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ABSTRACT

Toméaskova, Pavla. University of West Bohemia. Magd14. Teaching English

Conversation Lessons in Upper Primary. Supervidgr. DanuSe Hurtova.

This thesis examines the current situation of Emgtionversation lessons in tHeahd &
grades of primary schools in the Czech Republimdtises on two main areas: the content
and the goals of the English conversation lessachiag and, marginally, it deals with the
organization of the lessons in th8 &nhd 9" grades of Upper Primary Education. The
theoretical part of this work provides a detailedciption of conversation including its
functions and its typical features. After this, flwential goals and possible content of
English conversation lessons are outlined. Aparnfthat this thesis reveals how
conversation is depicted by the Common Europeamé&naork of Reference for Languages
and what are the expected outcomes of pupils arteof the 9 grade according to the
Framework Education Programme for Basic Educalitve. second part of this thesis
presents the findings of a survey conducted in @rynschools around the Czech Republic
by means of questionnaires and an interview. Basdtie survey results it is concluded
that English conversation lessons provide a unalpaace for practising all four language
skills, the development of a variety of competeneggending pupils’ vocabulary
knowledge, and incorporating engaging activitiesclwimight positively influence pupils’

attitude to learning English.
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[. INTRODUCTION

One of the most common frustrations of learnetkas they have spent years
studying English, but they still cannot speak il @o not understand other English
speakers. In other words, they claim that they otjaoin in the natural conversation. Many
learners even assess their progress in Englistcor@dance with their accomplishments in
oral communication and they value the ability toeerse with others much more than the
ability to read or write for example. Moreover, thés a growing need for good
communication skills in English around the worlcawadays, it is commonly accepted that
knowing a language and being able to use it aredifferent things and that it takes a lot
more to using the language for everyday commuminatian knowing the grammar and
vocabulary. It is essential to spend time on spgpto become an efficient speaker, to
spend time on writing to be able to produce writteggssages, to devote some time to
listening to understand other speakers, and fintléynecessary to have some reading
practice to be able to read articles or booksfor@ign language. Similarly, in order to join
in the natural conversation, learners need to g&the skills crucial for conversation. It
seems that English conversation lessons can pravisieque opportunity for developing
conversation and communication skills, which andipaarly significant nowadays;
therefore this topic was chosen to be examinedeatgr detail in this thesis.

The thesis examines the current state of Englisi@sation lessons in Upper
Primary education, while it focuses on tHeahd 9" grades only. The thesis aims to answer
two main research questions, these are as folldisat is the content of English
conversation lessons in thE 8nd 9" grades of Upper Primary Education?” and the second
is "What are the goals of teaching English contEnsdessons in the"8and ¢' grades in
Upper Primary Education?”. The first research qoegbcusing on lesson content should
clarify, among others, which topics, speech actd,activities pupils get familiar with
during conversation lessons. The second researgtiqn should reveal the objectives of
conversation lessons and, hopefully, this couldhligyt to some extent the distinction
between English conversation lessons and classjtisBriessons in the™8and 9" grades of
the Upper Primary Education. In addition to thhis thesis deals with the competences
which can be developed during English conversdéesons. More specifically, it deals
with the development of the communicative compegendich has been a major goal of

the Communicative Language Teaching since the 1@r@sdevelopment of the Key



Competences as they are described in the Framdwdargational Programme for Basic
Education.

This thesis consists of five main chapters. That thapter, the theoretical
background, examines the topic of conversatioruak which involves defining
conversation and its purpose, and providing anvoserof its typical features, conversation
strategies, and approaches to English conversttamhing. After that, the potential goals
of English conversation lessons are put into foéti® communicative competence and its
individual components are described because gsaraed that development of the
communicative competence might be one of the paleydals of the conversation lessons.
Thereinafter, it is discussed how the goals of leagg learning are described in the
Common European Framework of Reference for Languiagd how this official document
describes conversation and conversation skillsshaiild be acquired by learners to
achieve a certain level of proficiency. This iddated by an overview of the Czech
curricular documents and an outline of pupils expdoutcomes at the end of tHegrade
of Basic Education. Apart from that, this chaptiscdsses the activities that might be
included in English conversation lessons and de#lsother matters connected with
possible content of the lessons.

The following chapter of the thesis provides a dgsion of the research methods
and research tools used for carrying out the suovelgnglish conversation lessons in the
8" and 9" grades of Upper Primary Education at schools atdie Czech Republic. The
survey results that encompass three main areaanjaegion, content, and the goals of
English conversation lessons) are presented ingkechapter. Subsequently, the chapter
Implications deals with the pedagogical implica@nd limitations of the research
conducted and suggestions for further researchrasented there as well. Finally, the last

chapter concludes the findings of this thesis.



Il. THEORETICAL BACKGROUND

This part of the thesis focuses on three main afeestly, it examines the
conversation as such. Its characterization asagelhe overview of its typical features is
given. The second part discusses issues connedtegatential aims of conversation
lessons from several perspectives. At first, itldises the goals of communicative language
teaching, since they might reflect the conversdissons goals due to the immense
influence of communicative language teaching orgrgeral approach to teaching. After
that, two official documents of major significanoet only for teaching conversation
lessons are put into focus i.e. the Common Europeamework of Reference on the
European level and the Framework Educational Progra for Basic Education on the
state level. It takes a closer look at documeni@es dealing with the conversation skills
and competences that should be acquired by pupte &’ and §' grade of Upper
Primary. The last part examines possible contetti@tonversation lessons such as the
activities and materials that could be employedrmiuthe English conversation classes.

Conversation

A set of specific skills is necessary for joinimgand having a successful
conversation. That is so, as the conversation iataractive process between one or more
speakers which requires the cooperation of paditgpnot only in the management of
speaking turns. It usually takes place spontangausl in real time, with little time for
planning (Thornbury, 2006, p. 54). The conversagiarticipants need to achieve a degree
of automaticity in both planning and productiorbable to express their thoughts fluently
and accurately enough. If they pay too much atbertv planning, production suffers, and
the effect is a loss of fluency. And vice versah#y pay too much attention to production,
it could negatively affect the accuracy and pogdilé intelligibility of the speech as well
(Thornbury, 2006, p. 208). All that implies thaat¢hing the skills necessary for successful
conversation needs to be developed and practickgh@ndently of the grammar curriculum
(Thornbury, 2006, p. 208). English conversatiosdes in particular may lessons provide a
unique opportunity to practice such skills.

The range of possibilities on how to teach conwesdessons and develop the

skills essential for natural conversation is imneen$owever, in order to teach the



conversation lessons effectively enough, we neemhtterstand the essence of conversation.
Hence, the first concern of this work is to tak&aser look at conversation as such and

reveal its functions and characteristic features.

What is conversation?

Scott Thornbury (2005) claims, that “conversatigmiormal talk between one or
more people” (p. 52). In his book on speaking, Ineracterizes a casual conversation as an
interpersonal, interactive and unplanned speakinegtg Thornbury, 2005, p. 13). The first
feature means that its main function is to esthldisd maintain social relationships
between speakers. Sometimes, however, convergatioalso serve the other function, the
transactional function, in which the primary purpasto convey information. The
conversation usually takes the form of a dialogua discussion so it is constructed as an
interactive speaking act. That can be opposedemeractive speech acts such as
monologues (e.g. journalist’s report, universitgtige or a voice-mail message). Finally,
Scott Thornbury (2005) makes a distinction betwglanned speaking acts (e.g. public
speech or business presentation) and unplanna#fisgeacts where conversation belongs

(p. 14).

Features of Conversation

Several typical features of conversation can bemiesl that distinguish it from
other genres. They can cover the tricks or prodactirategies that give at least an illusion
of fluency to the speaker such as the pause filldrsum) or vagueness expressions (sort
of, kind of, | mean) (Thornbury, 2005, p. 7). Thber features include use of appraisal
language, incomplete utterances, non-standard faltiissis, discourse markers, or the
clarification requests to name a few (Thornburyf@®. 54). However it takes more than
that to characterize the conversation rules anasiects.

Turn-taking. The basic unit of conversation is an exchange (®tala Artur,

1987, p. 5). An exchange consists of two moves siams also called turns: an initiating
move and a response. A turn is the time when &spéatalking and a successful
conversation is characterized by turn-taking, whicplies that no two speakers are talking

at the same time (Nolasco & Artur, 1987, p. 6)otder for conversation to work smoothly,



all participants should follow the basic rules wfrni-taking. The turn-taking skills include
above all recognizing the appropriate moment taagetn, signalling the fact that you want
to speak, holding the floor while you have yountuecognizing when other speakers are
signalling their wish to speak, yielding the tuon signalling that you are listening
(Thornbury, 2005, p. 9). Having learnt these skdtsidents should not have problems with
getting into conversation, knowing when to givethi@ir turn or with bringing the
conversation to the end. The turns in conversatiag be signalled both verbally and non-
verbally. That is why participants should be ablegcognize and use signals expressing
certain intentions. Discourse markers, stressedsydalling intonation, a wide voice range,
specific gestures and body language all thereh&reneans that good speakers use to keep
conversation going (Nolasco & Artur, 1987, p. 12).

Adjacency pairs.In some cases in conversation the two turns aatetto each
other through adjacency pairs. The first turn deitees the second and we can predict that
(Nolasco & Artur, 1987, p. 9). To give an examp@ayreeting is usually followed by a
greeting, a question by an answer, a complaintbgpmlogy or a justification, a request by
an acceptance or a refusal etc. The variety of arssim adjacency pairs may differ a lot,
though. Teachers should take this range of pogsbiinto account and think about ways
of developing the appropriate second part of thacatcy pairs (Nolasco & Artur, 1987, p.
9). In conversation there certainly is a high nunmiddecorrect answers as opposed to some
drill activities, where usually only one varietyascepted as the correct one.

Co-operative principle. In order for conversation to flow smoothly we sthibtrly to
respect the co-operative principle, first articathby the philosopher H.P. Grice. The
principle consists of four maxims. The first is thaxim of quantity, which says that you
should make your contribution just as informatige@quired. The second, the maxim of
quality claims that you should make your contribotone that is true. According to the
third maxim, the maxim of relation, you should makeir contributions relevant. The last
one, the maxim of manner, recommends avoiding slig@nd ambiguity (Thornbury,
2005, p. 55). The maxims, however, are often brokeveryday conversation. When this
happens, the native speakers try to get at theriyimiiemeaning, such as in this case:

A: How do you like my new dress?

B: Well, the colour is very striking.

In this case the first maxim of quantity has bemtated by B and therefore A would
probably seek an alternative interpretation of ®'sponse, e.g. that B doesn't like the dress.

This process is called implicature. In other wortlis possible to infer from what has been



said as well as from what has not been said (Thoyni2005, p. 55). It goes without saying
that breaking the maxims can cause ambiguity. Aflehaterial written for learning and
teaching English is deliberately free of such amibygbut it would be useful to train
students to be able to observe the maxims andonable to convey the underlying
meaning of the discourse in such cases (Nolascotér AL987, p. 9).

Conversation strategiesConversational discourse may often appear quitetiha
According to Jeremy Harmer (2007), this is paregduse the conversation is jointly
constructed by many speakers (p. 276). There amever, useful devices which help the
speakers to make the construction more succe3sfealparticipants should know how to
take turns and which discourse markers and convensstrategies they can use to make
their intentions (Harmer, 2007, p. 276). Such itiers may include e.g. using effective
conversation openings (How are you? It's nice wetisn't it?), interrupting the other
speaker (Sorry to interrupt, but...), topic shift thg way, that reminds me) and closings
(It's been nice to talk to you, | don’t want to kegou from work) (Harmer, 2007, p. 344).

An essential part of any conversation is also beinlg to use repair strategies such
as formulaic expressions (Sorry? What was that@n'dquite catch that, etc.) in case of
misunderstanding. Other strategies to indicatela ¢ understanding could include
repetition of information up to the point where t@nmmunication breakdown occurred,
using rising intonation, or rephrasing and seeifiniga speaker confirms that he has
understood the rephrasing (Harmer, 2007, p. 34dpaR strategies also include the ability
of paraphrasing (It's a kind of), the ability totgeound the problem of not knowing certain
word (You know, it's a what you call it...), and thbility to appeal for help (What's the
word for something you use to play a guitar witi?armer, 2007, p. 344).

Sociocultural rules. Another important thing to consider in conversai®on
observing more general sociocultural rules. Theat déth the way how men and women
address each other, whether there are any diffesanaliscourse between people of the
same age and people who are considerably oldeffjraaily, they deal with how to perform
certain common speech acts such as agreeing nigyvgromising, suggesting, etc. (Harmer,
2007, p. 276). The speech act has a certain funbtib sometimes it can have several
functions at once. The statement “It's freezingeheould represent a statement but in
certain circumstances it could be an indirect ratjlike “Can you shut the window?". This
implies that it is important to lead students sat they are able to interpret the speech acts
correctly and thus they are able to adjust the2esh to their interlocutors and the specific

situation.



