning and parts concentrated at vocabulary meige and vocabulary presentation as well
as vocabulary storage.

In the practical part the data from questionnaaresdepicted and the answers to research
guestions presented. For the research two diffepeestionnaires will be used. One will aim
at English teachers of seventh grades of primargas and should help the first question and
well as the second question from teachers’ poinvief. The second questionnaire should be
filled in by 7" graders in ZS Mrakov and ZS Podaoy and should give the answers to the
second research question — from pupils’ point efwi

Finally, the whole thesis is summarised in cha@®nclusion, which is followed by

appendices consisting of questionnaires used teatalata for the research.



Il. Theoretical Background

This chapter builds the theoretical part for thikofeing research and should answer the
research questions mentioned above. At the begjrofithe chapter important issues that
closely connected to the main topic, are beingtdeieth. The chapter opens with the
importance of English as foreign language, considdenglish as lingua franca and English
as global language. In the next part the term upperary level and teaching at upper
primary level are described, looking closely atskeond stage of elementary education.
Furthermore, language learning and teaching areribes in next part of this chapter, with
focus on learners’ competences described in CERRpa learning process. As the thesis
progresses, the description of the term vocabusagi¢scribed, including the form and the
meaning of the vocabulary items, receptive and yctide vocabulary and distinguishing
between words, lexical chunks and collocations.

Getting to the essential part of the thesis, thgswid presenting vocabulary are
introduced, namely translation, real things andupés, gestures and mimes, verbal
explanation and dictionaries. Moreover, the chaiésnand difficulties during vocabulary
acquisition are covered in next section of theithésst but not least the topic of vocabulary

item storage is introduced in the theoretical baokgd chapter.
English as a Foreign Language

English language is considered to be one of thé mgmortant languages in the world.
There used to be a higher number of English natpeakers than English non-native
speakers, but in last decades it has changed anmtithber of people who use English as a
foreign language outdone the number of Englishveapeakers. It is said that there are
around 400 million native English speakers. Moreptreere are said to be 1 billion learners
of English language on the world (W. A Lake, WisaEnglish as a Foreign Language —
online).

English became lingua franca by the end of the teimcentury; that means many
people who do not have the same mother tongud tseammunicate. Nowadays English is
called global language as its use is spread wiadlit is used in communications all over the
world. One can say that the extension of Englisigl@ge use was caused especially by

economics, business and travelling, and certainpiynternet.
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English language is taught at schools all oveiGhech Republic. It is usually considered
as first foreign language (or just foreign langyaaeelementary schools. It can be said that
language teaching is different from teaching okotfubjects, as it is taught especially for the
purpose of communication. “This means that theuagg you teach should be meaningful,
natural, and useful to your learners” (HadfielddField, 2008, p. 7).

According to Scrivener (2011), the subject mattdfmglish Language Teaching (ELT)
encompasses two sections: language systems andtpngkills (p. 24). There are five
language systems: phonology, vocabulary, grammaction, and discourse. “If we are
considering teaching of an item of language, oimggttve need to decide is which system(s)
we are going to offer to our learners informatitwoat” (Scrivener, 2011, p. 24).

There are four types of skills in the languagedneg, listening, speaking and writing.
These are divided into two groups: receptive skilid productive skills. Receptive skills are
those skills where the learner “receives infornratiot does not produce it” (Scrivener, 2011,
p. 26). Productive skills are, on the other hakdlsswhere the learner produces some
information. It follows that speaking and writingegoroductive skills, whereas listening and
reading build the group of receptive skills. Alete skills need to be practised in a number of
areas. We have to plan the lessons so that theelsaaire given opportunities to practise and
improve their language skills.

Apart from language systems and language skiksetls more to English Language
Teaching. According to Scrivener ELT is not onlypabthe language but it is also about
personalities, relationships, about different a@suetc. The students learn new ways of
learning, they also learn about the other peoptieir class, they learn how to interact with
them, they learn about different countries andrtbeltures, and they learn how to achieve
specific goals. “They may be learning about alnamgtthing else. The subject matter of ELT
can encompass all topics and purposes that weangadge to deal with” (Scrivener, 2011,
p. 30).

To summarize, English language has spread widdbsirdecades, being considered as
the most important language in the world. Therefitris also taught as a (first) foreign
language at Czech schools. As teachers, we sheefa & mind that the language is taught
especially for the purpose of communication and tshwould be meaningful and natural.
Concerning ELT there are two sections of the subyetter: language skills and language
systems. Moreover, ELT is not only about languagehing but also about teaching about

3



different countries and cultures, as well as ableipupils themselves — about their

personalities and learning styles.
Teaching English at Upper-primary Level

At the beginning of this part of the thesis therterpper-primary levebr upper-primary
education will be specified’he description of the term can be found in thedyhei
Programme for the Development of Education in thedd Republic, so called White Paper.
The White Paper is a project, which formulates gansurposes and development programs
of educational system. In this project we can fiedcription of all educational levels — pre-
school, basic, secondary, tertiary education amdt aducation.

Basic (elementary) education takes place at thegryi schools. It is the only education
which is compulsory for the Czech learners, thaamseevery Czech child has to enrol
primary school. Basic education is the base fomthele-life learning for the population.

Upper-primary level is the second stage of basication. “The main purpose of the
second stage is to provide pupils with as goodssslid general education as possible” (The
National Programme for the Development of Educaitiothe Czech Republic, 2001, p. 52).
The pupils should learn basic human values andipahskills which allow them to carry on
with more specialised education. The stress shoellldid on motivation for learning, learning
strategies, developing of competences and intergstislem-solving, cooperation and respect
to others. “At this stage of basic education, tlestimportant thing is to continue
recognising, encouraging and developmedividual pupils’ potential” (The National
Programme for the Development of Education in taedh Republic, 2001, p. 52). On the
upper-primary level is important to pay attentiorptpils’ individual needs and their current
level of knowledge, and to support them.

Another important document influencing Czech eletagneducation is the Framework
Educational Programme for Elementary Education (EER. FEP EE is published by the
Czech Ministry of Education, Youth and Sport (MSMiRd it states standards for elementary
education in the Czech Republic. It serves as aehfodelementary schools — on the basis of
this programme the elementary schools build them programme, called School Education
Programme. The FEP EHélimits all that is shared and necessary withinabmpulsory
elementary education of pupils .(FEP EE, 2007, p. 6); defines the educational content (the

expected outcomes and subject matter) and much inatee FEP EE we can find the
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educational areas for elementary education. Theatdunal area this thesis is interested in is
Language and Language Communication, specificalhgign Language.

The FEP EE specifies the requirements for foreagmgiage education, which are based
on the Common European Framework of Referencdsaioguages (CEFR). FEP EE states
which level of foreign language should be achieatthe end of elementary education. In
case of Foreign Language the level to be achievé@i

To sum up, the important documents for elementdugation are The National
Programme for the Development of Education in taedh Republic (the White Paper) and
the Framework Educational Programme for Elemerttahycation. The White Paper
encompasses the general purposes and developrogrdups of educational system, and all
educational levels. In FEP EE the educational ecuatand educational areas of elementary

education as well as level of key competences esertbed.
Language Teaching and Learning

Language teaching and learning process and thedatie competences are described in
Common European Framework of References for Larggi@@EFR). This document was
developed by Council of Europe “to provide a comrbasis for the explicit description of
objectives, content and methods in second/foreigguage education” (Council of Europe -
online). Additionally, the CEFR defines six refecerievels which have been developed to
make the comparisons between different school sysaasier and to help by description of
levels of proficiency. As was mentioned earliethis thesis, the reference level for the upper-
primary level is A2.

Table 2.1

The Global Scale descriptor for level A2

A2 | Can understand sentences and frequently used expressions related to areas of
most immediate relevance (e.g. very basic personal and family information,
shopping, local geography, employment). Can communicate in simple and
routine tasks requiring a simple and direct exchange of information on
familiar and routine matters. Can describe in simple terms aspects of his/her
background, immediate environment and matters in areas of immediate
need.

(CEFR, 2001, p. 24)



In the CEFR, the level A2 is called Waystage. CHirfther claims that at level A2 “the
majority of descriptors stating social functions & be found” (CEFR, 2001, p. 33) which
means that the pupils are able to use forms otigg=eand to address people, to talk about
work and free time, to make and accept offers dahdre (CEFR, 2001, p. 33). Moreover, the
descriptors of everyday life situations are covesech as giving directions and asking for
direction;, transactions in shops, post officesiksafinding out simple information about
travelling; using public transport, buying tickeésking for and providing everyday goods
and service$CEFR, 2001, p. 34). In addition, level A2 can kgeaded by level A2+ which
is called a strong Waystage.

It is needed that the teacher states what leane&d to learn and acquire. This is based
on the aims and objectives of language learningt@aching. According to Common
European Frame of References these aims and ofggcshould be based on an appreciation
of the needs of learners and of society, on thHestagctivities and processes that the learners
need to carry out in order to satisfy those neaxdd,on the competences and strategies they
need to develop/build up in order to do so” (CEEG)1, p. 131).

As teachers we should build the lessons on the ledgirescribed educational contents
and aspire to make students achieve the requivetidéthe end of their upper-primary
education. Therefore it is also important to fallthe aims and objectives of foreign
language learning, competences being the impagpmiof them. The following chapter will

look closer at competences the learners need ®la®zv

Learner's competencesWhen we look closer at competences described FRCE
(2001), we find out that there are two groups: gaineompetences and communicative
language competences. For this thesis the secong gf competences is important — the
communicative language competences. These compstane gained as a result of
participation in communicative events. The grougahmunicative language competences
has three components: linguistic competences, kugigstic competences and pragmatic
competences. In this thesis the linguistic compegenvill be closer looked at.