Approaches to Teaching Conversation

According to Scott Thornbury, many students comndilde ability to participate in
conversations as one of their main goals in legr&inglish. Nevertheless, opinions differ
as to how this goal should be met (Thornbury, 2@053). Basically, there are several
schools of taught each of them implementing its avgtinct approach to teaching
conversation lessons. One of the possible appreatiggests to break down the skills used
in conversation into a number of sub-skills (sustopening and closing conversations,
turn-taking, interrupting, paraphrasing, etc.) &mteach them one by one (Thornbury,
2005, p. 53). The other focuses on speech actdiffecent genres (such as invitations,
requests, commands, excuses, thanks, congratidatoamall talk). Finally, promoters of
the topic-based approach claim that the best wégaohing conversation is to have
conversation on a range of topics (Thornbury, 2p053). In reality, it seems that the best

option is a blend of all the approaches.

The Goals of Conversation Lessons Teaching

Generally, the goals of teaching any subject rdsuth the need and priorities of
society and individuals. Nowadays, the main emghiasioreign language teaching is put
on what the learner “can do in and with the langtigBurkart, 1998, p. 13). Burkart
(1998) also claims that the ability to interpre¢peess, and negotiate the meaning and use
the language to carry out a range of tasks in i@tyanf contexts is stressed in
contemporary methodologies (p. 7). The approadanguage learning, where real
communication is in focus, traces back to the 1@#fkto the commencement of the
Communicative Language Teaching (CLT). Since th#%9the CLT has served as a major
source of influence on language teaching all oventorld (Richards, 2006, p. 1). Many of
the principles raised by CLT are still relevant &rade a considerable impact on current
methodologies and on defining the goals of languegeaing and teaching. Owing to this
immense influence, the goals of the CLT will beserged in the following part of this

work.



The goals of the Communicative Language Teaching (@)

Since the Communicative Movement in the 1970sCbeamunicative Language
Teaching (CLT) has become the major approach tthieg in Europe and in the world.
The movement was marked by a shift from teachinguage systems such as vocabulary
and grammar in isolation to teaching how theseesystare used in real communication
(Thornbury, 2006, p. 36). Thus the previous godhnfuage learning, i.e. achieving the
linguistic competence, which means the ability mfducing grammatically correct
sentences, has been replaced by the main objedtiie CLT: achieving the
communicative competence (Thornbury, 2006, p. 37).

Communicative competenceThe communicative competence was first introduced
by Dell Hymes and the term contrasts with Chomskyigeh narrower theory of
“competence’, which is the ability to product graatically correct sentences in a language
(Burkart, 1998, p. 4). Dell Hymes held a view ttisgre is much more to communication
than the creation of well-formed sentences. Heidensd the importance of culture and
communication by itself, so his theory was a débni of what a speaker needs to know in
order to be communicatively competent in a speeancunity (Burkart, 1998, p. 4). The
concept of communicative competence evolved owveyéars and many linguists
contributed to its development, each of them defint and its components partly different.

Components of the communicative competeneeobably the most well-known
conceptualization of the communicative competenas defined by Canale and Swain in
1980 with later amendments from 1983 (Burkart, 1908l). They identified four
dimensions of the communicative competence: lirtgyisociolinguistic, discourse, and
strategic competences. The first component, lingui®mpetence, is the knowledge of
grammar, vocabulary, and syntax of a language. wlixcg to National Capital Language
Resource Center, “the linguistic competence asksatW/ords do | use? How do | put them
into phrases and sentences?” (“Communicative Cagnpet, 2003). The second area,
sociolinguistic competence, is the knowledge of howse and respond to language
appropriately, taking into account the setting, tthy@c, the function and the relationships
among the people communicating. “Sociolinguistimpetence asks: Which words and
phrases fit this setting and this topic? How cargress a specific attitude (courtesy,
authority, friendliness, respect) when | need towHlo | know what attitude another
person is expressing?” (“Communicative Competern2@03). The third component of the

communicative competence, discourse competdrasebeen described by Burkart (1998)



as “the knowledge how to interpret the larger coinded how to construct longer stretches
of language so that the parts make up a coherenleivip. 4). “Discourse competence
asks: How are words, phrases and sentences pthé¢oge create conversations, speeches,
email messages, newspaper articles?” (“Commune&wmpetence”, 2003). And finally,
the last area, strategic competence, is the kn@elefirecognizing and repairing
communication breakdowns and working around gajs@&is knowledge of the language.
This includes the ability to “find alternative wagksaying things when words or form fail
you, and even to use nonverbal means of commuaicdtnecessary” (Burkart, 1998, p.
4). “Strategic competence asks: How do | know whenmisunderstood or when someone
has misunderstood me? What do | say then? How eapréss my ideas if | don’t know the
name of something or the right verb form to usé€bmmunicative Competence”, 2003).
To sum it up, the goal of the CLT is to achieve ¢benmunicative competence,
which consists of four sub-competences. Burkar®8)@haracterizes the communicative
competence from another point of view as an “gbibtproduce, in a wide variety of
circumstances, grammatically correct, logicallymected sentences that are appropriate to
the context” (p. 5). However, this goal might atways be possible to reach owing to
several reasons such as the general abilitieedttidents. For this reason, teachers should
be realistic in their expectations and they might 8 develop the aspects of
communicative competence to the highest degreelpp@gBurkart, 1998, p. 5).
Communicative efficiency.Jeremy Harmer comes up with an alternative goal of
the CLT, i.e. achieving communicative efficienéie says that the idea behind
communicative efficiency is that learners shouldbke to make themselves understood,
using their current proficiency to the fullest. ‘Gjnshould try to avoid confusion in the
message (caused by faulty pronunciation, grammamaabulary), try to avoid offending
communication partners (due to socially inapprdprsdyle) and try to use strategies for
recognizing and managing communication breakdoyess'tited in Burkart, 1998, p. 5).
Burkart (1998) comments on that by arguing thatelaeners may not become as
communicatively competent as a native speakernnbgpite of that, they should always
strive to be as communicatively efficient as pdssibheir communicative efficiency

should thus be expected to increase in the codrseio study (p. 5).



Conversation in European Documents, European Policy

Common European Framework of Reference for Language At present the
most important document which provides a commoisldas the elaboration of language
syllabuses, curriculum guidelines, examinationgtft@oks etc. across Europe is the
Common European Framework of Reference for Languéajgbreviated CEFR) (Council
of Europe [CoE], 2001, p. 1). It was issued by@weincil of Europe between 1989 and
1996 to provide a method of learning, teaching asskssing which applies to all languages
in Europe. CEFR describes languages of the Eurogaam from a functional perspective.
It deals particularly with what people can do wvthile language, in what situations they can
use the language and for what purposes. CEFR Hescwhat language learners have to
learn to do in order to use language for commuimnand what knowledge and skills they
have to develop so as to be able to act effecti@§01, p. 1). The description also covers
the cultural context in which language is set. Apam that, it defines six levels of
proficiency which allows learners’ progress to beasured at each stage of learning (i.e.
The Common Reference Levels) (CoE, 2001, p. 1).

Objectives of language learning and teaching in CHR. According to CEFR, “the
aims and objectives of language learning and tegcttiould be based on appreciation of
learners and society needs and on the tasks,tadignd processes that the learners need to
carry out in order to satisfy those needs and ercttimpetences and strategies they need to
develop in order to do so” (CoE, 2001, p. 140). RHEl#so describes the competences
which participants need to acquire to participdtectively in communicative events (such
as the general competences and the communicatigadge competences) and the abilities
to put these competences into action (such asrttiptive, receptive and interactive
strategies or non-verbal communication) (CoE, 2@01,08). That implies that one of the
goals is also achieving the Communicative competdiowever, the conception of the
communicative competence as understood in CEFRtllidiffers from its definition
adopted by Canale and Swain.

The communicative competence in CEFRhe communicative competence in
CEFR consists of three main components: linguisticjolinguistic, and pragmatic. The
linguistic competencesaclude mainly lexical, phonological, and syntaatiskills and other
dimensions of language as a system. It relatdsetoainge and quality of knowledge as well
as to cognitive organization and the way this krealgk is stored and its accessibility (CoE,

2001, p. 108). The sociolinguistic competences ref¢ghe conditions of language use. This

10



component strictly affects all language communaabetween representatives of different
cultures and the sensitivity to social conventibas significant influence on their
successful communication (CoE, 2001, p. 118). Anally, the pragmatic competences
refer to the ability to use language appropriatelgtifferent social situations. It also
concerns the mastery of discourse, cohesion aneteonte, the identification of text types
and forms, irony and parody. The pragmatic compmetdéras a fundamental importance for
interactions (CoE, 2001, p. 123).

The communicative language competences are adidateng language activities
which involve reception, production, interaction neediation (interpreting or translating)
(CoE, 2001, p. 14). The receptive activities ineobilent reading and following the media
and the productive activities encompass mainlyldpgaand writing. Both the receptive
and productive activities are required for intei@ct Interaction is understood as a spoken
or written exchange in which at least two indivibugarticipate and the production and
reception alternate and may even overlap in onamanication (CoE, 2001, p. 23).
According to this definition, the conversation iswed as a spoken interactive activity.

Conversation in CEFR.CEFR classifies conversation as a spoken inteeactiv
activity. Furthermore, it states that in activitesch as the conversation “the language user
acts alternately as speaker and listener with omeooe interlocutors so as to construct
conjointly, through the negotiation of meaning éeling the co-operative principle,
conversational discourse” (CoE, 2001, p. 73). Timplies that in order to achieve
successful spoken interactive communication theneehas to manage both receptive and
productive strategies and also the strategies sixelwo interaction connected with its
management.

Phases of conversatiorseveral phases of the spoken interactive actvire
distinguished, each stage requiring mastery oébfit interaction strategies. The first
phase, the planning, involves e.g. a consideratidhe communication gap between the
interlocutors which influences planning the moveshie exchanges (CoE, 2001, p. 84).
During theactivity itself, language users adopt turn-takitrgtegies to obtain the discourse
initiative (taking the floor) or they use differecullaboration strategies to keep the
exchange focused on the topic discussed or torhetpal understanding of the participants
(interpersonal and ideational co-operating) (Cd)12 p. 84). The participants may also
ask the others interlocutors for assistance in tdatmg something (asking for help).
During the following stage, the evaluation, theertdcutors consider the fit between what

they planned and what is actually happening angriin@nitor the extent to which the things
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are going the way they want them to go (monitor@pE, 2001, p. 84). In case of
miscomprehension or intolerable ambiguity anotlequests for clarification may occur in
the last phase of interactive spoken interactiocl{sas asking for/giving clarification or
communication repair) (CoE, 2001, p. 85).

The common reference level<CEFR provides variety of scales measuring
learners’ success achieved in specific skills anastering individual strategies. It divides
learners into six levels of competence, using tlae ‘do” descriptors. The levels include the
following stages: Al (Breakthrough) and A2 (Waystafpr basic users, B1 (Threshold)
and B2 (Vantage) for independent users, C1 (Effedperational Proficiency) and C2
(Mastery) for proficient users (CoE, 2001, p. Z3EFR provides large variety of scales
which cover e.g. the global scale, which descrdmeerally all six levels with can do
descriptors, or the self-assessment grid focusiigarner’s self-evaluation of the four
basic language skills: listening, reading, speakamgl writing. Other more specific scales
in CEFR are focused for example on productive,ptee, and interactive activities and
strategies. The grid for conversation is includeds individual section.

The grid for conversation.The illustrative scale for conversation descrileesners’
spoken interactive skills used in conversationigrnevels ranging from Al to C2 (see
Appendix 1).However, this part of work concentrates only onlé&z:l, since that is the
level which should be reached by pupils of tHeggade of upper elementary (Research
Institute of Education in Prague, 2007, p. 19). &ding to the grid, an A2 learner can say
what he/she likes and dislikes. He/she can algmrekto invitations, suggestions and
apologies, can express how he or she feels in sitepins, and express thanks. Further,
he/she can participate in short conversations otim® contexts on topic of interest and can
generally understand clear, standard speech otidamiatters directed at him/her,
provided he/she can ask for repetition or reformioafrom time to time. And, what is
more, he/she can establish social contact: greeetingd farewells, introductions, giving
thanks etc. (CoE, 2001, p. 76).

Conversation in the Czech Curricular Documents

The system of the curricular documents in the CzecRepublic. The Curricular
documents in the Czech education system are deactlaptwo levels: the national level
and the school level (See Appendix 2). At the diatel there are the National Educational

Programme (NEP), defining the elementary educata whole, and the Framework
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Educational Programmes (FEPS). The Framework EduehtProgramme focuses on the
norms at various stages of education i.e. pre-dathecation, basic education and
secondary education. The school level is formethbySchool Educational Programmes
(SEPs) that are based on principles of appropFietmework Educational Programme but
they are developed by individual schools themselves

The Framework Educational Programme for Basic Edugan. The Framework
Educational Programme for Basic Education (thefean&EP BE) strives to cover all the
subjects concerning elementary education. It deglksthe following matters. Firstly, it
characterizes basic education e.g. it defines ctsupuschool attendance or the
organization of basic education (Ministry of Edueat Youth and Sports [MEYS], 2013, p.
7). Further on, it deals with the concept and tlagnnobjectives of basic education and
introduces the Key Competences (i.e. learning coemges, problem-solving competences,
communication competences, social and personal e@mges, civil competences and
working competences) that should be achieved dtdbi education stage (MEYS, 2013,
p. 10). It also divides the content of basic edocainto nine Educational Areas each of
them containing its characteristics, objectives emntent. Those areas are the followings:
Language and Language Communication, Mathematat$ta\pplication, Information
and Communication Technologies, Humans and ThendyVBlumans and Society,
Humans and Nature, Arts and Culture, Humans andtj¢dumans and the World of
Work (MEYS, 2013, p. 14). Apart from that, the FBE deals with cross-curricular
subjects, which are the educational areas covénmdplliowing topics: Personal and Social
Education, Democratic Citizenship, Education towartinking in European and Global
Contexts, Multicultural Education, Environmentalugdtion, and Media Education
(MEYS, 2013, p. 104). The other sections of FEPcB&cern matters such as teaching
pupils with special educational needs and excealipgifted pupils, general conditions for
implementing FEP BE, or the Principles for the Depeent of a School Educational
Programme (MEYS, 2013, p. 122).

English language in FEP BE.The English conversation lessons provide a unique
opportunity for developing the key competencesedmed by FEP BE as well as for
covering some cross-curricular subjects. The deison of expected outcomes of Foreign
Language is outlined in FEP BE, more specificalig discussed in the educational area of
Language and Language Communication. It statesdthtite end of Stage 2 of the Basic
Education, which means by the end of tHeygade, pupils are expected to achieve A2 level

of proficiency according to CEFR (MEYS, 2013, p).JMoreover, it sets the expected
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outcomes of four language skills (listening withmgarehension, speaking, reading with
comprehension, and writing) and introduces theesttbpatters which should be familiar to
pupils. As regards the listening and speakingskillparticular, the pupils should for
example be able to understand the content of theckpor conversation related to areas
covered provided the speech is clearly and slovilgwdated; they should be able to talk
about their family, friends, school, free time aities and other covered topics such as
culture, sport, weather, town and nature, fashrahshopping and others (MEYS, 2013, p.
25). In contrast to the former version of the FEPfB m the year 2007 (Research Institute
of Education in Prague, 2007, p. 26), the curré&® BE does not describe the interactive
skills that pupils should acquire (See AppendixXTdat all applies to the first foreign
language. In case of another foreign language Istés to be achieved by the end &F 9
grade (MEYS, 2013, p. 17).

Content of the Conversation Lessons

The keystones of conversation lessons are comntigactivities which reflect
the real world. Scott Thornbury (2006) identifiesre outstanding features of such
activities. One of such attributes is their purgokess, which means that students should
be “motivated by a communicative goal such asmgitiformation, making a request,
giving instructions and not only by the need tqthyg the correct use of language for its
sake” (p. 36). Furthermore, to achieve this purpspeakers need to interact which means
that there is as much need to listen as to spdalks the activities are reciprocal
(Thornbury, 2006, p. 36). The tasks also call fegatiation since during the real world
tasks speakers are often forced to use conversstiaiegies such as repair strategies,
asking for help, or interrupting the other speak&msornbury, 2006, p. 36). Thornbury
(2006) identifies even other features of such talesr unpredictability and heterogeneity
(p. 36). The first means that neither the processthe outcome, nor the language used, is
entirely predictable. The latter says that “papits can use any communicative means at
their disposal. In other words, they are not retd to the use of pre-specified grammar
item” (Thornbury, 2006, p. 36).
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Classification of the Activities

Fluency and accuracy activitiesThe variety of activities and tasks used in
conversation lessons is very wide and so is tHagsdication as well. But most authors of
teaching materials concur that the activities calivided into two main groups: activities
focusing on fluency and activities focusing on aecy. Activities focusing on fluency
reflect the natural use of language and they redghig use of communication strategies
(Richards, 2006, p. 14). Per contra, the aim afdiets oriented on accuracy is to promote
formation of grammatically correct language. Suctivdies reflect classroom use of
language and the language is sometimes practidenf cantext (Richards, 2006, p. 14). In
spite of that, those tasks surely have their waalihled place in conversation lessons.

Pre-communicative and communicative activitiesAnother classification of
activities, which could be used in conversatiorssis, is proposed by William Littlewood
(1981). He categorizes pre-communicative and conicatine activities. In pre-
communicative activities, “the teacher isolatesc#eelements of knowledge or skill
which compose the communicative competence anddesthe learners with
opportunities to practice them separately” (p. §4at can include different types of
activities such as drill or question-and-answectica. “The aim of pre-communicative
activities is to provide learners with a fluent acoand of linguistic forms without the need
to use them for communicative purposes” (Littlewod@31, p. 84). In communicative
activities,the learner has to activate and integrate his pnertunicative knowledge and
skills and students are thus provided with a “wktakk practice” (Littlewood, 1981, p. 85).
Two subcategories are distinguished within thiggaty: functional communication
activities and social integration activities. Thstfmentioned require students to use the
language to overcome an information gap or to salgeoblem. The latter require the
learner to pay additional attention to the contad the people involved. So in social
integration activities, the learners should prodaspeech that is socially appropriate to

specific situations and relationships (Littlewo@881, p. 86).

Types of Activities

Information-gap activities. The information-gap activities have significantqaan
conversation lessons. Similarly to real commundaratvhere people normally communicate

to get information they do not possess, theseities\are based on the principle that each
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learner has a different piece of information. Iderto solve the specific tasks, learners
have to share their knowledge and communicatedardo obtain information they need
(Richards, 2006, p. 19). An example of this acfiwtight be the following one: students
get into pairs two different pictures A and B. Thaisk is not to look at each other’s picture
but to describe their pictures so that they woird but the differences.

Jigsaw activities.These activities are also based on the informajegmprinciple.
Usually, the class is divided into groups and egrclup has a different part of the
information. The class has to put the pieces armhtion together to solve the task. In this
process, meaningful communication between the graspwvell as individual students takes
place. The jigsaw activities are believed to imgreeoperation and mutual acceptance
within the group or class because each particigaequally important as he or she
possesses a part of the task solution (Klippel419840). An example of a jigsaw activity
can be the following: Each student gets one sedidhe story. Students go around the
class and have to decide where in the story tleettan belongs. The task for the class is to
put the entire story together.

Simulation or role-playing. In these activities students imagine themselves in
situation which could occur outside the classroBimdents adopt a specific role in that
situation and they improvise a scene or exchangardinig to information or cues given
(e.g. ticket inspector and the passenger withmaiid ticket).

Opinion-sharing activities. Opinion-sharing activities involve the students in
comparison of their values, beliefs, and opinidfm. example they are asked to rank the
gualities of a life partner according to their img@amce from the most to the less important
(Richards, 2006, p. 20).

Information gathering activities. Students gather information about a particular
topic e.g. computer games, television programsbiash leisure-time occupation, culture,
attitudes to school or university or job, spendingating habits etc. Students are asked to
conduct surveys or interviews to get the informafimm their classmates and afterwards
they can analyze the results (Richards, 2006, p. 20

Questioning activities.All the questioning activities centre around quastg.

These activities may be used as soon as studensbker to produce yes/no questions and
they can take many forms. They can include actisiuch as "Find someone who...” or
"What would you do if...” where students go aroureldlassroom and ask each other the
questions. This category can also include somelsiggmes based on questioning such as

a game ‘Guess who am I” in which students gepaoéipaper with their "new identity” and
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the others are supposed to ask yes/no answergdtodi who their classmate is (Klippel,
1984, p. 51).

Debates.The debates can take many forms. The conventidarsd debates,
however, have limitations in variety of interestigpjects for the learners and a relative
lack of participation in case it is a full-classbdée (Ur, 1981, p. 106). An example of
unconventional debate could be the “balloon delvdtere some famous people are
imagined to be in a basket of the balloon whicregdually deflating. One after another
they have to be thrown out from the basket to kbepballoon airborne and ultimately only
one person survives. The debate has to decide wleidon is the most worth surviving
(Ur, 1981, p. 106). Other ideas for discussion @dad choosing a candidate for some award
from the list of candidates given. Another varistyo choose the least undeserving
candidates (e.g. choosing the criminals who wilgkented pardon).

Communication gamesCommunication games are often very popular with
learners in conversation lessons. They encompassgaf various types, from very simple
games to more sophisticated ones. An example ofrerinication game is the “Alibi’
game where there are two suspected people of & evimo claim that they were together
when the crime was committed. Those two peopledéas classroom and have a couple of
minutes to discuss all the details of what theydiidng that time. In the meantime, the
other classmates, the detectives, prepare questioimgerrogation. When they are ready
with a battery of questions they send for the Brisgpect and interrogate him or her. After
that the second suspected is questioned. If akisavers concur the suspects win and they
are claimed to be innocent and vice versa (HI&2&3, p. 76).

Drama, drama gamesDrama can be characterized as a form of role-ptpypat it
usually involves slightly more imagination and mment. Similarly to role-playing,
students imagine themselves being another chamaotearring in a specific situation.
However, Scrivener (1994) warns that success uréof drama depends crucially on
many factors such as the attitude of teacher amditier students towards drama and also
on certain degree of mutual trust, acceptanceresypect (p. 69). He suggests several
drama activities that include e.g. acting playmstiwhere students act short sketches and
scenes, preparing improvised drama, dubbing puppetsaking a picture. Making a
picture involves students to form a frozen tablebcertain scene. The class is usually
divided into two halves. The first one leaves tlessroom and the other stays in the
classroom and make the tableau of certain scenedlwe airport. When the pupils of the

first half come back to the class they have to gudsat the scene is. According to
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Scrivener (1994), “it is sometimes the shyest sttsle’/ho are most able to seize the
potential” (p. 69), which is very surprising andialhcan be taken into account when

considering inclusion of drama games into convasdéssons.

Pair and Group Work

Most of the activities during conversation lessarescarried out in pairs or in small
groups. It is argued that by doing so the leargetsa chance to produce greater amount of
language than they would in teacher-fronted aadwi(Richards, 2006, p. 20). Thus the
learners also have considerable opportunity toldevuency, one of the most important
features of natural conversation. And what is meak in smaller groups is likely to
increase students’ motivation level. William Litidleod (1981) believes that the objective
of students is being able to take part in convemsatther than mastering the language
system (p. 17). Consequently, the activities tefiéct this conception, and thus make sense

to learners, positively influence their motivatiewel (Littlewood, 1981, p.17).

Materials Used in Conversation Lessons

A good deal of materials from plenty of sources raysed in conversation
lessons, and taking into account the high numbacoéssible materials on the language
websites, the possibilities are almost inexhaustidbwever, there has been very
interesting and extensive discussion about theeushguthentic materials in the lessons.
The promoters of authentic materials argued fangifiem as a basis of language learning.
They pointed out that authentic materials providkiable exposure to real language,
support a more creative approach to teaching erehatre closely to learners’ needs, and
also provide cultural information about the targeiguage (Richards, 2006, p. 21). On the
other hand, the critics of the push for authentatarials claimed that they often contain
difficult and irrelevant language and that they ateurden for teachers. Furthermore, they
believed that the created materials may even be motivating for learners and their big
advantage is that they are generally built arougthded syllabus. What is more, the
contemporary textbooks and other teaching mateair@slesigned to look like authentic

materials such as magazine articles. Sometimesatteeiy fact adapted from authentic
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sources (Richards, 2006, p. 21). The opinion ofddWson might summarize the
discussion. He says that “it is not important #sdroom materials themselves are derived
from authentic texts or other forms of input, asg@s the learning processes they facilitate
is authentic” (as cited in Richards, 2006, p. 21).

To conclude this chapter, it was divided into sal/eections, which dealt with the
topic of conversation and potential goals and autré English conversation lessons. In the
first section, conversation was described as ampetsonal, interactive, and unplanned
speaking event, whose main functions are to estabbcial relationships between speakers
and to convey information. It was revealed thatvessation has several typical features,
which distinguish it from other genres, and tharéhare many strategies and rules that
should be observed by speakers to keep converggiing such as turn-taking,
conversation strategies, sociocultural rules aecctiroperative principle. After this, the
following three approaches to teaching conversdassons were mentioned: the first,
which suggests to break down the skills used irvemation into a number of sub-skills
and to teach them one by one; the second, focasirifferent genres and speech acts; and
the last, according to which the best way of leagrdonversation is to have conversation on
a range of topics. In reality, a blend of all tippaaches is used the most often. After that,
the potential goals of English conversation lessoai® discussed. The communicative
competence and its individual components were destbecause it is assumed that the
development of the communicative competence migtdrie of the underlying goals of
conversation lessons. Next, it was revealed hovgtias of language learning are
described in the Common European Framework of Reéer for Languages and how this
official document describes conversation and caateon skills that should be acquired by
learners to achieve a certain level of proficieridyis was followed by an overview of the
Czech curricular documents and an outline of ougexpected from pupils at the end of
the 9" grade of Basic Education. Apart from that, thiamier discussed the activities that
could be included in English conversation andsbalovered other matters connected with
English conversation teaching such as the orgaarmtforms or materials used in English
conversation lessons. The following chapter, masghwill discuss the research
methodology used for carrying out the survey foduse the organization, content and
goals of English conversation lessons which wasgeel at Primary Schools around the
Czech Republic in the"8and ¢" grades.
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lll. METHODS

This chapter will provide a description of reseamoéthods used for carrying out the
survey on English conversation lessons in thersd the 8§ grades of Upper Primary
Education. Firstly, two basic research questioesspecified and after that they are
examined more closely. This is followed by a dggmn of research methods and research
tools used for conducting the survey. It is ex@dinvhy a combination of two research

methods was implemented and each of the methatissibed separately.