Linguistic competence can be described as lingukstowledge of a language. According
to the majority of descriptive linguists, the mammponents of linguistic competence are
“knowledge of, and ability to use, the formal res@s from which well-formed, meaningful

messages may be assembled and formulated” (CERR, @0109). Every language is in a



constant progress; the ability to use linguistsorgces develops constantly during the
learning process as well. The CEFR describes gelimagaistic range for each level. Since
this thesis focuses on upper-primary level, theegaringuistic range of level A2 can be seen
in Figure 2. We need to know the general linguisdinge of the level as it describes the
repertoire of language knowledge and of the genepats. Knowing the linguistic range for
the level we are interested in, we can chooseahger of vocabulary we want to or should
teach our leaners. Learning vocabulary is impotiaievelop linguistic competence because
the bigger range of vocabulary knowledge the plad, the easier for her/him is to express

herself/himself.

Table 2.2
General linguistic range for level A2

Has a repertoire of basic language which enables him/her to deal with everyday situations with
predictable content, though he/she will generally have to compromise the message and Search for words.

Can produce brief everyday expressions in order to satisfy simple needs of a concrete type: personal

A2 | details, daily routines, wants and needs, requests for information.

Can use basic sentence patterns and communicate with memorised phrases, groups of a few words and
formulae about themselves and other people, what they do, places, possessions etc.

Has a limited repertoire of short memorised phrases covering predictable survival situations; frequent
breakdowns and misunderstandings occur in non-routine situations.

(CEFR, 2001, p. 110)

The linguistic competence consists of following gatences: lexical, grammatical,
semantic, phonological, orthographic and orthoepiopetence. For the vocabulary learning
lexical competence is essential. Remaining comnatinie competences relate to vocabulary
acquisition as well, therefore they will be alsontiened.

Lexical competence can be described as “knowlefigend ability to use the vocabulary
of a language” (CEFR, 2001, p. 110) and is builtdxycal and grammatical elements.
Lexical elements involve fixed expressions andlsimgprd forms. Fixed expressions are the
words that are learned and used as one vocabtdany frixed expressions comprise of
sentential formulae, phrasal idioms, fixed franwher fixed phrases such as phrasal verbs
and compound prepositions, and fixed collocati@usgle word forms include nouns, verbs,
adjectives, adverbs. Other lexical sets may be ddrfor grammatical and semantic purposes.

Grammatical elements such as articles, quantifitEsionstratives, prepositions,



conjunctions, auxiliary verbs and personal prondugieng also to the group of single word
forms.
Below you can see model scale for the range oftmdeay knowledge and the ability to

control it.

Table 2.3

Vocabulary range for level A2

Has sufficient vocabulary to conduct routine, everyday transactions involving familiar situations and
topics.

Has a sufficient vocabulary for the expression of basic communicative needs.
Has a sufficient vocabulary for coping with simple survival needs.

(CEFR, 2001, p. 112)

Table 2.4

Vocabulary control

A2 | Can control a narrow repertoire dealing with concrete everyday needs.

(CEFR, 2001, p. 112)

The teacher should consider which lexical elem#rgdearner will need, which elements
the learner should be equipped with, and which etemthe learner should be required to
recognize and to use. It is also important howléRecal elements are selected and ordered.

Grammatical competence is important for vocabuleaghing especially with respect to
morphology as it “deals with the internal organ@aif words” (CEFR, 2001, p. 114). The
learners should know the meaning of expressions asicoot, suffix, prefix. We should also
point out the word-formation. It is important thhe learners can identify simple words,
complex words and compound words.

Semantic competence “deals with the learners’ avgsm®and control of the organization
of meaning” (CEFR, 2001, p. 115). For this thelgigical semantics is especially important.
Lexical semantics is concerned with questions afdwoeaning — for example with relation
of word to general context, such as reference, a@ation and expression of general specific
notions; and with interlexical relations, such wsaymy and antonymy, hyponymy,

collocation, translation equivalence.



Phonological competence is next important pareafiers’ competences. Phonological
competence has many parts, however, for this tihesigportant “knowledge of, and skill in
the perception and production of the phonetic catjpm of words (syllable structure, the
sequence of phonemes, word stress, word tonesFFRCEO01L, p. 116) and intonation.

The orthographic and orthoepic competences ardaralsortant for vocabulary
acquisition as the learners need to know e.g. Ih@word is written and spelled, and they
should be able to work with dictionaries.

To sum up, there are many competences the ledraeesto meet during language
acquisition. All these competences are equally ingmb and should be considered in the

process of language teaching and learning.

The process of language learning.anguage learning refers to “the process whereby
language ability is gained as the result of a pdanprocess, especially by formal study in an
institutional setting” (CEFR, 2001, p. 139). Accimigito Scrivener, “the process of learning
often involves five steps: doing something; reagliwhat happened; reflecting on that;
drawing conclusions from the reflection; using #&esnclusions to inform and prepare for
future practical experience” (Scrivener, 2011, p.Y9e have to be aware of the fact that
learning involves the whole person. The studente tiaeir wishes, their home background,
their life experience, their moods, their worrieslanuch more, which leads to the fact that
different pupils carries off different informatiam message from the lesson.

In the process of learning many specialists arided — people concerned with
examinations and qualifications, textbook writensthorities who draw up curricular
guidelines or formulate syllabuses and least butash teachers and learners. Teachers “are a
most important part of the environment for languksgening/acquisition” (CEFR, 2001, p.
145). They have to respect any official guidelirtbsy use course books and course materials
and design and administer tests. The teacher sipogiéire a plan for each class to be sure
that s/he knows what activities will be carried duting the lesson. Moreover, it is important
for the teacher to be able to make minute-to-midetgsions about classroom activities and
to be flexible according to pupils’ responses. Tdacher is supposed to monitor pupils’
progress as well as analyse their learning probmlshelp them to overcome the problems
and difficulties. Last but not least, the teacheeds to develop the pupils’ individual learning
abilities. On the other side of learning processthe pupils/learners. The pupils’ duties are to

9



develop their learning competences and strateigserform the tasks, activities and
processes which they need to be able to takemppadmmunicative events.

Concerning learners, the term autonomous learsingiy important. Autonomous
learning means that learners learn how to leaat,iththey are conscious of the way they
learn, they know what possibilities they have dmel/tthemselves choose the possibilities
which suit them the best; in other words, they shesponsibility for their own learning. The
learners should be given choices regarding thectpgs, materials and working methods.
The teacher is supposed to consider learners’ rasetishould motivate them.

In relation to vocabulary teaching we should decideonly about the ways of teaching
but we also have to consider the range, size antlai@f vocabulary. We have to decide
about the number of vocabulary items the pupildl sled or be required to control; and
about what vocabulary themes and domains we sloowiek. Moreover, the distinction
should be made between the vocabulary items teatrathe one hand taught for recognition

and understanding and which are on the other faught for recall and productive use.
What Is Vocabulary?

This section encompasses description of the expreSscabulary” and it describes its
importance in English lesson as well as difficdtad challenges in second language
acquisition. If we look up the meaning of the wéwvdcabulary” in the dictionary, there are
more definitions. It means for example “all the d®in a particular language”, “the words
used for talking about a particular subject”, ‘thk words used for talking about a particular
subject” or “a list of words and their meaninggesally in a book for learning a foreign
language” (Macmillan dictionary — online).

Vocabulary is very important part of English langedearning, “without vocabulary
nothing can be conveyed” (Thornbury, 2004, p. A8juisition of new words is continual
process which proceeds during the whole life, @measur mother tongue. In each English
class, the pupils usually learn at least one nevdwo new meaning of familiar word. In
following parts of the thesis, we will look at vddary meaning and form, distinction
between receptive and productive vocabulary, voeapypresentation, difficulties and

challenges during the process of vocabulary adiuisand at storage of vocabulary.
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Form and meaning.When we talk about knowing a word, it means tovkits form and
its meaning. The form of the word is “the phonotagior orthographic sound or appearance
of a word that can be used to describe or idestiyething” (The free dictionary — online).
Spelling and pronunciation are quite difficult &ain as the sounds in the mother language
usually differ from sounds in foreign languageaslimportant that we teach the pupils to
understand the various ways in which sounds cgrdsented.

There is more behind the meaning of a word. loisamly the dictionary meaning or the
explanation of the word. The meaning of the wordudes its collocations, connotations,
register, grammatical function and cultural backga “What the word means is often
defined by its relationship to other words” (Harp2011, p. 35). Therefore, it is also
important that the pupils know the word classes.

There are eight word classes: nouns, pronounssyadjectives, adverbs, prepositions,
conjunctions and determiners. The words have @iffieroles in texts depending on which
word class they belong to. Knowing the word classesiportant because it shows the
learners how the words should be used in the seat@md what meaning the particular word
in the sentence has. Many words in English may conder more word classes. For example
the word “run” may function as a verb or as a ndabe;word “like” can function as
preposition, as verb or as adjective.

It is substantial to teach the words in contextnasiy words have different meanings in
different situations. When explaining the meanifthe word it is also good to use antonyms,
synonyms or superordinate forms. Both the meanaigtlae form of a word are very

important to know.

Receptive and productive vocabularyWe distinguish between productive and receptive
vocabulary. Receptive vocabulary is “the set gidal items that we recognise and
understand, but tend not to use ourselves in eagrgdeech” (Harmer, 2011, p. 188).
Productive vocabulary refers to words that we kraod use in everyday English.
Opportunities should be given to learners to psadtneir productive vocabulary in spoken
communication and to practice its spoken and writbem as well.