Research Questions

The aim of this work is to answer two basic quastiooncerning English
conversation lessons in Upper Primary Educatior. first research question asks: What is
the content of English conversation lessons irsthand the 8§ grades of Upper Primary
Education? The second question focuses on thetolgeo®f conversation lessons. It strives
to answer the following research question: Whatlagegoals of teaching English
conversation lessons in th& 8nd the ¥ grade in Upper Primary Education? Apart from
that, the research is marginally dealing with thgaaization of classes.

The first research question focusing on lessonesdrghould clarify which topics,
speech acts, and activities pupils get familiahwiditiring conversation lessons. At first,
however, the research examines materials usedbldes for preparation of conversation
lessons since the sources have substantial impabiedessons as well. The other research
guestion should reveal the objectives of convesadassons both as they are described in
individual School Educational Programmes and hay tire interpreted by teachers.
Hopefully, that could highlight to some extent thstinction between English conversation
lessons and classic English lessons. The secoadargf this part of the survey is to find
out whether the objective of Communicative Langu&gaching, i.e. achieving the
communicative competence, is considered as begigyhimportant by teachers.
Presumably, developing the communicative competenoee of the underlying goals of
language teaching, thus the survey is trying tavslwbich components of the

communicative competence are developed the mostgdoonversation lessons.
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Research Tools

A combination of two research tools was used talaot the survey: a questionnaire
and an interview. The questionnaire, a type of Gtaive method, was used to receive a
larger number of responses from teachers at diffesehools around the Czech Republic.
The questionnaire was designed in Google Docs @uestire and it consisted of twenty
four questions. Since it was sent mainly to Czeeltlers, the questionnaire was designed
in Czech language (see Appendix 4). In one casegjulstionnaire was sent in English (see
Appendix 5). The questionnaire concerned the falhgwnatters connected with English
conversation lessons in th& 8nd the 8 grades of Upper Primary Education: the
organization of conversation lessons, materiald byeteachers for lesson preparation,
topics, activities and speech acts covered indbgdns and the way of assessing pupils.
Finally, it examined the aims of conversation lessmcluding the teachers view on the
Communicative Language Teaching and its objective.

The questionnaires were distributed to 48 teachlésgether at schools where
English conversation is taught at the beginningeiruary 2014 by e-mail. The difficulty
of this process lay in the fact that not all scheebsites provide information on whether
English conversation lessons are taught or noventeally in which grade. In some cases,
however, the information was complete, and thugs possible to contact the teachers
directly. Unfortunately, in the majority of casésappeared necessary to contact the head
teachers first and ask them about the contactlslétaiteachers to send them the
questionnaire but the head teachers often didapdy.rThe statistics is the following: 43
schools were contacted during the research and®iés were received. Within this group
11 answers were negative, which means that theteaaters replied that English
conversation lessons are not taught in their sshawold 16 head teachers sent me one or
more contact details of their English languagetiees In the end, 48 teachers altogether
were contacted by e-mail and 25 questionnaires s@releted.

The interview was conducted with a teacher of Egtionversation lessons at the
14" Elementary School in Pilsen in order to get addai information that could be quite
troublesome to obtain in questionnaires. The sémctsired interview (see Appendix 6),
which was carried out in English, took 60 minuted aoncerned similar questions as the
questionnaire did, but everything was reviewedrgater detail. In addition to that, there
was a chance to go through the typical feature®n¥ersation such as turn-taking,

adjacency pairs, conversation strategies, parajplgratc. and discuss if such factors, which
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influence the natural conversation, are somehowidened during conversation lessons.
The responses of the teacher interviewed were ta&em in the blank questionnaire (see
Appendix 6).

To summarize the content of the survey, it examthege main areas. Firstly, it
focused on the lesson organization while it wagstigated whether the lessons are mostly
optional or compulsory, what the number of lesqmersweek is, and where the lessons take
place. After that, the content of English convamalessons was researched. At the
beginning, the materials used by teachers for pagpa of English conversation lessons
were examined, including the use of authentic neterNext, the topics, speech acts, and
activities pupils get familiar with were coveredilgithe survey also aimed to find out the
most popular type of activities. Then, it was examali whether teachers intentionally make
any distinction between fluency and accuracy atiwior not. This was followed by a
research on the proportion of organizational foamd types of pupils’ assessment used in
conversation lessons. The third main area deditt thi objectives of English conversation
teaching and the expected outcomes of English ¢eatren lessons as they are stated both
in the Framework Educational Programme and inndevzidual School Educational
Programmes. Furthermore, the survey dealt witldéwelopment of the Key Competences,
which are stated by the Framework Educational Riogne, and development of the
Communicative competence, the underlying goal ef@ommunicative Language
Teaching. To support the questionnaire resultstanview was conducted with a teacher
of English conversation lesson. The interview fatlien the same three main areas as the
questionnaire did and on one additional, i.e. cosatgon as such in English conversation
lessons.

To sum up the content of this chapter, it providetkscription of the research
methodology. At the beginning the two main reseapaobstions were restated and it was
explained what the survey aimed to cover. Aftet,thavas described how the research
tools (i.e. the questionnaire and interview) weseduto carry out the survey and this
information was completed by the statistics abauhber of schools and teachers contacted
and number of answers received. At the end ofdtégpter the content of the survey was

summarized; its results and findings will be disagsin the following chapter.
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IV RESULTS AND COMMENTARIES

This chapter, which deals with the survey resglssists of two main parts. The
results based on the questionnaires are presentbd first part in the following sections:
organization of English conversation lessons, tirgent of English conversation lessons,
and, finally, the goals of English conversatiorstasteaching. The survey results are
mostly recorded in graphs, and afterwards theyrsiegpreted and commented on. They are
presented either for thd'@nd 9" grade separately or, in few cases, together foir bo
grades. The second part of this chapter reviewstheview results and reveals some

interesting findings about English conversatiorsdess.
Organization of English Conversation Lessons
Three main areas focusing on the organization gfiimconversation lessons were
examined: the lessons status (if they are optionabmpulsory), the number of lessons per

week and the venues where they take place.

Compulsory/Optional Lessons

23%

32%

E compulsory lessons @ compulsory lessons

68% @ optional lessons M optional lessons

Graph 1: The proportion of compulsory and Graph 2: The proportion of compulsory and
optional English conversation lessons optional English conversation lessons
in 8" grade in 9" grade

As is evident from the graphs above, the surveyskahat the percentage of
optional lessons is substantially greater tharpireentage of compulsory English
conversation lessons in both grades. In thgr@de the percentage of optional lessons was
68% and in § grade it was even 77%. This finding might suggest English conversation
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lessons are not considered to be of high importaheehools and that pupils can make a
choice between more subjects. This might imply thiétey choose English conversation
lessons they probably have some reasons for thhtagia positive attitude to English

language or they aim to improve their languagdsskil

Number of Lessons per Week

8%
18%
E 1 lesson @ 1 lesson
O 2 lessons 14% O 2 lessons
M 3 lessons B 3 lessons
Graph 3: Number of lessons per week Graph 4: Number of lessons per week
in the 8" grade in the 9" grade

Graph 3 and Graph 4 show that the most common nuaflienglish conversation lessons
per week in both grades is only one lesson (in aB0% cases). However, it seems quite
interesting that there are 3 lessons per week% &dses in the"8grade, which is a higher
percentage than that of the two lessons per weik. (® the §' grade, two lessons per
week already occur more frequently than 3 lessensveek. The figures in the graph create
the impression that there is not much space folieingonversation lessons in the school
curriculum and thus, in about 70% of cases, theyesenly as a complementary subject. On
the other hand, seeing the figure 20% for thresoles per week in thé"&rade and 14% in
the 9" grade, it conveys the impression that in someaishbe benefits the lessons give to
pupils are recognized. It looks as if there wasraetation between the status of lessons
(compulsory or optional subject) and the numbdes$ons per week, unfortunately that
cannot be confirmed because of the data processi@gogle Docs Questionnaires
programme, where only the final figures were shawd the individual answers did not

appear.
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Places where English Conversation Lessons are Held

18%

B regular classroom

E language laboratory

O computer laboratory or
multimedia classroom

M outside the classroom

Graph 5: The proportion of places where English comersation lessons take place

The respondents claimed that the lessons usuéiypiace in regular classrooms
(42%) orin language laboratories (37%), computer laborasoor multimedia classrooms
are used in 18% and only 3% of respondents sthtgdhe lessons are occasionally taught
outside the classroom as well. The figures recomd€sraph 5 might suggest that no special
classroom is required for English conversationdasdut sometimes it is useful to take
advantage of some special equipment provided yulage or computer laboratories such
as IT technology.

Additionally, the survey revealed one particularteresting factor that influenced
the organization of English conversation lessamsome schools conversation lessons have
been cancelled or their number reduced since th@osgear 2013/2014 owing to the
introduction of another compulsory foreign languégen the & grade onwards. The
respondents perceived this change mostly negati$elyne argued that one foreign
language for certain pupils is extremely demanding the introduction of another
compulsory foreign language is very unreasonableesithe requirements go beyond those
pupils’ capabilities. Some teachers complained thaing to this change, conversation
lessons remained in their school only in tHea@d 7' grade but, according to their opinion,
conversation lessons should be taught in everyegma@ferably as a compulsory subject. In
short, it seems that there is not enough spagerémiding a sufficient number of English

conversation lessons in th& 8nd 9" grades of Upper Primary Education.
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The Content of English Conversation Lessons
Materials Used for English Conversation Lessons

The survey disclosed two major findings about isst@nected with the
preparation of conversation lessons. First andriosg, about 60% respondents said that the
preparation of English conversation lessons is rtiore-consuming than the preparation of
standard lessons. Secondly, an impressive varfgtaterials and sources is used in the
lessons. Almost every respondent indicated theaustdifferent teaching materials, only a
few of the basic ones were repeated. Howeverhaltéspondents concurred in the fact that
they need to use a combination of different teaghmaterials ranging from textbooks,
language magazines, a high number of websitesthairdown materials.

Textbooks, magazines, websiteSeveral textbooks seem to be suitable for English
conversation lessons in th8 8nd 9" grades. They are the following ones all but tis¢ la
one published by Oxford University Pre3sik Time 1Talk Time 2, Project 8 edition)
Oxford Word Skills BasigndBasic Vocabulary in UsandLet’s Talk(published by
Cambridge University Press)wo other books are exploited by respondentssaaiece of
inspiration for games and activities, ifein ESL Role-Plays and Skits for Childiteyn
Shelley Ann Vernon and a Czech textb@uiglicka konverzace pro 2. stup2Sby Marie
Zahalkova. Regarding magazines, the respondentsanedR + R, Hello, Click,

Friendship, UFIN, Gatand also the Tuesday editionMétro to be used as a source of
teaching materials. As a matter of interest, inseéhat the website www.helpforenglish.cz
is an undisputed leader in its field. Other favtmuwebsites include:
www.usingenglish.com, www.englishclub.com, www.neggglish.com, www.dailyesl.com,
www.englishexercises.com, www.maryglasgowplus.camy.BusyTeacher.org,
www.britishcouncil.org, projectbritain.com, www.alton.com, www.youtube.com, and

many others.
Authentic Materials

All respondents claimed that they use authentienas, only the frequency how
often they do so differed. They were asked to iagiche frequency on a six-point scale
(never, hardly ever, sometimes, often, usually, @wncys) and the results are recorded in
the Graph 6 below.
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Graph 6: Frequency of usage of authentic materials

As is visible from the graph, the average tenderpyesented by answers “sometimes” or
“often” prevails (72% altogether). Taking into ddesation the advantages and
disadvantages of such materials, which are disdussthe part below, the number seems
quite reasonable. Nevertheless, the figures reptiegethe responses for “usually” and
“always” (both 8%) are surprisingly high.