Very important task for the teachers is to chobgevbcabulary to be presented. Big part
of the vocabulary items has been chosen for ubdgesigner of the teaching book but we do
not have to teach all of them. We have to decidiehwocabulary items are important for our
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pupils. Moreover, we have to decide which vocalitgms are taught for production or only
for recognition. One measure of importance is tequdency of use of the item. There are
more possibilities how to find which items are mregjuent. We can either look up the
frequency of usage in monolingual dictionary, we ok it up in the corpora or we can
simply use our common sense and decide whethevdhekis for our learners important to
know.

We have to keep in mind that when talking aboutbotary, it does not mean “one

word” but also lexical chunks and collocations al$ e shortly explained in subsequent part.

Words, lexical chunks, collocationsThe expression vocabulary item does not contain
only single words but also multiword items and ao#itions. Multiword items are “longer
combination of words that are typically used togeths if they were a single item”

(Scrivener, 2011, p. 186). These multiword itenesaalled lexical chunks. The group of
lexical chunks is built by multiword units that fttion as sentence frames, and phrasal verbs.
Examples of multiword units that function as sengefiames are e.g. “If we look at ...”, “In
my opinion ...”, “I believe that ....VVery common lexical chunks are phrasal verbs ssch a

“to break down”, “to get over”, “to wake up” etd.i§ important that the pupils learn to use
the chunks as a single meaning unit. Collocatises@mmon going together patterns of
words” (Scrivener, 2011, p. 186). These patterngafls have high frequency of usage and
go together naturally. Collocations are for exanipllwing expressions: blond hair, burst
into tears, commit suicide.

To sum up, when we talk about teaching or presgmniicabulary items, it does not mean
only teaching or presenting only words. We havthiiok about the form and the meaning, we
have to distinguish between productive and receptocabulary. Moreover, it is important to
realize that vocabulary item does not have to g @single word but it can be also
collocation or lexical chunk.

In following section the basis of presenting vodabuwill be introduced, looking closer

at verbal and non-verbal means of presenting vdaapu
Presenting Vocabulary

Vocabulary presentation is “pre-planned lessonestag which learners are taught pre-

selected vocabulary items” (Thornbury, 2004, p. Y8¢ can also present vocabulary
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incidentally, as some words occur unexpectedlyrdyuitiie lesson but still this chapter will
concentrate on that vocabulary teaching that odaysge-planned lesson stages.

According to Hadfield & Hadfield (2000), when prasag new vocabulary item, we need
to “create a context, focus on the form and checkprehension” (p. 2). To check the
learners’ comprehension means to control if thenke® have understood how the language is
used and how it is formed. To check the compreloanse need to give the pupils
opportunity to use the vocabulary item. Checkingnpcehension can be carried out in many
ways. Hadfield & Hadfield (2000) claim that it is@d to start with the whole class. They
mention three ways: teacher-learner, half-claskdtass and open pairs (p. 6). “Teacher-
learner” means that the teacher asks questionthardarner answers or vice versa. “Half-
class-half-class” is the cooperation between twedsaof the class — one half asking
guestions and another half answering. Finally, fopairs” is when one of the pair asks
guestion and another one answers while the reabkeadflass is listening. Checking serves
especially for finding mistakes and errors in vadaly acquisition and for deciding how to
eliminate them.

As teachers we should consider some questions rongesocabulary. The first question
is “How many words we should present in one lessdn?answer this question is not easy, it
depends on many factors. We have to consider lesifegel, the difficulty of items as well
as their teachability and whether we teach thestBmproduction (writing and speaking) or
for recognition (listening and reading). We shopitdsent as many words as it is possible for
learners to remember, that is, the number of nevdsvpresented in a class should not
overload the learners’ capacity. Moreover, we sthéelep on mind that there should be space
in the lesson to practice the words and their usage

Next question we should ask ourselves is “In whidepshould we present vocabulary?”
Here we have two possibilities: either we can prefest meaning and then form, or we can
present first form and then meaning. Both sequeotpsesentation are valid. “Meaning first”
approach is said to be more efficient and more nmabie as “the meaning first creates a need
for the form” (Thornbury, 2004, p. 76). From anatpeint of view, “form first” presentation
is more suitable “when the words are presentednmeskind of context, so that the learners
can work out the meaning for themselves” (Thornb@604, p. 76).

The main question concerning presentation of nevalolary items occupies with ways

of presentation. We can choose from translatiomgu®al things or pictures, actions and
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gestures, definitions and situations, and dictimsamMe should also consider whether we
present the word in the spoken or written form endhat order and how soon. The
ways/means of presentations can be divided intogiwaps — verbal and nonverbal — as can

be seen in following section.

Verbal means of presentation vocabulary itemsverbal means build a varied group of
vocabulary presentation. Some of the means aredmyed as very useful, some are rather
criticized. This group encompasses translatiorhalezxplanation (example situation,

example sentence, synonyms, antonyms, definitamd)use of dictionaries.

Translation

Translation has been traditionally the most widgdyead technique of presenting
vocabulary in monolingual classes, though it iscwisidered as a good one. “Lexical items
live within their own languages, and though a dicéry translation can give an introduction
to the meaning of a word, it can never really Einio the secrets of how that word exists
within its language” (Scrivener, 2011, p. 187).

In translation there is no need of using pictunestber teaching aids, therefore it is very
economical and it is good when dealing with inctdémocabulary. On the other hand,
translation has the disadvantage of learners havah¢p work very hard to acquire the
meaning of the word and that makes the word lesaorable. As teachers we should tend to

use monolingual dictionaries and explanations imdtBer than using translation.

Verbal explanation

Verbal explanation refers to usage of other woodfiustrate the meaning of vocabulary
item. We can provide an example situation, givexgXa sentences, we can use synonyms,
antonyms or superordinate forms and finally we us@ a full definition of a word. Using
situational presentation means “providing a scenahich clearly contextualises the target
word” (Thornbury, 2004, p. 81). In this case isistable to use a personal situation that really
happened (if possible). It is more memorable an&za like to hear something about their
teacher. When we use example sentences to expameaning of a word, we should allow
the learners to hear the sentence as many tintesyaseed to elicit the meaning. The
advantage of repeating the sentence several tsrthati the students hear correct
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pronunciation of the word and its grammar forms Igood to use the word in various
contexts, so that the learners hear its typicdbcation.

Usage of synonyms, antonyms or superordinate fergood when we need to explain the
meaning quickly. Their use is especially helpfulentexplaining words that we encounter in
texts. On the other hand, definitions demand mticetdrom the teacher as well as from the
students. When we talk about definitions, it doeishave to be only dictionary definitions, as
mentioned later in this part of the thesis. We alsn come up with our own definitions of the
words which occur to us at the moment of presentihg own definitions might be easier to
understand for the pupils as we know the rangeeif tvocabulary. The advantage of using
definitions is, again, that the learners hear tbedwepeated more times and in the context,
which should make it easier to remember.

All these means of explaining the meaning can Ipplemented by visual aids such as
pictures. The main advantage of verbal explanatidhat the learners are more engaged as
they have to listen to the definition and try tguiie out the meaning of the word. The teacher
has to keep on mind that the words used for exptamaeed to be within the learners’

knowledge.

Dictionaries

Dictionaries are also considered to be means septang vocabulary as they provide
definitions of words; apart from that the words ased in context in some dictionaries which
is very helpful by vocabulary acquisition. There arore types of dictionaries which can be
used in the class for vocabulary teaching. Thezevanolingual dictionaries, bilingual
dictionaries and monolingual learners’ dictionaiie.D). Bilingual dictionaries are usually
commonly used in the classes, although they arsupgiosed to be very good to use: “... it
was argued that if the dictionary is a bilinguaéplearners may over-rely on translation, at
the expense of developing a separate L2 lexicohbdfibury, 2004, p. 60). On the other
hand, Scrivener (2011) claims that bilingual dictides can be useful at lower levels for
some simple receptive problems, “offering a swityvof getting an idea of the meaning of
some of the flood of new words they meet” (p. 317).

Monolingual dictionaries can be very helpful bydieimg new vocabulary items,
especially monolingual learners’ dictionaries. licks dictionaries, the pupils can see the word
in the context; moreover, the context is adaptedearners’ understanding. “Modern MLDs
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often use a special defining vocabulary, which nseat even the most complex words are
explained using words that students will be ablertderstand” (Harmer, 2011, p. 243). It is
important that we teach the pupils how to work vdittionaries, also when to use the
dictionaries and which ones. “Learner trainingha effective use of dictionaries gives
students a valuable skill that they can use inandf the classroom” (Scrivener, 2011, p.
188).

To sum up, we can use various types of dictionagriglish classes. The selection of
dictionary is important. We should choose the typdictionary according to the level of
students and the type of activity. The bilinguatidinaries are considered to be good in
lower-level classes for receptive problems. Morgial learners’ dictionaries are believed to
be especially useful in English classes.

Nonverbal means of presentation vocabulary items.

Real things and pictures, gestures and mimes

Real things (realia) and pictures are ways howlustrate meaningRictures are powerful
aids for presenting vocabulary items. We can diemton the board, we can prepare them
on the paper or poster, or we can use cards (#agh Posters and flashcards have
advantage over drawings on the board as they carepared in advance and used over and
over again. The pictures, in general, can demaesti@t only noun but also verbs or even
situations.