Advantages and disadvantages of using authentic netals. As was shown in the
theoretical part, it is without doubt that authemtiaterials have certain advantages as well
as disadvantages. The survey examined this sudojegtin fact, it confirmed what has been
stated in the theoretical part. According to trepo:dents, the key advantage of authentic
materials is the pupils’ exposure to real languagg a higher level of their motivation. The
respondents also mentioned the benefits of culbhaakground information included in
authentic materials and the benefits of a direntaxt with English speaking countries’
lifestyle and institutions. Besides, accordingte tespondents, pupils have a chance to
have a real picture of their understanding of thieugne language. Last but not least, pupils
get used to dealing with unknown words and langwagetructions which help them to
develop strategies for working out the meaning ftamcontext and they remind
themselves that it is not necessary to know eviegtesword to get the basic idea. Thus
they should not be dismayed when confronted wittnomwn words in real life. On the
other hand, authentic materials show every sigreafg highly time-consuming in their
preparation for classroom use. Since they oftetatomlifficult and sometimes also
irrelevant language constructions, teachers terdlépt them slightly and thus they de
facto loose some of their authenticity. Other disadages mentioned by teachers
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encompassed the troubles with estimating the apjptedevel of difficulty for the pupils,
the loss of material up-to-dateness, and the fettauthentic material is not suitable for
every lesson.

Types of authentic materials usedThe survey also identified the most popular

types of authentic materials, which are recordetiéenGraph 7 below.

10%

O newspaper or magazine articles
B songs

22% H movies, TV serials

E TV or radio programmes

M posters, advertisements, leaflets

2% g @ Internet sources

O books

Graph 7: The types of authentic materials used

The survey showed that songs, newspaper or magaziokes and other internet sources
are the most commonly used authentic materialsy @&hefollowed by the category of
posters, advertisements, leaflets together wittcétbegory of books, with movies and
television serials coming in last. Television aadio programmes are used only

exceptionally.

Topics Covered in English Conversation Lessons

The following part of the survey dealt with the itmcovered in the"™8and ¢
grades. Graph 8 shows which topics are discussedcdin grade and, additionally, it

provides comparison between both grades.
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Graph 8: The topics discussed in English conversati lessons in the 8 and 9" grade

The graph reveals that some topics are generaltg preferred than others. Common
topics in English conversation lessons seem t@bthé restaurant” or “at the hotel’,
“travelling”, “food and drink”, “free time activg’, and “family and relationship”. However,
some topics occur less frequently such as “thelCRegpublic’, “people and society’,
“human body” and “health and ilinesses’. The diffees between thd'&nd 9" grades are
not radical; however, specific topics tend to lexdssed in a certain grade more often. The

graph shows the tendency that topics like “schdoduse and living”, “sport’, and “food
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and drink” are more likely to be discussed in the@de, but, conversely, "English
speaking countries’ life and institutions’, “trdire}”, and “people and society” prevail in the
9" grade.

Speech Acts Covered in English Conversation Lessons

As was discussed in the theoretical part of thiskyihe Framework Educational
Programme for Basic Education states the speeshtraadtpupils should be familiar with;
all of them are recorded in the graph below togethith the percentage of respondents

who claimed to cover them in English conversatessons.
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introductions

saying good-bye
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other
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Graph 9: Speech acts

The results of the survey focusing on speech aeisigo be favourable, since pupils
practice almost all of the speech acts during Ehgtonversation lessons. The only
exception is made in the category "wishes and atualgitions” as this speech act is

practiced only in 50% of cases.
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Fluency and Accuracy Activities

Respondents were asked to answer several questinnsrning the activities used
in their English conversation lessons. The firstgjion focused on fluency and accuracy
activities and teachers were to answer whetherititegtionally make any difference

between them and possibly whether pupils are awofasach a difference or not.

28%

W Yes, there is a difference and
pupils are aware of it.

M Yes, there is a difference, but
pupils do not notice it.

O No, there is not any
difference.

Graph 10: Fluency and accuracy activities

As is evident from the Graph 10 above, about heatllie respondents answered that they
differentiate between fluency and accuracy acasitout pupils are usually not aware of it.
Approximately the same proportion of responderdaswd that they either do not
distinguish the activities or they do so and pugits aware of the difference. The figures
can be interpreted in the other way and it canbdseved that 72% of respondents
altogether make a difference between fluency aodracy activities, no matter if pupils

know about it or not.
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Types of Activities
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Graph 11: Types of activities used in English convsation lessons

The results of the survey, presented in the Grdphbbve, suggest that the most
frequently used activity in English conversatiossiens is role-playing (used by 88% of
respondents), one of the most popular communicattigities. The second place is
occupied by information gathering activities (808)ich are followed by questioning
activities (76%) and communication games (76%)eAfihat, projects, opinion sharing and
information gap activities follow. It might come asurprise that, however infrequently,
excursions and trips make up a part of English ewsation classes.

Thus, we can see that the ranking is led by thoeencunicative activities i.e. role-
playing, information gathering activities and quesing activities. According to the
respondents, the biggest advantage of these &gistthe high participation and the high
involvement of pupils. The projects and presentetiactivities are valued as pupils usually
have to present a project at the end. They thusowveptheir presentation skills and have a
chance to speak coherently about a certain topia tmuple of minutes. Lastly,

communication games are popular since they preemdertainment and fun.
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Organizational Forms

B Frontal class work
W Group work

@ Pair work

O Individual work

Graph 12: The proportion of organizational forms used in conversation lessons

The fact that a broad variety of activities areleipd in English conversation
lessons suggests that different organizational $cane probably used as well. The survey
confirmed this and showed that the most commonrezg&ion form is pair work, the
second is group work, followed by frontal class kvand individual work with an equal
percentage. The Graph 12 represents the propartitime spent on the different
organizational forms. Yet, the differences do resm to be very dramatic and it can be
concluded that all organizational forms have thaitl-founded place in English

conversation lessons.

Assessment

8%

@ oral assessment prevails

B combination of oral and
written assessment

B written assessment prevails

O combination of oral, written
and self-assessment

40%

Graph 13: Forms of assessment

The survey revealed that the assessment of papaglish conversation lessons

takes many forms. Nevertheless, narrative assesssngsed the most frequently; it
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occurred in the majority of responses. In additmthat, it was shown that narrative
assessment is used very often, usually after dgsspn or even after each activity. More
than half of the respondents replied that theyauagitten assessment as well, vocabulary
tests in particular, which usually take place agpnately once in every two weeks or
whenever a particular topic is covered; howeveittenw assessment prevails only in 20% of
responses. A combination of oral, written and asfessment was used in 8% of responses.
The assessment is often graded both by marks afausypoints” and "minus points” while
somewhere pupils get a good mark for a certain murabplus points. Pupils are often
awarded by plus points for their activity duringdens or in the case that they win a simple
game such as the vocabulary game "the King of Wollging this simple game, pupils in
pairs compete to translate the word given by thehter and who gets it first is the winner.
Subsequently, the winner competes with anothesglate (the winner in another pair) and
the procedure is repeated until an absolute wirsnemown and is proclaimed the “King of
Words”.

Goals of English Conversation Lesson Teaching

As was discussed in the theoretical part of thiskwihe goals of English language
teaching in Upper Primary Education are generafyngd by the Framework Educational
Programme for Basic Education (FEP BE). Each scteeélops its own School
Educational Programme (SEP) which is based on BteBE. Therefore, several School
Educational Programmes, which include English cosateon, with the following
conclusions. The expected outcomes of English asatien lessons in SEPs mostly
corresponded with the expected outcomes of forkigguage as they are written in the FEP
BE (see Appendix 3However, specific expected outcomes were addeddiyidual
schools sometimes. The expected outcomes of catimrdessons in SEPs reviewed
usually included receptive, productive, and intévaclanguage skills. Here follows some
examples of expected outcomes: pupils are expéctedm a simple message related to a
situation from family and school life and otherdiad themes, infer a likely meaning of the
new words from the context or request simple infatron. According to various SEPs, the
Key Competences (i.e. learning competences, prebldwing competences,
communication competences, social and personal e@mges, civil competences and

working competences) should also be developed gliginconversation lessons.
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Key Competences

The survey examined which ones of the Key Competeace developed the most
in the respondents’ point of view, while they wetgposed to tick their opinions on a
three-point scale (the least, moderately, and thetymegarding the intensity of each

competence development; the results are presantbd graph below.

communication competences
social and personal competences
problem-solving competences
learning competences

working competences

civil competences

0 10 20 30 40 50 60 70 80 %

Graph 14: Intensity of the Key Competences developemt

According to the survey, communication competereesieveloped the most, social and
personal competences and problem-solving competereeranked in second place. Civil
competences are probably developed the least iie$ens of English conversation. To
measure the intensity of any competence developprenisely would require an extensive
and more systematic research; hence, the resaltsdy indicative. In spite of that, it
clearly shows that communication competences areloiged the most of all the Key

Competences in English conversation lessons.

Cross-curricular Subjects

Another part of the survey dealt with the inclusadrcross-curricular subjects in
conversation lessons. Firstly, the School Educati®nogrammes were examined and it
was revealed that the most frequently covered exossculum subjects were above all
Personal and Social Education, Multicultural Edisegtand Education towards Thinking in
European and Global Contexts. However, Environniétdacation never appeared in the

examined School Educational Programmes. Secoradlghers were interviewed on the
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frequency of the inclusion of cross-curricular |db$ in the lessons and were supposed to
indicate the frequency on a six-point scale (nelvardly ever, sometimes, often, usually,

and always).

8% 0% 120

M never
B hardly ever
W sometimes

@ often

O usually

B always

Graph 15: Frequency of the cross-curricular subject’ inclusion in English conversation lessons

According to the survey, all teachers include ttuss-curricular subjects in English
conversation lessons, only the frequency differe moderate tendency represented by the
“sometimes” and “often” responses prevails. Howéwems quite surprising that 8% of
respondents always include the cross-curriculajestim the lessons.

Specific objectives

Now, regarding the specific objectives of Englisimeersation lessons as stated by
individual School Educational Programmes, it setrasthere are two main goals:
extending pupils’ vocabulary and improving theimgaunication skills. The first point also
includes expanding the knowledge of useful phraselscommonly used chunks of
language. The latter, according to several respasdmeans that pupils should become
more fluent, efficient and self-confident spealand, even more importantly, they should
overcome the fear of communication in English.Hree of the schools contacted, English
conversation lessons are taught by native speakbish provide the opportunity for
learners to get used to communicating in Englistequaturally. Moreover, taking into
consideration the broad variety of activities aratenal used, it seems that all four
language skills (reading, listening, writing, ampeagking) are practised in English
conversation lessons, but speaking and listenimegskills crucial for taking part in a

natural conversation, are practised the most. givat the idea that receptive, productive

36



and interactive language skills can be developé® ggually during English conversation
lessons. In a few words, the general goal of Ehglanversation lessons might be to
provide an opportunity for extending the curremigiaage knowledge and practising all the

language skills.

Communicative Language Teaching

The last part of the survey focused on the issaaseacted with the Communicative
Language Teaching and its objective i.e. achietiegcommunicative competence. The
teachers were asked whether they use the commieiegiproach for teaching

conversation lessons.

28%

@ Communicative approach

@ Difficult to say

Graph 16: Teaching approach

Graph 15 shows that 72% of the respondents clathedhey use the
communicative approach (or the Communicative lagguaaching, abbreviated CLT),
whereas the other part of the respondents ansvieaed is difficult to determine which
approach they apply. The other options providetthénquestionnaire were the following:
"No, I do not use the communicative approach” andé a different approach” but neither
of the options was chosen by the respondents.iffipes that the majority of teachers
believe that they are applying the communicativyeragch in class and the rest of them do
not deny using it. Based on this survey, the Comaative Language Teaching is still
relevant at present or possibly the term has ajreadome so commonly used that it may

de facto comprise other approaches to teachingets w
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Communicative Competence

Even though it is assumed that the respondentauariéar with the term “the
communicative competence” in the conceptualizatib@anale and Swain, a definition of
it was provided in the questionnaire to reminchidl &s individual components to the
teachers. Afterwards, the respondents were askadstoer three questions connected with
it. The first question aimed to find out whethee tkachers consider the development of the
communicative competence, as it was described bpl€and Swain, as being very

important.

8% 0%

@ certainly yes
W rather yes

O rather no

W certainly no

Graph 17: Is development of the Communicative Compgence

as defined by Canale and Swain important?

The figures in the graph above suggest that tlseme doubt that teachers consider
the development of the communicative competencetamadividual components as very
important. From another point of view, this canrterpreted in the way that teachers
concur with the underlying ideas of the Communia@atianguage Teaching and so they
might also aim to develop the components of themaamicative competence as defined by
Canale and Swain.

Other questions dealing with the communicative cetepce examined teachers’
opinions on its general development in English epsation lessons (Graph 17) and on the

intensity of its individual components developm@ataph 18).
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Graph 18: Is the Communicative Competence as defideby Canale and Swain

developed in English conversation lessons?
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Graph 19: Intensity of communicative competence ingidual

components development

According to a vast majority of teachers (92%)¢bexmunicative competence is
developed during English conversation lessonsheumore, the findings of the survey
show that the linguistic competence is developedtist out of all the competences which
form the Canale and Swain’s conceptualization efabmmunicative competence. This is
followed by the strategic competence, sociolingtisbmpetence, and discourse
competence ranks the last. It should be noted dbatrthe results of the survey regarding
the intensity of the individual components’ devetagnt are mostly indicative since a more
detailed research would be needed to measurecisphg. During the survey conducted,
teachers indicated their opinions on four-poinfes¢aumber one standing for the lowest
intensity, number four for the highest), howevecpanparison between individual
competences’ development is provided. It seemsndatidual competences’ development

corresponds with the content of the lessons aastadescribed in the previous part of this
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thesis. To support this idea it can be seen thaé mctivities used during conversation
lessons are likely to focus on shorter exchangegdas pupils than on longer stretches of
language such as giving the presentations and hibaciscourse competence is practised
the least.

European Documents

The very last thing examined in the survey wasusesof European Documents (e.g.
the Common European Framework of Reference for Lages, the European Language
Portfolio, and the Europass) by teachers for pagpar or in the English conversation
lessons. Once again, teachers were asked to iadieafrequency of using the documents
on a six-point scale (never, hardly ever, sometjraten, usually, and always). The results

are recorded in Graph 19 below.

W never
@ hardly ever
B sometimes
B often
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O always

Graph 20: The frequency of usage of European documes

The survey showed that European documents areamdgdery rarely by the teachers. The
figures show that 32% of all the teachers nevettlhisa and 52% of respondents only
hardly ever. However, an interesting finding istttiee moderate tendency represented by
the categories “'sometimes” or “often” never appaarthe responses and the remaining
part of the respondents (16% altogether) usesdbendents very often. To sum it up, the
documents are not used very often; however, icéise that teachers exploit them, they do

so very frequently.
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Interview

As was already mentioned, a semi- structured irderwas conducted with a
teacher of English conversation at th& Edementary School in Pilsen. It took 60 minutes
and examined the same areas as the questionndjfeudithere was space to discuss
everything in greater detail and ask additionalstjoes. The interview, similarly to the
questionnaire, concerned three main areas: theiaageon of English conversation lessons,
the lesson content, and the aims of English coatierslesson teaching. The concluding
questions of the interview dealt with typical fe@tsiof conversation such as turn-taking,
adjacency pairs, and conversation strategies anfththh whether they are somehow
considered during the lessons.

Organization of English Conversation Lessons

First of all, it should be mentioned that the miyoof the teacher’s answers
concurred with the findings in the first part oétburvey. This was the case even with
matters regarding the organization of English cosatton lessons. The teacher said that
English conversation lessons in tHeahd 9" grades were cancelled from the school year
2013/2014 onwards, owing to the introduction oftaeo compulsory foreign language
from the &' grade onwards. She perceives this change negataglhyer pupils do not have
sufficient practice of the foreign language. Acaongdto her, another foreign language
should be introduced to schools only as an optisabject and not as a compulsory one.
Moreover, the teacher informed that only one lessdinglish conversation lessons is
taught at present as an optional subject in tharl 7' grades of the Upper Primary
Education and the lessons are held in regularrdass and sometimes in a computer
laboratory. This is the reason why some of the tjres regarding the conversation lessons
in the 8" and 9" grades were not discussed, but since she hasatibsexperience with
teaching conversation lessons in tfeaBd §' grades from previous years and teaches
conversation lessons in lower grades at presentgpbes are believed to be relevant for

the research.
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The Content of English Conversation Lessons

According to the teacher, the preparation of Ehgtienversation lessons takes
slightly more time than the preparation of standamdlish lessons, which is caused by
several factors. For example the pupils do not lzayecourse books and thus she makes
copies of the materials for every lesson. Furtheenshe spends some additional time
searching for current authentic materials on therhet and combining them with other
materials (e.g. sources from course books, magaziméner own materials already used in
previous years). Her favourite authentic mateiratude songs and the articles on any
current topic found on the Internet.

Now, regarding the topics and the speech acts edvarthe lessons, she said that
the syllabus of English conversation includes alwoation of both: the topics and the
speech acts. This supports the idea, which wasigied in the theoretical part of this work,
that the best option for conversation lesson teagis a blend of all approaches (i.e.
approaches focusing on teaching conversation sillb; gl speech acts, and on the topics).
After that, the interview focused on activities dig®/ the teacher in lessons. She
distinguishes fluency and accuracy activities mway that she corrects or lets pupils
correct almost all the mistakes themselves duhiegaccuracy activities, but only the most
serious mistakes are corrected during or just #fefluency activities. The activities
exploited the most in her lessons include: roledplg, simple communication games,
information-gathering activities, and projects. $plained that her pupils enjoy these
activities the most and she finds them very eflectOther types of activities are sometimes
included in the lessons as well, however, withekeeption of drama and drama games in
particular since in her experience pupils are sonest ashamed of dramatizing.

After this, organization forms and forms of asss&mst were discussed. In the
teacher’s point of view, the most beneficial orgation form in English conversation
lessons is pair work as everyone joins the actiaitg practises the language the most.
However, she also exploits the other organizatiémrahs (individual work, work in groups,
and frontal class work). From time to time, pupite asked to do a task individually, after
which they are supposed to discuss it with theitnea, subsequently in groups and in the
end the groups’ ideas are presented to the whass.cRegarding the assessment, pupils are
rewarded mostly positively for their activity ingtkessons by the plus points and for three
plus points they get a good mark. Apart from tha, vocabulary tests take place

approximately once in every two weeks. Thus, thalfmark consists of three components:

42



pupils’ activity in lessons, the vocabulary tesisd projects. Every pupil is supposed to
take part in a project approximately once or twloeng a term and the topics are the
following, for example: my favourite singer, my tawite book, my favourite sport, my

house, the best holidays, my city, and many others.

Goals of English Conversation Teaching

The teacher interviewed argued that English comtiens lessons provide a great
opportunity to practise language skills, learn sove& words, and above all, allow to
include some activities which pupils enjoy but thex not enough space for them in the
standard lessons. She compared the language krgendégbupils who take part in the
conversation lessons and of those who do not aquedrthat there is usually not a
significant difference in knowledge between theifsupiowever, and this is a very
important point, pupils’ attitude to English sonme#is changes. In her view, the majority of
pupils do not like learning English grammar anatsigrammar is taught only marginally in
English conversation lessons and the lessons nmustlgist of interesting activities, pupils
tend to enjoy them. The lessons which bring fun punails interest to the classroom are in
her view very worthy and pupils’ motivation is lilkgo increase due to the conversation
lessons.

Focusing on the development of the Key Competeasdkey are stated in the FEP
BE, the teacher believed that particularly twohef tompetences are developed strongly in
English conversation lessons. Those are the conuatiom competences and learning
competences. The first is obvious since the pgpiénd a lot of time on communicating
with one another whereas the latter is developedlyndue to the pupils’ interest in the
subject and their attitude to learning is influeshpesitively by their high level of
motivation. In the FEP BE, cross-curricular sulgeste described; hence, the interview
examined them as well and it was found that pderbutwo cross-curricular subjects are
included in the teacher’s lessons i.e. Multiculkiducation and Education towards
Thinking in European and Global Contexts.

Another part of the interview examined the teashé@ew of the Canale and Swain
conceptualization of the communicative competemeeits individual components. The
teacher considers the communicative competence é&xtoemely important for pupils and
she said that all of its individual components haiit any exception, are developed strongly

in English conversation lessons.
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Conversation in English Conversation Lessons

The very last thing discussed with the teachemdyptte interview concerned
conversation as such. The typical features of cmati®n and the rules which should be
kept in a successful conversation (as they areigésd at the beginning of the theoretical
part of this work) were presented to the teachelbs8quently, the matter was discussed and
the conclusion is the following. She said that pngpils practise turn-taking strategies
regularly especially during pair work, which is tkganizational form which she uses
almost in every lesson. She almost never useseaglicises and during the questioning
activities pupils think up their own original angweThis implies that the teacher is aware
of the fact that there is a variety of answerdimadjacency pairs (as discussed in the
second chapter). Her pupils know that a greetingislly followed by a greeting, a
question by an answer, a complaint by an apologyjostification etc., however, they are
free to form the second part of the adjacencygmihey wish as long as it is relevant.

The pupils also spend quite a lot of time in impngvtheir conversation strategies
as they are described at the beginning of thisgh@kis includes practising effective
conversation openings, interrupting other speakeds;ating a lack of understanding, and
effective use of repair strategies. Such stratemiesommonly practised unintentionally,
whenever the necessity occurs during lessons, rnetpeated again and again whenever
required. Their ability of paraphrasing is develdp@entionally in several communication
games such as the one where the pupils are supfmdedcribe a certain word and the
other classmates try to guess it. Having reviewmw/ersation and its typical features, the
teacher stated that, basically, the conversatssoles consist of two components with
approximately the same amount of time devotedeémticonversation and other activities.
To sum it up, it means that conversation as suehites half of the content of English

conversation lessons.

Résumeé

Based on the survey, the answers for the reseaiestiqgns concerning the content
and the objectives of the English conversationdessre as follows. Pupils usually become
familiar with a wide range of topics and speecls alciring English conversation lessons;

the most commonly covered topics are for exampléharestaurant”, “at the hotel’,
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“travelling”, “food and drink”, “free time activg’, and “family and relationships”, whereas
the speech acts cover almost all of the speechdastsibed by the Framework Educational
Programme for Basic Education such as greetingsoweng, introductions, asking for

help (see Appendix 3). Pupils also learn and maatonversation strategies such as turn-
taking, interrupting other speakers, paraphradieg statements, indicating a lack of
understanding, and effective use of repair stratedihey develop all these skills and
practise all four language skills in a high numbkdifferent activities during English
conversation lessons; the most frequently usedstgpactivities seem to be role-playing,
information gathering activities, questioning aities, communication games, projects, and
opinion-sharing activities. A combination of teaapimaterials ranging from course books,
newspaper articles, Internet sources to songs awiesis usually used for preparation of
the lessons content. Furthermore, the survey shavatduthentic materials are used by
almost every teacher of English conversation lessdrich provides the pupils with an
opportunity to be exposed to real language andg, timey, among others, develop strategies
for working out the meaning of unknown words frdme tontext. Regarding the assessment
of students, the teachers claimed that motivatlapspa very important role in English
conversation lessons and that is why they try ttvate their pupils by plus points and

good marks in the case pupils win some communiegiame; pupils’ activity in the

lessons is also rewarded.

Now, focusing on the objectives of English convBosalessons teaching, the
expected outcomes of English conversation lessasslyncorrespond with the expected
outcomes of foreign language learning as they aseribed in the Framework Educational
Programme for Basic Education (see Appendix 3yite an example of some expected
outcomes pupils should be able to form a simplesangs related to a situation from family
and school life, infer a likely meaning of the nemrds from the context, and request
simple information. The Key Competences as statéda FEP BE (i.e. learning
competences, problem-solving competences, comntionczompetences, social and
personal competences, civil competences and wodangpetences) should also be
developed in English conversation lessons. Moredtiersurvey revealed that there are two
other very important objectives of English convémsalessons which are usually stated by
individual School Education Programmes: extendiagils’ vocabulary and improving
their communication skills. Pupils should becomeerftuent, efficient, and self-confident

speakers and overcome the fear of communicatiggiish; in a few words pupils are
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expected to extend their language knowledge andipeaall the language skills during
English conversation lessons.

To conclude this chapter, the survey results fomtih the questionnaires and the
interview were presented here. At first, this ceajgiealt with the organization of English
conversation lessons, and, among others, it red¢hdd there is a call for more lessons of
English conversation in thé"&nd 9" grades of Upper Primary Education, especiallyrafte
the introduction of another foreign language asrapulsory subject from thé"grade
onwards in the 2013/2014 school year. After thas thapter focused on the content of
English conversation lessons, where the followomds were discussed: the materials used
by teachers for lessons preparation, topics, spaetshand activities pupils get familiar
with during the lessons, and lastly the organizetidorms and forms of assessment used in
the lessons. The following section of this chagiscussed the goals of English
conversation lessons; the survey showed that theated outcomes of English
conversation lessons mostly correspond with theebgal outcomes of foreign language
learning as they are described in the Frameworlc&thnal Programme for Basic
Education. Nevertheless, the survey showed thattbenain goals of English
conversation lessons are extending pupils’ vocap@ad improving their communication
skills. In the last part of this chapter, the intew results were presented, which mostly
concurred with the findings from the questionnaifée following and the final chapter of
this thesis will discuss the pedagogical implicasiddased on the survey results and

limitations of the survey conducted and severagisstions for further research.
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V IMPLICATIONS

This chapter consists of three parts. The first, pegdagogical implications,
discusses the survey results and especially theeradhat might be important for teachers
and people in charge of specifying the contentthedbjectives of English conversation
lessons. The second part focuses on limitatiotiseofesearch; some weaknesses of the
research conducted are mentioned there. The fardbpthis chapter provides several
suggestions for further research related to a tyaoietopics connected with the

methodology of English language.