Realia are very useful tools for presenting vocalyuwwhenever it is possible to use them
in the class. The biggest advantage of real thsgsat the pupils do not only see the thing
but they can also touch it or even smell it. ThEmemany topics where we can bring real
things to the class to make the illustration of nieg more interesting. We can use realia for
teaching food, tableware, clothes, furniture etcca@kding to Allen (1985), there are some
exceptions for using real things in the classrodfe.should not point at our pupils or at their
pieces of clothing as it could make them feel unfcotable (p. 24).

Using gestures and mime is another way of illustgateaning. It is sometimes fun for
the pupils to guess the meaning of the activitytéaeher is trying to illustrate.

To sum up, there are many ways of presenting vdaapitems in English. In this thesis
the ways of presenting were divided into two group®rbal and non-verbal. Verbal ways of
presenting encompass translation, verbal explamatid dictionaries; non-verbal techniques
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of presenting comprise of real objects, picturesd gestures and mimes. In the following

section it will be shortly looked at difficultiesid challenges during vocabulary acquisition.
Difficulties and Challenges

There are some difficulties pupils can have dutiregacquisition of vocabulary items:
they may come across absolutely unfamiliar wordsyards that are being used in for them
unfamiliar ways or “they may even be meeting cote#mat are simply not represented by
words in their first language” (Thornbury, 2004 2p. The difficulties may arise due to many
different facts, one of them could be “false frishdFalse friends” are words that sound or
look similar to expressions in learner’'s mothergios but in fact there is no similarity in their
meaning These words usually confuse learners and are otiee g€asons why learners make
mistakes. Considering English and Czech languageawenention false friends as “actually”
— “aktudlre” (translation is vlast) doopravdy)“eventually” — “eventual®’ (translation is
nakonec, kon#¢). The problem in teaching vocabulary is that themmany words that the
learners “met, they know them by name, they eveaterstand them but they will never be
quite as familiar as to them as their mother torgmavalents” (Thornbury, 2004, p. 20).

Acquisition of second language vocabulary bring® &hallenges: it is needed to “make
the correct connections between the form and thening of words” and to use “the correct
form of the word for the meaning intended” (Thornph2004, p.2). Therefore it is necessary
that learners acquire numbers of words which Hedtto understand the language as well as
to produce the language. Moreover, the pupils shmrhember words overtime and they
should “be able to recall them readily” (Thornbu2904, p. 2) The big importance in
vocabulary acquisition have also strategies deeeldyy learners for managing gaps in word
knowledge and managing unfamiliar words or unfaamilisage of words.

To sum up, the problem in teaching vocabulary & there is many expressions that the
learners meet during the vocabulary acquisitioay tnow them and they can understand
them but sometimes they are not able to use theraritext; sometimes there are also
problems with remembering the wrong meaning ofetkgression which is caused for
example by false friends. The connection betweemitbrd and the meaning is also very
important as these two terms build inseparablesprthe word. Learners’ strategies for

managing the vocabulary knowledge are essentiateauhers should help pupils to develop
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them. One of the help could be showing learners toonvanage storage of vocabulary items,

which will be discussed in following part of theetis.
Storage of Vocabulary Items

When talking about teaching vocabulary items, @lg important that the learners know
how to store them. It is well known that the leaisneften keep vocabulary notebooks where
they can record new word units but these notebaoksometimes not well organized and the
pupils do not know how to use them when they wametall the vocabulary. Therefore, the
teacher should help the learners to make such ooksl{or the learners could even make
small cards with new words) and show them how ®ius“Encouraging students to keep a
useful lexical item list is one way to ensure tina teaching and the storing of lexis has a
value after the lesson is over” (Scrivener, 2012QD).

Nowadays it is quite common to divide the notebpage in three columns, having new
word in one column, pronunciation in the middle arashslation of the word in the third
column; or to divide the page only in two columiesyving out the pronunciation of the word.
Leaving out the pronunciation of the word is ngioad idea as pronunciation is significant
part of the word; moreover, the stress of the vatrauld be highlighted.

Scrivener introduces alternative methods for reiogrgocabulary items, one of them
being “lexical items list” which encompasses muatrennformation about the vocabulary
item: lexical item, pronunciation, translation, gmaar, collocations, example and idea
(Scrivener, 2011, p. 200). Although this lexicahit list would be more time consuming, there
can be seen much of more usefulness than in phageare used by pupils nowadays.
Moreover, it would be helpful if the new vocabulagms were presented and recorded in
groups related to particular topics.

As teachers we should also help learners to remengve words and to use them. Here
the term “repetition” is very important. Pupils cspend some time on repeating and
memorizing the vocabulary at their homes and weilshalso bring the word items into the
lesson as often as possible. Not to make the tepekioring, we can create various activities
during lessons, such as games. According to Sav@011), in remembering, there are four
items involved: putting into storage, keeping iorage, retrieving and using, as can be seen

on following picture:
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Figure 2.1
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We have to keep on mind that words need to be inseghtexts. As soon as the pupils
memorize the new vocabulary items, we should hitiegwords into action and make the
learners to use them in a communicative way.aiss needed that we revise “the old

vocabulary items” and make sure that they areefobkehind.
Summary of Theoretical Background

The intention of this chapter was to provide a te&ocal background for the research that
follows. The chapter encompasses the basic infeomabout English language and teaching
English language at upper-primary level as wethasdescription of the term “upper-primary
level”. Moreover, learner's competences were dbsdii especially linguistic competence as
it is important for vocabulary learning. Next paftthe chapter deals with the process of
language learning and discusses closer the peisesnalf teachers and students being parts of
learning process. Later the term “vocabulamfl be explained, looking closer at its meaning
and form and at receptive and productive vocabulling main part of this chapter consists of
ways of presenting vocabulary and covers transiatising real things, pictures, gestures and
mimes, verbal explanation and dictionaries. Furtherdifficulties and challenges during
vocabulary acquisition are mentioned. Finally, plossibilities of vocabulary storage items
are discussed.

In the following chapter the methods used for regewiill be presented. The methods
should give the answers to the research questiansvere stated at the beginning of the

thesis.
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[1l. Methods

This chapter covers the practical part of the theghere the methods used to gather the
data for research will be introduced. The metha#gliare questionnaires and should give
answers to both research questioighat are the most frequently used ways of preagnti
new vocabulary items at upper-primary level, nanielghe 7th grade?’and“How do pupils
store new vocabulary itemsTor the research two questionnaires were usedhdeac
guestionnaire and pupil questionnaire. Teachertouesire was further divided into two
parts — PART 1 and PART 2. The first part of teacheestionnaire was supposed to give
answers to the first research question. To gaiwant the second research question the

PART 2 of teacher questionnaire and the pupil gomsaire were used.
Teacher Questionnaire — Questionnaire 1

As a main research tool was chosen questionnaitésaa good way how to obtain as
many answers as possible. Two questionnaires veek The first questionnaire (further
called questionnaire 1 — see Appendix A) was madmline form on Google Docs and was
sent in the middle of May 2013 to upper-primaryeleteachers in district Pilsen, district
Domazlice and Prague. The questionnaire was anamynand aimed at the English teachers
in the 7" grade at primary schools. The questionnaire wiétsewrin Czech to ensure the best
possible understanding. The main goal was to olatiaieast twenty completed questionnaires.
More than 90 teachers were addressed, out of widbtaazhers filled-in the questionnaire.
The questionnaire has got eight questions. Somstique are in the form of multiple choice,
giving the respondents various options to choas® fiThe multiple choice was supplemented
by the box “other” where the respondents couldewsther possibilities than given. Next type
of questions was the scale. The scale meangihaéspondents were supposed to number
the possibilities on the scale from 1 to 7. Thedtlype of questions was writing own
responses to the question (an open question).gligstionnaire was made to find out answer
to the first as well as to the second researchtiqumed he second research question can be
answered from the teachers’ point of view as weliram the pupils’ point of view. To be
able to compare two different points of view, tlke@d questionnaire was made, this time

aimed at pupils.
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Pupil Questionnaire — Questionnaire 2

Questionnaire 2 (see Appendix B) was aimed at sbvgmaders at primary schools. Two
classes were addressed — one at primary schoolrdoMand the second at primary school
ZS Podbgany. The questionnaire was in printed form and giasn to pupils at the
beginning of the lesson by their teachers. Questima 2 was also anonymous. It consists of
four questions and is written in Czech languagé&iter comprehension. Two questions
were multiple choice which were supplemented bhéopossibility”. Remaining two
guestions were open questions giving pupils spageite down their answers.

In ZS Mrakov the pupils learn English as a firseign language — obligatorily from the
third grade. The pupils in thé"Grade are between 13 and 14 years old. In ZS Mrako
eighteen pupils responded to the questionnaireldinp?" grade (7A) in ZS Podtsany are
between 13 and 14 years old; English is taughetfrem the 4 grade and the pupils have
English as a first foreign languagéhe questionnaire filled in twenty pupils from ZS
Podbdany.

In this chapter the research methods were intratiuéer the research two questionnaires
were used — questionnaire 1 and questionnaireu&sti@nnaire 1 was made online and was
applied at teachers of seventh graders; twentg tte@&chers filled in the questionnaire.
Questionnaire 2 was presented to seventh gradémoiprimary schools; thirty eight pupils
in total responded. The survey was made to answerdsearch question8Vhat are the
most frequently used ways of presenting new voaapiitems at upper-primary level, namely
in the 7th grade?’and“How do pupils store new vocabulary items?”

In the following part of the thesis the resultgtué survey will be presented and

commented on.
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IV. Results and Commentary

The data resulting from the research will be presegm this chapter. Two different
research questionnaires were used for the reselnelresults are presented question by
guestion in diagrams and charts for better lucidititially, results from the first part of the
guestionnaire 1 will be presented. Afterwards,dht from the second part of questionnaire

1 and the data from questionnaire 2 will be inticetl
The First Research Question

Questionnaire 1 — Part 1. As was already mentioned the questionnaire waserhas a
tool how to answer this (and also the second) guresQuestionnaire 1 was aimed at English
teachers in'7 grade at primary school and encompasses eightion@sout of which three
guestions (PART 1) were established to help to anglne first research question. As was

already said, there were twenty three responderiteetquestionnaire.

Question 1: Which ways of presenting vocabularyaow use?

The first question was aimed to find out which wafgresenting vocabulary are
generally used. There were eight possible answeemnslation, verbal explanation,
monolingual dictionary, bilingual dictionary, usingal things, using pictures, using gestures

and mimes, and “other”. The teachers could choam® mhan one answer.
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Figure 4.1
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As can be seen in Figure 4.1 , the ways chosemtst were translation (22 teachers),
using gestures and mimes (20 teachers) and usahthiegs and pictures (18/18 teachers).
On the other hand, monolingual dictionary as wagreSenting vocabulary was chosen only
by three teachers. One teacher chose another eptisimg words in context. Surprising was
that fourteen teachers chose the option “bilinglictionary”. As was stated in theoretical part
of the thesis, bilingual dictionaries are not suggmbto be very useful tool for presenting new
vocabulary items (see p.15) therefore it was npeeted that the teachers would really use
them. The leading position of translation was nstigrise as it is considered as traditionally
wide spread technique in presenting vocabularystésae p. 14).

Question 2 and 3

Question 2: Use numbers and order the followingsagfyvocabulary presentation
according to the frequency of usage in your lesson.

Question 3: Use numbers and order the followingsa@yocabulary presentation
according to the usefulness — in your opinion.

Answers to question 2 and 3 are presented alwaysdrfigure concerning one particular
way of presenting vocabulary items to show theedéfices between frequency of usage and
between usefulness. First it is explained how thestjons were carried out and then the
results are presented in figures.
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Question 2 was divided into eight parts. Seven vadygesenting new vocabulary items
were given (translation, explanation in English nmangual dictionary, bilingual dictionary,
using real objects, using pictures and using gestand mimes) and the teachers were
supposed to number each of the ways accordingetrélquency of usage in their lessons.
The scale was from 1 to 7, where: 1 = most oftesdu2 = very often used; 3 = often used; 4
= used; 5 = occasionally; 6 = almost not usedndtused at all.

The eighth part of this question was to write daeme other way of presenting
vocabulary items — if any — and to give it a numioem the scale as well. This opportunity
was used by one teacher who wrote that she/hehis@gords in context and gave it
number 3. Since the opportunity was taken only gy t@acher, there is no particular figure
concerning this way of presenting.

Question 3 was also divided into eight parts. Sevays of presenting new vocabulary
items were given and the teachers were supposaahtber each of the ways according to
usefulness. The scale was also from 1 to 7 butsning of numbers was different: 1 = the
most useful; 2 = very useful; 3 = more useful; dseful; 5 = less useful; 6 = rather useless; 7
= useless. The eighth part of the question wasagawrite down some other way of
presenting vocabulary items — if any — and to givveenumber from the scale as well. This
opportunity was not used.

Two of the questions are presented at once asiteiresting to see the differences
between the frequency of usage and usefulnes® afdlys of presenting. The two questions
are in figures distinguished by colours — the fieamry usage is in red, as it is more important

for this thesis and the usefulness is in yellowe Tirst way of presenting was translation.
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Figure 4.2

Translation
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It can be seen in the Figure 4.2 that translasaeally often used as ten out of twenty
three teachers said that the translation is the often used way of presenting which they
use. On the other hand, the only four teacheredtagt translation is the most useful way of
presenting but still, six teachers answered thatvuery useful way. Only one teacher said that
translation is not used and not useful at all. As a&lready said in the theoretical part of the
thesis, translation is one of the ways of presgniew vocabulary items which are the most
common used, though not considered to be the \ag gne (see p. 14). The results can be
seen as confirmation of this statement, concerttingisage in the"™7grades at primary
schools.

The second way of presenting new vocabulary iteass explanation in English. The

results here are quite diverse. The results caebée in Figure 4.3.
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Figure 4.3

Explanation in English
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Two people claimed that explanation in Englishis tnost often used way of presenting
vocabulary in their class. Five teachers saidttiny use it very often and five that they use it
often. The biggest number of teachers said thdaagpion in English is “used” in their
classes (6 teachers). On the other hand, threkarsasaid that they almost do not use
explanation while presenting new vocabulary andteaeher said that explanation is not used
at all for presenting new vocabulary in her/hissks. In the case of usefulness eight teachers
said that explanation in English is “more usef&dfom the results follows that explanation is
used in ¥ grades, although it is probably not used too ofiéoreover, it can be said that it is
considered to be rather useful.

The third part of the question was using monolihglietionary. The results can be seen
in Figure 4.4.
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Figure 4.4

Monolingual dictionary
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The results in this case are rather negative. Tevgachers out of twenty three answered
that they do not use monolingual dictionary forgamreting new vocabulary items at all;
moreover, there were zero answers to two firstoogt- “most often usedind “very often
used”. In the case of usefulness only one of taehters thinks that monolingual dictionary is
the most useful tool as well as very useful toagiggdr number of answers can be seen by the
third option — “more useful” - six teachers chasis bption. On the other hand, five teachers
said that the monolingual dictionaries are useléss.results show that monolingual
dictionaries are almost not used fAdass at the primary schools. The question ofulise$s
is quite diverse.

The difference can be seen with the next meanseskepting vocabulary — bilingual
dictionary. The results are shown in following Fig4.5.
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Figure 4.5

Bilingual dictionary
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In contrast to monolingual dictionary, bilinguattionary seems to be more often used
for presenting new vocabulary items. Two teachaid that they use them most often and six
teachers said that they use them very often. Theast within bilingual dictionary can be
seen between six teachers who said that they esd#idtionary very often and five teachers
who said that they do not use it at all. This isniateresting. Concerning usefulness, only
one teacher said that bilingual dictionary is thestruseful tool, and two teachers said that it
is useless. The biggest figure is by the fourthoopdf usefulness — nine teachers consider the
bilingual dictionary as “useful”. To sum up, itirgeresting that to see that the teachers and
authors of the publications have quite differenhagn of using dictionaries in the class.
Authors consider monolingual dictionaries as maeful than bilingual dictionaries (see p.
15), whereas questioned teachers have opposit®npin

Next way of presenting new vocabulary items in ktglanguage is using real objects
(Figure 4.6).
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Figure 4.6

Using real objects
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By the first option on the scale — 1 (“most oftesed”, “the mosuseful”) big difference
can be seen between two questions concerned. frelth@f frequency of usage, on the one
hand, only two teachers chose the number 1 — “oiftest used”. On the other hand, using
real objects has been chosen by ten teachers asotauseful technique in presenting
vocabulary in ¥ grade at the primary school. The contrast is &gy However, the options 2
and 4 are balanced: five teachers said that theyasd objects very often in their classes as
well as five teachers stated that they considentlaly of presenting very useful; similarly,
five teachers answered that they use real objedtsiclass as well as five teachers replied
that they find this method useful. To sum up, ulsefss of real objects as means of
presentation vocabulary items can be seen as\mdiwever, they are less used in English
classes.

Using pictures is the next way of vocabulary présgon encompassed in the

guestionnaire (Figure 4.7).
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Figure 4.7

Using pictures

H frequency of usage usefulness
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Right on the first sight can be seen that usintupés for presenting vocabulary items is
altogether positive. In spite of the fact that otfigee teachers checked using pictures as
“most often used”, still eleven people say thaythse pictures “very often” and eight people
said that they use them “often”. In the questiongg#fulness, nine people considered using
pictures as the most useful and eight people asusaful way of presenting new vocabulary
items in the class. Very important fact is that@oii the teachers who filled in the
guestionnaires said that they do not use pictura ar almost not, as well as none of them
consider using pictures as “rather useless” orlagsg. The results show us that using
pictures is greatly used way of presenting vocalyutams which is also positively appraised
by questioned teachers regarding usefulness.

The last given way of presenting new vocabulamgavas using gestures and mimes.

30



Figure 4.8

Using gestures and mimes
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In Figure 4.8 can be seen that, considering tlrgufrecy of usage, the biggest number of
teachers chose possibility number two — “very ofisad” (10 teachers). One teacher said that
using gestures and mimes is the most often usedivarngsenting in his/her classes, as well
as one teacher said that she/he does not useageand mimes at all. From the point of
usefulness, nine teachers said that they consestuiggs and mimes as very useful tool and
three teachers said that they consider it as tret os@ful, more useful and useful tool as well
as three teachers said that they consider it herraseless. To sum up, using gestures and
mimes is regarded as more used way of presenticgutary items as it has got only two
negative votes, furthermore the results creaténtipeession that this means of presentation is
rather useful.

As can be seen from the results, the differencedet the frequency of usage and
usefulness (as seen by respondents) is by someokayssentation quite big. It is interesting
to see what teachers consider as the most usefubfyaesenting vocabulary items in th& 7
class, and to see what they are really using iin theesses. The contrast can be seen in

following figures — Figure 4.9 and Figure 4.10the following Figure 4.9 is the answer to
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the first research question presentdtfiat are the most frequently used ways of preggntin
new vocabulary items at upper-primary level, nanielthe 7' grade?To answer this

guestion the possibilities 1, 2 and 3 from theeseatre counted and presented — that means —
“most often used”, “very often used” and “often dsd-or better transparency, three different
colours were used in the figure — green was usethéoption “most often used”, blue was
used for the option number 2 — “very often used! #re third option was marked by red
colour.