Pedagogical Implications

The survey revealed that English conversation lessoe considered by many
teachers as an additional English subject to stdridiaglish lessons which provides a
unique opportunity for extending pupils’ vocabul&nowledge and practising all of the
four language skills. In fact, pupils are not expedo learn new grammar structures there
but rather they are expected to apply the gramudatites, which they have learnt in
standard lessons, and expand their knowledge @budary. As was discussed in the
previous chapter, motivation is of a high imporentthe subject and some teachers try to
teach the lessons so that pupils enjoy the lessothsctively take part in the activities. This
approach to English conversation lesson teachingpoaitively influence pupils’
motivation and in some cases even the pupils apprwathe English language.

Unfortunately, it seems that there is not enoygts for providing a sufficient
number of English conversation lessons in theigd 9" grades of Upper Primary
Education and that is so especially since the dicton of another foreign language as a
compulsory subject from thé"&rade onwards in the school year 2013/2014. Plysitib
might be more beneficial if another foreign langeiagas not a compulsory subject but only
an optional one. According to several teachersrebairements connected with the
introduction of another foreign language go beyar@rtain percentage of pupils’
capabilities and it would be more useful for theninave more time to spend on one foreign
language only. It looks like that there is a call ihore lessons of English conversation and
in some schools, where the lessons were cancelleal| for the return of the lessons.
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The survey suggests another thing connected hétlotganization of English
conversation lessons. In three out of all the slshoantacted, English conversation lessons
are taught by native speakers and this conveysrpiession that this is quite an effective
way of dividing the lessons, when standard Endiéskons are taught by Czech teachers
and English conversation lessons by native speakbtss, pupils can become accustomed
to communication in English with foreigners, whorat have any command of the Czech
language sometimes, and thus they can overcomefg¢aeiof communicating in English.

Regarding the lessons preparation, the surveyathdimat the preparation of English
conversation lessons is more time-consuming thamptéparation of standard English
lessons. Despite the fact that several teachevseaed that there are no specific teaching
materials for the lessons, the survey showed tlaatyrsources can be exploited and some
of them seem to be very useful for English conv@eaeaching. An overview of the
course books, magazines, and websites is givdreiprevious chapter which might be used
as a source of inspiration by teachers of Engl@stversation. Moreover, there is almost an
unlimited variety of activities, which can be usedhe lessons, and experimenting with
new ones from time to time might enliven the lessdhthe activities draw pupils’ interest
and bring some fun into the classroom, they witseheir purpose. Furthermore, some
teachers try to avoid negative assessment in fisems and reward pupils by plus points for
their activity as well. Some games such as “The Kinwords™ also provide an opportunity
for a positive assessment.

Based on this survey, it would be worthwhile togider several matters when
specifying the objectives of English conversatieaching. Firstly, the survey dealt with the
development of the communicative competence aastdescribed by Canale and Swain
and showed that the majority of teachers constdatavelopment as highly important. The
development of the communicative competence iaéhdn underlying principle of the
Communicative Language Teaching, which has beelegipgince the 1970s and is still
widely used around the world. Hence, it might befulsto have these principles in mind
when planning the objectives of English conversaléssons or the objectives of individual
lessons and aim to develop the components of thentmicative competence.
Furthermore, use of the documents issued by thegean Commission (i.e. The Common
European Framework of Reference for Languaged<;tinepass, and the Language
Portfolio) could be considered. The results ofgherey suggest that teachers who use the
documents work with them very often; however, tragarity of teachers do not use the

documents at all. Finally, supposing that natuoaversation should make about half of the
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content of English conversation lessons, teachmrkldave a closer look at the typical
features of conversation, its functions and corateya strategies such as interrupting other
speakers, indicating a lack of understanding, anaigueffective repair strategies and

including them intentionally in the lessons.

Limitation of the Research

The survey that was conducted should not be genedaioo much owing to three
main issues. Firstly, the survey was planned tmbee extensive. Out of the 43 schools
contacted only 27 replies were received, which rag¢hat more than one third of all the
schools did not reply. In the next stage, contgctite teachers, the process was repeated
and out of the 48 teachers contacted, only 25 aisswere recorded. These figures
correspond probably with the work load of the temstat schools and it is highly possible
that they are often bombarded by similar questioaaand their willingness to answer
them is likely to decrease. On the other handgtuwill of the 25 teachers who spent
their precious time on completing the questionnsimeuld be appreciated and, above all, |
value the willingness of the teacher interviewed.

Other limitations of this research arose owinthusage of Google Docs
Questionnaire programme. The responses were ratordiee programme anonymously,
S0 it was not possible to trace who of the teacbensacted by e-mail answered and who
did not. Since schools all over the Czech Repuhdéice contacted in the survey, it is
difficult to find out in which area the survey aally took place. Furthermore, a problem
occurred with analyzing the data in the programmerdy the final figures were shown and
the individual answers did not appear sometimescElgt could not be analyzed whether
there is any correlation between the individualars such as in the case of a correlation
between the status of a lesson (compulsory andrmgdjiand their number per week.

In addition to that, some questions in the quasikire proved to be insufficient
such as in the case of differentiating the flueaegt accuracy activities or the usage of the
European Documents (CEFR, the Europass, and thgubage Portfolio). It would be
interesting to find out how the activities are eiffntiated and how the documents are used.
However, there is danger that the questionnairé&ddmecome intolerably long; it is possible
that even the 24 questions included in the quessiba discouraged many teachers from

completing it.
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The very last thing perceived as a limitationto$§ research is that only teachers’
view on English conversation lessons was considém@dexample, the fact that the number
of English conversation lessons decreased rapinite $he school year 2013/2014 was
commented on only by teachers of English, who haught the lessons in the past.
Moreover, many teachers mentioned pupils’ higheellef motivation, fun and interest
which the lessons provide. The question arisesivenghe pupils share this opinion too and
if there is a real possibility that English comagisn lessons can change their attitude to

learning English.

Suggestions for Further Research

This study dealing with the content and goals ajlEh conversation lessons might
be expanded in a few ways. For example, this reBesarggests that the communicative
competence is developed in English conversatisotes however, a more detailed study
might aim to examine which activities develop thdividual components of the
communicative competence. Another study might exadht focus on the cross-curricular
subjects and their inclusion in English conversatessons. Two other suggestions on the
studies are as follows: the first study might inigege the issues connected with an
introduction of another compulsory foreign languagschools from the'™8grade onwards
and the other study might examine the issues coeh@dth native and non-native English

teachers.

To summarize the content of this chapter, the icapibns, it examined the
following three areas: pedagogical implicationsyifations of the research, and suggestions
for further research. It was discussed, among sthleat motivation is very important in
English conversation lessons and teachers might trgduce the negative assessment and
take advantage of other forms of positive assessmeachers might evaluate pupils’
activity in lessons and also exploit some gameh s8¢ King of Words” to assess the
pupils. After that, it was shown that a wide ranfsources can be exploited for the
preparation of English conversation lessons ané# recommended to teachers to check
the list of possible sources which is presentatii;mithesis. Furthermore, teachers were
recommended to consider the use of the Europeamusts (The Common European

Framework of Reference for Languages, the Europaskthe Language Portfolio) in
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lessons. It was also recommended to have in mmdelrelopment of the individual
components of the communicative competence as @erlyimg goal during the process of
planning the general objectives of English conwgradessons and the objectives of
individual lessons. Based on assumption that nlatoraversation makes about half of the
content of English conversation lessons, teachmrkldave a closer look at the typical
features of conversation, its functions and corateya strategies such as interrupting other
speakers, indicating a lack of understanding, amlgueffective repair strategies and
include them intentionally in the lessons.

After this, the following limitations of the researwere discussed. Firstly, it was
explained that the survey was planned to be maensie and the reasons were given why
this failed. Secondly, the research limitationsakharose owing to the usage of Google
Docs Questionnaire programme were described, aradlyf it was remarked that only
teachers’ view on English conversation lessonsagasidered during conducting the
survey and interpreting the results. The last sedtbbcused on several suggestions for
further research such as examining the activihasdevelop the individual components of
the communicative competence, investigating theeiss€onnected with an introduction of
another foreign language in schools from theyBade onwards, and the issues connected
with native and non-native English teachers. The okapter will conclude the content of

the whole thesis.
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VI CONCLUSION

This thesis discussed the topic of the contentth@adbjectives of English
conversation lessons in th& &nd the ¥ grades of Upper Primary Education. Firstly, the
act of conversation was defined as an interpersartatactive, and unplanned speaking
event, whose main functions are to establish soelationships between speakers and to
convey information. It showed that conversation $&ageral typical features, which
distinguish it from other genres, such as the disgpraisal language, incomplete
utterances, non-standard forms, ellipsis, discomnakers, stressed words, falling
intonation, specific gestures or body language,raady others. Moreover, there are many
strategies and rules that should be observed akepeto keep conversation going such as
turn-taking, conversation strategies, sociocultuwds and the co-operative principle. After
this, the following three approaches to teachingvecsation lessons were mentioned: the
first, which suggests to break down the skills usecbnversation into a number of sub-
skills and to teach them one by one; the secomuisfag on different genres and speech
acts; and the last, according to which the bestefdgarning conversation is to have
conversation on a range of topics. In reality,enblof all the approaches is used the most
often, which was also confirmed by the researcldaoted. The speech acts and the topics
which the pupils should be familiar with are stabydhe Framework Education
Programme for Basic Education and the survey shawech topics are covered in English
conversation lessons in th8 8nd 9" grades in particular.

The keystones of conversation lessons are comntivacectivities which reflect
the real world, which among others, means thatlpgpiould be motivated by a
communicative goal such as obtaining informatioakimg a request, and giving
instructions; not only by the need to display tbeect use of language for its sake.
However, there is a broad variety of communicasiggvities and a high number of their
classification. Thus, the fluency and accuracy#ets or pre-communicative and
communicative activities may be differentiated. Tyy@es of the communicative activities
for example include information-gap activities sgyv activities, role-playing, opinion-
sharing activities, debates, questioning activjttesnmunication games, and drama games.
The survey revealed that the most frequently usadiiges in English conversation lessons
are above all role-playing, information gatherimgl @uestioning activities, and
communication games. Furthermore, the survey sholagdluring the activities all four

organizational forms are used (i.e. frontal classkwgroup work, pair work, and individual
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work), whereas pair work and group work are usedlost in English conversation
lessons. The assessment, which is also a pare ¢éssons content, takes many forms in
English conversation lessons, but narrative assa#spnevails. Pupils are often rewarded
for their activity in lessons, vocabulary tests] mesentations of some projects. It was
revealed that pupils’ motivation plays an importeoié in English conversation lessons and
the lessons might positively influence pupils’tattie towards English as such. English
conversation lessons provide a unique opportunityrfcorporating activities, which pupils
enjoy, and during which they have a chance to @&eil of the four language skills and
extend their vocabulary knowledge. In additionhatf many competences are developed
during English conversation lessons. These arethetKey Competences, as they are
defined by the Framework Educational Programmeaéamic Education, and also the
individual competences that make up the commuweatmpetence, which was defined as
early as in the 1970s and seems to be relevantteday. In spite of all the facts that favour
English conversation lesson teaching, the survesgaled that English conversation lessons
were cancelled or their number reduced after ttredction of another foreign language to
schools from the'8grade onwards in the school year 2013/2014. Meagtters argued

that this is a change for the worse; in other wotttlsre seems to be a call for a higher
number of English conversation lessons in thegd 9" grades of Upper Primary
Education.
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APPENDICES

Appendix 1: Common European Framework of Referencéor Languages, illustrative

scale for conversation

CONVERSATION

C2

Can converse comfortably and appropriately, unhaeapley any linguistic limitations

in conducting a full social and personal life.

C1

Can use language flexibly and effectively for sbpiaposes, including emotional,
allusive and joking usage.

B2

Can engage in extended conversation on most gaoeies in a clearly participatory
fashion, even in a noisy environment.

Can sustain relationships with native speakersawitlhinintentionally amusing or
irritating them or requiring them to behave othert they would with a native
speaker.

Can convey degrees of emotion and highlight theqreal significance of events and
experiences.

Bl

Can enter unprepared into conversations on fandaics.

Can follow clearly articulated speech directediat/her in everyday conversation,
though will sometimes have to ask for repetitiopafticular words and phrases.
Can maintain a conversation or discussion but roayesimes be difficult to follow
when trying to say exactly what he/she would lixe t

Can express and respond to feelings such as syrpappiness, sadness, interest a
indifference.

A2

Can establish social contact: greetings and fatswatroductions; giving thanks.
Can generally understand clear, standard speetdnaliar matters directed at
him/her, provided he/she can ask for repetitiorefwrmulation from time to time.
Can participate in short conversations in routioetexts on topics of interest.
Can express how he/she feels in simple terms, gmess thanks.

Can handle very short social exchanges but isyratde to understand enough to ke
conversation going of his/her own accord, thougkhecan be made to understang
the speaker will take the trouble.