Figure 4.9

Ways of presenting vocabulary items
according to frequency of usage

most often used W very often used W often used
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translation explanation in monolingual bilingual using real using pictures using gestures
English dictionary dictionary objects and mimes

o

o N B OO

When considering the first option — “most oftendis¢he first place won entirely
translation with ten teachers giving this answecosd place took using pictures with three
votes and on the third place were at the samedkpknation in English, bilingual dictionary
and using real objects with their two votes. Adding second option (“very often used”), the
results are almost the same, only the numbersigger On the first place is still translation
with total number fifteen votes; on the second @lscagain use of pictures — having fourteen
votes in total. The third place was different isitaken surprisingly by using gestures and

mimes (10 teachers in total) which was previousiyhe last place. Interesting changes arose
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when also the third option was added. For the fiins¢ translation is not on the first place but
on the second place (18 teachers in total), tsegiace was taken by using pictures (22
teachers in total) and on the third place wasttinie using gestures and mimes (16 teachers in
total). It can be said that translation and usiletupes can be considered as the most
frequently used ways of presenting new vocabulams among the questioned teachers.
On the other hand, Figure 4.10 was made to sebdesi@pinion about usefulness of
previously named ways of presentation of new volzalutems. It is very interesting to
compare the results from Figure 4.9 consideringueacy of usage and results from
following figure which shows the results considgrirsefulness. Again, three first options
from the scale were counted and three differerdwslwere used in the figure for better
transparency. Green colour stands for “the modutisélue stands for “very usefulind

finally red colour stands for “more useful”.

Figure 4.10

Ways of presentation according to
usefulness
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When the votes for “the most useful” were countedthe most useful was considered
using real objects, on the second place was usitgres and the third place took explanation
in English. In the second step using pictures aidgureal objects switched their place - using

pictures took first place with sixteen votes irata@nd using real objects was placed second
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(fifteen votes in total). The third place was atiberent — this time was the third place taken
by using gestures and mimes (twelve teachers ah)tdn the third step the possibility “more
useful” was added to the figure and the resultsigbd again. Although on the first place was
still using pictures, the second and third placangjed, this time was on the second place
explanation in English and the third place was g using real objects. It can be said that
teachers consider as the most useful way of prieggvdcabulary items using pictures and
using real objects which took one of the third poss in all three possibilities. When we take
into consideration only the first options, namellye' most often usedind “the most useful”,
we can see that the most often used way of pregenéw vocabulary items is translation,
whereas as the most useful was of presenting sdered to be using real objects. In the
second step (“very often used” and “very usefulnslation was still in leading position
considering frequency whereas considering usefsltiesleading position was taken by using
pictures. Only in the third step the same way ekpnting new vocabulary items took the
leading position, namely using pictures.

This could mean that the most often used way afgareng new vocabulary items does
not need to be the most useful way. As we areested primarily in the answer to our
research questioWhat are the most frequently used ways of presgngmw vocabulary items
at upper-primary level, namely in th& grade? we have to say that according to questioned
teachers translation is the most frequently usedafi@resenting new vocabulary items as it
was in leading position in first two possibiliti€the most often used”, “very often used”)

considering frequency of usage, followed by usimguypes on the second place.
The Second Research Question

To answer the second research question, questrerhand questionnaire 2 were used.
As was already mentioned questionnaires were chaséwol how to answer this question.
The first questionnaire was aimed at teachers tegdnglish at # grade at primary school;
as was already mentioned there were twenty thsgnelents. The second questionnaire was
aimed at seventh graders at primary schools. TWwoads were chosen — ZS Mrakov and ZS
Podbdany. Thirty eight pupils filled in the questionrgiout of which there were eighteen
respondents in ZS Mréakov and twenty respondenfSifPodbsany.
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Questionnaire 1 — Part 2

Question 1: Do your pupils have vocabulary notels@ok

This question was encompassed in the questiontwaiied out whether the learners have
got vocabulary notebooks or not or whether therstexy other possibility (answer “other
option”).

Figure 4.11

Do your pupils have vocabulary notebooks?

portfolio with
copied sheets

in workbook

yes
15

To this question three possible answers were affgres, no and other option. Fifteen
teachers answered “yes”, four teachers answereédamibfour teachers chose the option
“other”, out of which three teachers said thatgheils have vocabulary notebooks in their
workbooks and one teacher said that pupils haviégtiorwith copied sheets. The results as
seen in Figure 4.11 are quite clear — the majoifityre pupils have vocabulary notebooks as
seen by the questioned teachers.

Question 2: When presenting new vocabulary iterasjadi write phonetic transcription
on the board?

This question was covered in the questionnaireegmonunciation forms an integral part
of presenting vocabulary. It is important that gsignow how to pronounce the word and
writing pronunciation on the board (and in theicabulary notebooks) should help them to
remember it.
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Figure 4.12

When presenting new vocabulary items, do you write phonetic
transcription on the
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5

no, | do not
10

When we look at the results (Figure 4.12), we baegurprisingly nearly half of the
teachers answered that they do not write the plotmahscription on the board at all (ten
teachers). Two teachers write phonetic transcnpdioly by words that are difficult and two
teachers said that the pupils have pronunciatiottenrin their workbooks. Nine teachers said
that they write phonetic transcription on the boanat of which five teachers use combination
of the Czech alphabet and some phonetic symboésteather uses even Czech alphabet
when writing pronunciation on the board and onhgéhteachers use exact phonetic
transcription. It can be said that this resultscarge surprising and disturbing seeing that
almost half of the teachers do not write the phioriednscription on the board at all, and out

of those who write the transcription on the boamnty dhree use IPA.

Question 3: How do you make your pupils to recard wocabulary items? (Figure 4.13)

This question was aimed to find out whether thetliees have some system in recording
new vocabulary items. In this question the teachewd have chosen more than one answer.
There were five possibilities to choose from: “acling to lessons”, “according to particular

topics (systematically)”, “as the words appear ggstem)”, “as pupils themselves want to”,

“other”.
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Figure 4.13

How do you make your students
to record vocabulary items?
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The majority of teachers chose the first optiotirstgthat they make the pupils to store
new vocabulary items according to lessons (14 &aghSeven teachers said that they make
the pupils to record vocabulary items accordingadicular topics as well as seven teachers
said that they make the pupils to store the vo@alulems as they appear, that means without
any system. Six teachers answered that they lgiupis record the vocabulary items as they
themselves want to. Four teachers chose the ofaitber”, out of which three teachers said
that the students have the vocabulary items im theikbooks and one teacher said that the
pupils have picture dictionary. To sum up, the nicejuently way of recording vocabulary
items as seen by the questioned teachers is angdallessons.

Question 4: In what way do your pupils record vadaty items?

The last question aimed at teachers concerningoubagy items storage was an open
guestion. Although only sixteen teachers answeérsdquestion, there were many various
answers to this question. For better transpardmeahswers are presented in table (Table
4.1).
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Table 4.1 In what way do your pupils record vocabyltems?

Answer number of teachers
English expression - pronunciation - Czech expoes@ir vice versa) 7
English expression - Czech expression 2

pupils have vocabulary items in workbooks 1

English expression - pronunciation - Czech exposssexample sentence 1
pupils have vocabulary items in workbooks + malartbwn notes, write 1

down extra vocabulary, cross out difficult and nedant expressions

English expression - Czech expression - pronumnciatdrawing 1
combination of picture dictionary, classic form anthd maps 1

pupils get copied vocabularies and they work witnt - they underline 1

familiar expressions, they copy words to worklestsl they match
expressions with pictures

English expression - Czech expression + sometigr@mngms or pictures 1

There were various answers to the question. Tlsame need to describe all answers in
detail as the results are to be seen in Table Bhe. table shows that the most frequent answer
was that pupils record vocabulary items in follogvimay: English expression — pronunciation
— Czech expression (six teachers). Some teachdesl adlso example sentence (1 teacher) and
drawing (1 teacher).

As was already said the second part of questiomrdaivas designed to answer the second
research questiadow do pupils in # grade store vocabulary itemé®m the teachers’ point
of view. To sum up, four questions were used aedelsults are as follows. The most
important question was whether the pupils actuadlye their vocabulary notebooks and
fifteen teachers answered “yes” which was the gjmoard for next questions. Since it was
stated that pronunciation forms an important paviogabulary item, the next question was
aimed at writing transcription on the board wheespnting vocabulary. The results here are
rather disturbing as ten teachers said that thayotlavrite phonetic transcription on the
board. Nine teachers said that they do write thenptic transcription on the board, although
only three stated that they use exact phonetictrgstion. Next question was devised to find
out whether the pupils have (according to theicheas) any system in recording new

vocabulary items. The majority of teachers said ithia according to lessons. The last
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guestion was aimed at discovering in what way tralg write down the vocabulary items in
their vocabulary notebooks. The most frequent ansvas English expression, pronunciation
and Czech expression (seven teachers), some teaatuad also pictures (one) or example

sentence (one).

Questionnaire 2 — Pupils

Question 1: Do you have vocabulary notebook?

In this point we will talk about results from quesinaire 2. The first question was
supposed to find out how many respondents havéhgotvocabulary notebooks. The pupils
could have chosen from four possible answers:ry@sye have it in the workbook; other
option. As can be seen in the Figure 4.14 the sammunt of respondents chose the first and
the third option, that is seventeen pupils answéyed” and seventeen pupils said that they
have vocabulary in their workbooks. Two pupils ghiat they do not have vocabulary
notebook at all. Two pupils chose the possibiltytter’ — one of them stated that she or he
has got vocabulary items on small cards and anothesaid that she or he has got dictionary
which she/he uses when unfamiliar words appear.

Figure 4.14
DO YOU HAVE VOCABULARY NOTEBOOK?
| use dictionary;
\

1

vocabulary in yes; 17

workbook; 17

no; 2
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Question 2: What do you write in your vocabularyabmok?

Second question was devised to find out what puyii® in their vocabulary notebooks.
This question was an open question and the pupalsid have written down what everything
they write in their notebooks. This question wasveared by twenty three pupils. The results

are presented in Figure 4.15.

Figure 4.15

WHAT DO YOU WRITE IN YOUR VOCABULARY
NOTEBOOK?

ENG, CZE,
pronunciation, /

sentence; 3

ENG,
pronunciation,
CZE; 14

ENG - CZE; 5

The largest number of pupils (14) answered that wirée in their vocabulary notebooks
English expression, Czech expression and pronuociathe order of the three columns was
sometimes slightly different but the three expr@ssiremained in majority of answers. Three
pupils stated that they also write down Englishregpion, Czech expression and
pronunciation, and furthermore they write down agample sentences. Five pupils said that
they write in their vocabulary notebooks only Esfylexpression and Czech expression,
without pronunciation. One person wrote that she/hies down expression and grammar.
When the answers to this question from questioarfaand questionnaire 2 are compared, it

Is clear that the results are equal.
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Question 3: When do you write down new vocabultagns?

The third question was covered to find out whenilsuprite down new vocabulary items
in their vocabulary notebooks; it was a multipl®icke and there were three answers to
choose from: when teacher says; when a new itemaapigon my own accord); other
possibility. It was allowed to choose more than answer. The results are presented in

following Figure 4.16.

Figure 4.16

When do you write down new
vocabulary items?

when the teacher says on my own accord when it is on the board

The majority of questioned pupils said that theitewhe items down when the teacher
tells them to do so (twenty three). Only eight paiptated that they write the items down on
their own accord, when the new item appears. Opé pliose the “other possibility” saying
that she/he writes the item in their notebook witénwritten on the board. It follows that the
learners rely more or less on their teachers alfmiffdeachers’ instruction how and when to

note down vocabulary items.

Question 4: Do you have any system in writing dalevocabulary items in your
notebook?

The last question was constructed to find out wéretihe pupils have any system in
writing down the vocabulary items: whether theytesthem down according to the topics,

lessons, etc. or whether they simply write the eggpions as they appear — one after another.
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This was an open question and, as can be seegureM.17 four types of answers appeared:

no | do not have any system; according to lessmrtrding to topics; according to teacher.

Figure 4.17

Do you have any system in
writing down the vocabulary
items?
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The answer with biggest number was unfortunatetyl“do not have any system”

(sixteen pupils). The second biggest number hadniseer “according to lessons” (fourteen
pupils), then “according to topics” (six pupils)daane pupil said that she/he writes the items
down when the teacher says. It has a logical iraptia that the students are not used to have
any system in keeping the vocabulary notebooks hwtam lead to difficulties by learning the
new expressions. However, recording vocabularystaotording to lesson can be considered
as system as the lessons are usually divided angawlparticular areas.

To make a summary, the questionnaire 2 was aimadsatering the research question
How do pupils in ¥ grade store vocabulary item&®m the pupils’ point of view. Four
guestions were used. The first question asked whétle pupils have their vocabulary
notebooks. Seventeen pupils said that they havabwary notebooks and seventeen pupils
said that they have vocabulary notebooks in thenkisooks. Next question was supposed to
find out what the pupils write in their vocabulargtebooks. The majority of pupils said that
they write there the English expression, pronuraieand Czech expression (fourteen
pupils); moreover, three pupils added also exars@tgence. The third question was aimed at
seeing when the pupils write down the vocabulamg — large majority of pupils said that
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they write the items down when the teacher teksnttio do so. In the last question the pupils
were asked to write down whether they have anyesy# writing down the items in the
vocabulary notebook. The most of them said that titenot have any system (sixteen

pupils), fourteen pupils then said that they witite vocabulary items according to lessons.
Summary to Second Research Question

In this section of the thesis we will compare thacher and questionnaire 2 and draw
conclusion. When we look at both questionnaired gurestionnaire 2 we can see that the
results are almost the same. According to teactiexsnajority of their pupils have got
vocabulary notebooks, where they record the voeapuems mostly according to lessons
and in following way: English expression, pronutiocia, Czech expression or in addition
pictures and example sentences. The only problems#o be with writing pronunciation on
the board as only three teachers write the examgtit transcription for the pupils on the
board.

Looking closer at results from questionnaire 2,rttagority of pupils have got their
vocabulary notebooks or they have it in workbodkse answers concerning the content of
vocabulary notebooks are the same as in questi@nhai the pupils write in their vocabulary
notebooks English expression, pronunciation anciCegpression, someone extra example
sentences. The majority of the pupils write thengedown when the teacher says so; the
majority of them write the items down without arygtem, which is different to the results
from questionnaire 1.

To sum up, in this chapter the results of the neteaere presented. For the results two
guestionnaires were used, namely questionnairel jaestionnaire 2. Questionnaire 1 was
aimed at English teachers of seventh graders amglsted of two parts — the first part aimed
at answering the first research questighat are the most frequently used ways of preggntin
new vocabulary items at upper-primary level, nanielhe 7' grade?and the second part
was supposed to answer the second research quidstiodo pupils store new vocabulary
items?from the teachers’ point of view. Questionnaineds designed for the seventh graders
in ZS Mréakov and ZS Podbany. Questionnaire 2 was supposed to give ansoéngt
second research question from the pupils’ poiMi@iv. Concerning the first research
guestion, it was discovered that the most freqyarged ways of presenting new vocabulary

items in the ¥ grade are translation and using pictures. Regguttie second research
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guestion, it was ascertained that the majorityugdils store their vocabulary in the vocabulary
notebooks, where they write English expressionpgnaiation and Czech expression.

In the following part of the thesis, the implicatgoto the research will be introduced,
covering the pedagogical implications, limitatidaghe research and suggestions for further

research.
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V. Implications

This chapter deals with the results of the reseanchis divided into three sections. The
first section deals with the findings and theilueihce on teachers and learners. In the second
section further limitations of the research willfpesented and in the end suggestions for

further research will be outlined.
Pedagogical Implications

First part of the research showed that teacharp@r primary level, namely iﬁh7grade,
prefer translation and using pictures as frequamghd way of presentation new vocabulary
items. Translation can be considered as the megtiéntly used way of presenting
vocabulary items as it was in leading positioniiistftwo possibilities. When we take into
consideration the usefulness of presentation tgciesi, most of the teachers claimed that the
most useful way of presentation is either usindgyobgects (which was on leading position in
the first step) or using pictures (leading posiiiomext two steps). It can be said that
translation is the most frequently used technigeeabse it needs no preparation and is easy
to apply in any stage of the lesson whereas usialgobjects and especially using pictures
need in most cases some preparation. In some ttesess also difficult to find a picture or
real object which would symbolize the expressiag.(elings, qualities). Nevertheless it can
be said that real objects and pictures could bsidered as useful ones since the pupils can
connect the expression with some illustration amaduld be easier to memorize.

The second part of research was aimed at storiogbudary items. It was found out that
most of the pupils have got their vocabulary notdsovhere they store the items in
following way: English expression, pronunciatiorze€Ch expression and sometimes example
sentence or drawing. More emphasis could be magonetic transcription as many
teachers stated that they do not write phonetitstnaption on the board when presenting
vocabulary items. In writer’s opinion the pupilosid be taught exact phonetic transcription
(IPA) as it is important not only for writing dowthe pronunciation in their vocabulary
notebooks but also for the work with dictionarigsvould be also good if the pupils wrote in
their vocabulary notebooks example sentences sohtyacould see the use of the word in

context.
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Limitations of Research

In previous chapters clear results of the reseastie stated; however, these results
cannot be considered as general ones. There aelsoitations of the results considering the
guestionnaires. It must be said that by both qoestires there was a low number of
respondents. Although the questionnaire 1 was aahadound ninety teachers, only twenty
three filled questionnaires were received. As foesjionnaire 2 only two classes of seventh
graders were asked to fill in the questionnaireg@gils) out of which two pupils said that
they do not have vocabulary notebooks which redticeshumber of pupils to thirty six.

One can say that after some time or aiming at anathwider group of teachers and
pupils the results could be different. It also twbe said that the pupils usually write down
vocabulary items as the teacher says so with difteieachers different way of noting down
the vocabulary items could appear. On the othed hae can see that within only two classes
the answers differ as well.

To summarize, it would need longer and wider apgilon of questionnaires extended to
more teachers as well as pupils, the results doeildiken as general.

Suggestions for Further Research

The objectives of the research were to find outcWwhway of presenting vocabulary items
at the upper-primary level is the most frequentiesed how seventh graders store vocabulary
items. As was already mentioned in the first p&the chapter, there was only small number
of respondents; it follows that the first suggestior further research would be to address
more respondents and to explore the topics monglyldewould be also interesting to make
the research in all classes on the upper-primast End to see how the ways of presentation
as well as the ways of storing vocabulary itemgedifvithin the grades. Next possibility to
the research would be to find out what are pupilest favourite ways of presenting
vocabulary items, what they enjoy the most, andtwehfor them the most helpful way of
presenting.

To conclude, there are many possibilities how temd the research and how to find out

more information.
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VI. Conclusion

The aim of this diploma thesis was to find the agrsnwo the research questiofivbat are
the most frequently used ways of presenting neabudary items at upper-primary level,
namely in the ¥ grade?andHow do pupils store new vocabulary itenf@® thesis has two
main parts — the theoretical part and the pracgiadal The theoretical part encompasses the
theoretical background, consisting of concept dfliSh as a foreign language, teaching
English at upper-primary level, English teaching &arning with focus on competences and
process of language learning. The main sectioheftieoretical part is aimed at vocabulary
in general, at ways of presenting vocabulary anadeabulary storage.

The practical part consists of the research whiah made with help of two different
guestionnaires. The first questionnaire was aimeeazhers of seventh graders at upper-
primary schools. Around ninety teachers were astidifl in the questionnaire out of which
twenty three teachers answered. The second questierwas aimed af"@graders in ZS
Mrékov and ZS Podi¥any. There were thirty eight completed questioresaiThe results
from both questionnaires were depicted in figures tables in the last section of the practical
part; the answers to research questions were aadwer

The major outcome of this thesis was to answerdbearch questions and to present the
answers. It was found out that the most frequerysvad presenting new vocabulary items are
translation and using pictures and, concerningéu®nd research question, it was discovered
that majority of questioned pupils have got theicabulary notebooks, where they write new
vocabulary items in following way: English expressipronunciation and Czech expression.
Furthermore, it was found out that the pupils @yteachers’ instructions concerning when
they are supposed to record the vocabulary itemuafatunately majority of pupils have no

system in noting down the expressions.
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Appendix A
Questionnaire 1

Dear teachers,

| would like to ask you to fill in this questionmai This questionnaire is anonymous and
serves as resource to my diploma th8&aiays of presenting new vocabulary to the upper-
primary learners”

The questionnaire is designed for those, who teataught English im™ grade at an
elementary school.

Thank you very much for your cooperation.

Hana Braunova

PART 1
1) Which ways of presenting vocabulary do you use?u(¥an choose more answers)
a) translation
b) verbal explanation in English
c) monolingual dictionary
d) bilingual dictionary
e) using real things
f) using pictures
g) using gestures and mimes
h) other

2) Use numbers and order following ways of vocabupagsentation according to the
frequency of usagen your lessons: 1 = most often used; 2 = vergrofised; 3 =
often used; 4 = used; 5 = occasionally; 6 = almostused; 7 = not used at all
a) translation
b) verbal explanation in English
c) monolingual dictionary

d) bilingual dictionary
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e) using real things
f) using pictures
g) using gestures and mimes
h) other (if you use any other way of presenting vaotaty items, please write

down and give it a number)

3) Use numbers and order following ways of vocabufagsentation according to
usefulness- in your opinion: 1 = the most useful; 2 = vesgtul; 3 = more useful; 4
= useful; 5 = less useful; 6 = rather uselessugeiess
a) translation
b) verbal explanation in English
¢) monolingual dictionary
d) bilingual dictionary
e) using real things
f) using pictures
g) using gestures and mimes

h) other (please write down and give it a number)

PART 2

1) Do your pupils have vocabulary notebooks?
a) yes
b) no

c) other

2) When presenting new vocabulary items, do you vpiitenetic transcription on the
board?
a) yes, exact phonetic transcription (IPA)
b) combination (Czech alphabet + some phonetic symbols

c) no, | do not write it
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d) other

If your answer to question 1 was YES:
3) How do you make students to record vocabulary ite®u can choose more
answers)
a) according to lessons
b) according to particular topics (systematically)
c) as the words appear (no system)
d) as they themselves want to

e) other

4) In what way do your pupils record new vocabulaeyris? Please write down.
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Questionnaire 1 in Czech language

Vazené paniditelky, vazeni pani titelé,

rada bych Vas poprosila o vyghi tohoto dotazniku, ktery slouzi jako zdroj k moji
diplomové préaci. Tento dotaznik je anonymni a jevefen pro ty, kté uci anglicky jazyk v
sedméitidé na ZS.

Predem Vam velice &uji za spolupraci.

Hana Braunova

CAST 1
1) Které z uvedenych figohi prezentace slovni zasoby pouZivated{dte vybrat vice
odpowdi)
a) preklad
b) vyswtleni v angléting
c) jednojazy¢ny slovnik
d) dvoujazygny slovnik
e) pouziti realnych objekt
f) pouziti obrazk/obrazi
g) pouziti gest a mimiky

h) jind moZnost

2) Ocislujte nasledujici Zisoby prezentace slovni zasoby patstosti vyuziti ve
Vasich hodinach: 1 = n&stji pouzivany; 2 = velicéasto; 3 <tasto; 4 = pouzivany,
5 = ol¥as; 6 = spiSe nepouZzivany; 7 = nepouzivany
a) preklad
b) vyswtleni v angléting
c) jednojazy¢ny slovnik
d) dvoujazygny slovnik
e) pouziti realnych objekt
f) pouziti obrazk/obrazi
g) pouziti gest a mimiky
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h) jina moznost (prosim, napiste &gujte)

3) Ocislujte nasledujici Zisoby prezentace slovni zasoby podle dabsti (dle VaSeho
nazoru): 1 = nejuziteé¢jSi; 2 = velmi uzitény; 3 = spiSe uzitay; 4 = uzitény; 5 =
méEre uziteiny; 6 = spiSe neuzitay; 7 = neuzitény
a) preklad
b) vyswtleni v angléting
c) jednojazy¢ny slovnik
d) dvoujazygny slovnik
e) pouziti realnych objekt
f) pouziti obrazk/obrazi
g) pouziti gest a mimiky

h) jind moZnost (prosim napiste &slujte)

CAST 2
1) Vedou si Vasi zaci sloviky?
a) ano
b) ne

C) jina moznost

2) Kdyz prezentujete novou slovni zasobu, piSete maitbonetickou transkripci?
a) ano, fesnou fonetickou transkripci (IPA)
b) kombinaciceské abecedy a fonetickych symbol
C) ne, nepisi

d) jina moznost
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Pokud jste na otazktislo 1 odpo¥déli ano:
3) Rikéate zakm, aby si zapisovali novou slovni zasobuiete vybrat vice odpa@di):
a) podle lekci
b) podle jednotlivych témat (systematicky)
c) podle toho, jak se nové vyrazy objevi (bez jakétvlaystému)
d) nechavam je, aby si ji zaznamenavali podle tohosgmni chji

e) jina moznost

4) Jakym zjisobem si Zaci zaznamendvaji slovni zasobu do skvhi{prosim napiste)
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Appendix B
Questionnaire 2 in English

Dear pupils, 1 would like to ask you to fill in ghquestionnaire. This questionnaire is
anonymous (you do not need to sign it) and serse@ssource to my diploma thesis.

Thank you very much for your help.

Hana Braunova

1) Do you have vocabulary notebook?
a) yes
b) no

c) we have it in workbook

If you have vocabulary notebook:
2) What do you write in your vocabulary notebook? (agpée: English expression, Czech

expression, example sentence, pronunciation etc.)

3) When do you write down new vocabulary items?
a) when the teacher says
b) when a new item appears (on your own accord)

c) other possibility (please write down)

4) Do you have any system in writing down the vocatyuigms in your notebook?
(example: according to lesson, according to tagscthe expressions appear — one

after another — no system etc.)
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Questionnaire 2 in Czech language

Milé Zzakyre a mily Zaci,

chtéla bych Vas poprosit o vypéni dotazndku.

Dotaznik je anonymni (nemusite se podepisovat)wisjako zdroj pro moji zavetnou
praci.

Predem dkuji za vyplreni.

Hana Braunova

1) Vedes si slovriek?
a) ano
b) ne
c) mame ho v pracovnim seSit

d) jina moznost

2) Pokud si slovriiek vedes, co si tam zapisujeS? Prosim vypist(rzenqglické slowiko,

cesky geklad, gikladovou ¥tu, vyslovnost atd.)

3) Kdy si zapisujeS nova slalkia?
a) kdyz tofekne pani titelka/pan ditel
b) sama/sam od sebe

C) jina moznost

4) Mas v zapisovani slo¥#k néjaky systém (nap podle lekci, podle témat nebo si
zapisujes slo¥ka, jak se objevi — jedno za druhym — bez systéahi)?a
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Summary in Czech

Tato diplomova prace se zabyvaigpby prezentace nové slovni zasoby na druhém stupni
zékladnich Skol, igdevsim v sedméitlé, a zpisobem jakym si Z4ci v sedniéde zapisuji
novou slovni zasobu. Cilem této prace bylo odpéivna d¢ vyzkumné otazkyJaké jsou
nejcastji pouzivané zfsoby prezentace nové slovni zasoby na druhém staklaidnich
Skol, konkréts sedmétideé? aJak si zaci sedmychid zapisuji novou slovni zasobi@
zjisteni odpowdi na tyto d¥¢ otdzky bylo pouZzito dvou dotazriikPrvni dotaznik byl wen
pro Witele/witelky anglického jazyka v sedmidé a druhy dotaznik byl vyptm zaky sedmé
tiidy v ZS Mrakov a ZS Podbany. Vysledky vyzkumu jsou zaznamenany v této pidai
zaklad téchto vysledk byly vyzkumné otazky zodpézeny. Bylo zjiSéno, Ze nejastji
pouZzivané zfisoby prezentace nové slovni zasobyigklad a pouziti obrazk Co se tyka
druhé vyzkumné otazky, bylo zj&to, ze ¥tSina dotazovanych Zalsi vede slovriek, do

kterého si zapisuji novou slovni zasobu nasled&oanglicky vyraz, vyslovnostesky vyraz.
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