Can use simple everyday polite forms of greetind) ahdress.
Can make and respond to invitations, suggestiodspalogies.
Can say what he/she likes and dislikes.

ep
if

Al

Can make an introduction and use basic greetindemvet-taking expressions.

Can ask how people are and react to news.

Can understand everyday expressions aimed attisgaston of simple needs of a
concrete type, delivered directly to him/her inatleslow and repeated speech by a
sympathetic speaker.
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Appendix 2: Structure of curricula documents in theCzech Republic

NATIONAL EDUCATION PROGRAMME (NEP)

STATE T
LEVEL
FRAMEWORK EDUCATIONAL PROGRAMMES (FEPs)
FEP GE
— OTHER
FEppsE |— | FEPBE FFDcx
Annex

FEPPEMMD | —> FEP STVE

.................................................................................................................................

SCHOOL
LEVEL SCHOOL EDUCATIONAL PROGRAMMES (SEPs)

Appendix 3: Framework Educational Programme for Basc Education, Ministry of Education
Youth and Sport (2013), Educational content of theducational field "Foreign language”, stage
2.

Ocekavané vystupy

POSLECH S POROZUNENIM

28k

» (CJ-9-1-01rozumi informacim v jednoduchych poslechovych tettejsou-li pronaseny
pomalu a Zetelr¢

» (CJ-9-1-02rozumi obsahu jednoduché a@etelr¢ vyslovované promluvgi konverzace,
ktery se tyk& osvojovanych témat

MLUVENI

zak

» CJ-9-2-01se zepta na zakladni informace a adekwéateaguje v Znych formalnich
i neformalnich situacich

» CJ-9-2-02mluvi o své rodid, kamaradech, Skole, volné@ase a dalSich osvojovanych
tématech

» CJ-9-2-03vypravi jednoduchy fibéh ¢ udalost; popiSe osoby, mista é&vze svého
kazdodenniho Zivota

CTENi S POROZUMENIM

28k

» (CJ-9-3-01vyhleda pozadované informace v jednoduchych kazdodeh autentickych
materidlech

» (CJ-9-3-02rozumi kratkym a jednoduchym teiin, vyhleda v nich pozadované
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informace

PSANI

28k

» CJ-9-4-0lvyplni zakladni udaje o s@bve formul&i

» (CJ-9-4-02napiSe jednoduché texty tykajici se jeho samotnébdiny, Skoly, volného
¢asu a dalSich osvojovanych témat

> (CJ-9-4-03 reagujena jednoduché pisemné &eni

Ucivo

» zvukova a graficka podoba jazyka- rozvijeni dostata¢ srozumitelné vyslovnosti
a schopnosti rozliSovat sluchem prvky fonologickélistému jazyka, slovni &ty
piizvuk, intonace, ovladani pravopisu slov osvojdoers zasoby

» slovni zasoba +ozvijeni dostaujici slovni zasoby k Ustni i pisemné komunikaci
vztahujici se k probiranym tematickym okéoia komunik&nim situacim; prace se
slovnikem

« tematické okruhy - domov, rodina, bydleni, Skola, volggs, kultura, sport, gé o zdravi
pocity a nalady, stravovaci navyky,dasi, ffiroda a nisto, nakupy a moda, spofest a
jeji problémy, volba povolani, moderni technologimédia, cestovani, realie zemi
piislusnych jazykovych oblasti

* mluvnice —rozvijeni pouzivani gramatickych jek realizaci komunikéniho zangru Zaka
(jsou tolerovany elementarni chyby, které nenafusuaysl sdleni a porozuréni)

Appendix 4: Framework Educational Programme for Basc Education, Research Institute of
Education in Prague (2007), Educational content dhe educational field “Foreign language’,
stage 2.

RECEPTIVE LANGUAGE SKILLS

Expected outcomes

pupils will

1. read aloud texts of appropriate length, fluently dmespecting the rules of pronunciation

2. understand the content of simple texts in textbo@ksl the content of authentic materials using
visual aids; find familiar expressions, phrases aadswers to questions in texts

3. understand simple and clearly pronounced speech andversations

4. infer a likely meaning of new words from context

5. use a bilingual dictionary, look up information othe meaning of a word in an appropriate
monolingual dictionary

PRODUCTIVE LANGUAGE SKILLS

Expected outcomes

pupils will

6. form a simple (oral or written) message relatedaaituation from family and school life and
other studied theme areas

7.  create and modify grammatically correct simple semtes and short texts

8.  provide a brief summary of the content of a tepegch and conversation of appropriate
difficulty

9. request simple information
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INTERACTIVE LANGUAGE SKILLS

Expected outcomes

pupils will

10. in a simple manner, make themselves understoodammon everyday situations

Subject matter
simple messages address, responding to being addressed, greetvegoming, saying good-bye
introductions, apologies, responding to an apoltiggnking and responding to being thanked,
pleas, requests, wishes, congratulations, reqtestelp (services, information),
agreement/disagreement, meetings, social plans
basic relationships -existential (Who?...), spatial (Where? Where to?.emgoral (When?...),
qualitative (What? Which? How?...), quantitative (Howny/much?...)
theme areas -home, family, housing, school, free time and Imsactivities, personal letters,
forms, questionnaires, sport, healthcare, foothwn, clothing, shopping, nature, weather, peopl
and society, travelling, the socio-cultural envir@nt of relevant language areas and the Czech
Republic
vocabulary and word formation
grammatical structures and sentence types, lexicakinciples of orthography

Appendix 5: Questionnaire used to carry out the surey, Czech version

Hodiny anglické konverzace v 8. a 9i{dé

1. Anglicka konverzace je...

povinny Fedmet volitelny pgrednt

...v 8. fide:
...v 9. fide:

2. Tydenni dotace hodin anglické konverzace je...

1h 2h 3h 4h 5h

...v 8. tide:
...v 9. fide:

3. Kde se na Vasi Skole realizuji hodiny konver2ace
a) V bkEZnych tidach
b) V jazykovych debnéach
c) V paitacovych (pog. multimedialnich) tebnach
d) Venku

4. Jaké materialy pouzivéate pridgzavu hodin anglické konverzace?
(Uved'te prosim nazvy ti8hych materidl, konkrétni internetové stranksi,dalsSi zdroje.)
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5. Vyuzivate autentické materialyi. materialy v angliting nijak neupravené pro peby studeri)

a) ano
b) ne

6. Jakéasto pouzivate autentické materialy?
(nikdy) 1 2 3 4 5 6 (vzdy)

7.V pripad, Ze vyuzivate autentické materialy, de prosim jaké.

a) novinoveé @&asopisove&lanky

b) pisré

c) filmy, serialy

d) televizni a radiové programy

e) plakaty, reklamy, letaky, inzeraty
f) internetové zdroje

g) knihy

h) ostatni

8. Jaké jsou podle Vas né&fsi vyhody a nevyhody autentickych material

9. Urtete prosim proporci, kolikasu piblizné travi Zaci Bhem hodin konverzace:

0% 20% 40% 60% 80% 100%

Frontélni vyukou

praci ve skupinach

praci ve dvojicich

samostatnou praci

10. Jaka témata probirate na hodinach konverz&cav 9. tid¢ ?

Témata 8. tfida 9. fFida
Ceska republika

Moje mesto, mij region

Redlie anglicky mluvicich zemi
Cestovani

Orientace ve ®ste

V restauraci, v hotelu

Jidlo a piti

Zabava, volnyas

Lidé, spolenost a kultura
Skola

Rodina, rodinné vztahy

Dum, bydleni

Priroda
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Patasi

Sport

Lidské €lo
Zdravi a nemoci
Mobda, oblékani
Mobda, oblékani
Ostatni

11. Osvojuji si Zaci na hodinach konverzaci nagletitecoveé akty?

Retové akty ano ne
Osloveni, reakce na osloveni
Pozdrav, pvitani
Predstavovani

Rozloweni

Omluva, reakce na omluvu
podtkovani, reakce na
podkovani

Prosba, Zadost

piani, blahopani

Zadost o pomoc, sluzbu,
informaci

vyjadieni souhlasu/nesouhlasu
Ostatni

12. Zanttujete se cilefina aktivity rozvijejici plynulost vyja@éni a na aktivity rozvijejici
gramatickou spravnostPokud ano, jsou si Zackgrlem ¥domi rozdilnych poZadavkna jejich vykon?)

a) Ano, aktivity rozliSuji a Zaci si jsouédomi rozdilu.
b) Ano, ale Zaci o rozfleni aktivit obvykle nevi.
c) Ne, nerozliSuji.

~s o7

13. Vyuzivéate na hodindch néasledujici aktivity?

Typy aktivit ano Ne

Rolové hry(hrani podle roli, nap doktor x pacient, revizor x cestujici,
matka x dcera)

Otazkové aktivitynag:. aktivity typu “Najdi #koho, kdo...” nebo "Hade;
kdo jsem’, kdy pomoci ano/ne otazek méijifona novou identitu spoluzakay)

“Information gap activitiegZaci pracuiji ve dvojicich. Kazdy zak ma
jiné informace a k viieSeni Ukolu jefeba je sdilet. N&pmaji najit rozdily na
odliSnych obréazcich.)

“Jigsaw activities{Stejny princip jako u “information gap activitiesle
Zaci jsou rozdeni do skupin. Kazdéa skupina ma jin¢ést informace
dileZitou k vyreSeni problému. Ndpmaji poskladat zasti gibehu celek.)
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Sdileni nazar (Zaci sdileji své nazory naditou problematiku. Naip maji
za Ukol sestavit sy zel¥icek hodnoti setadit dilezitost povahovych
vlastnosti kamarddpodle dilezitosti.)

Ziskavani informaci od spoluzakPomoci rozhovar a prizkumi
zjistuji zaci informace od svych spoluZzakafy. zpisob traveni volnéhgasu,
oblibené filmy, stravovaci navyky apod.; Udaje pgiéacovavaji a
vyhodnocuji.)

Debaty a diskuz@ohou mit i netradini formu, jako nap “balonova
debata’. Zde se v koSiku balonu, ze kterého uréli&ch, nachazigkolik
vyznamnych osobnosti. Z&ci diskutuji, kdo &éndema balon opustit, aby tal
zachranil ostatni a tim i jejichimos lidstvu.)

Komunikani hry

Dramatizace

Projekty

Filmy

Exkurze, vylety

Ostatni

14. S jakymi aktivitami méate obzvl&dtlobrou zkuSenost?
+ Mizete prosim popsat Vasi @skéenou aktivitu a jeji vyhody?

~s 7

15. Pouzivate na hodinach anglické konverzace kdtivni pristup k vyuce ciziho

jazyka?

a) ano

b) &€zko uckit
C) ne, vyuzivam jiny pstup. (V tomto pipact, pokud mozno, uwite jaky).

16. Souhlasite s tvrzenim, Ze hodiny konverzaceijidomunikativni kompetenci, tak jak
je definovana v tradnim pojeti Michaela Canale a Merrill Swainové?

Ta se sklada ze 4 slozek:

1.
2.
3.

4.

lingvistické kompetence (znalost gramatiky, sloz@$oby, morfologie, syntaxe a fonologie)
sociolingvistické kompetence (znalost sociokultahnpravidel uzivani jazyka)

diskurzni kompetence (schopnost pouzivat vhodiagestie pi tvorb¢ a interpretaci delSich
psanych i mluvenych projéynag. koherence, koheze textu)

strategické kompetence (schopnost poradit si \zopth komunikanich situacich, ndppri
neznalosti ufité slovni zasobyi pfi vzniku nedorozurni).

a) Ano, urite.
b) Spise ano.
c) SpiSe ne.
d) Urcite ne.

17. PovaZujete rozvijeni takto definované komurvkétkompetence zaitezité?
a) Ano, urite.
b) SpisSe ano.
c) SpiSe ne.
d) Ur¢ité ne.
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18. Jak rozviji hodiny konverzace jednotlivé slokkynunikativni kompetence?

Kompetence Vibec ten®r vabec | éastatné Vyrazné
lingvisticka
kompetence
sociokulturni
kompetence
Diskurzni
kompetence
Strategicka
kompetence

19. Jalkfasto vyuzivate dhem giprav hodin neboifimo na hodinach dokumenty Rady
Evropy, konkrét Evropsky jazykovy referémi ramec, Evropsky jazykovy pas nebo
Evropské jazykové portfolio?

(nikdy) 1 2 3 4 5 6 (vzdy)
20. Jak jsou definované cile hodin anglické konaegzve Vasem SVP?

21. Jalkcasto zdlenujete do hodin konverzaciifezova témata, ktera jsou sasti
ramcoveho vzélavaciho programu@@j. osobnosti a socialni vychovu, vychovu k mygken
evropskym a globalnich souvislostech, multikulturi@éhovu, environmentalni vychovu, medialni vychgvu

(nikdy) 1 2 3 4 5 6 (vzdy)

22. Jakeé ktiové kompetence zaldefinované podle ramcoveho wHavaciho programu
rozviji podle Vaseho n&zoru hodiny konverzace alikk

Kli ¢ové kompetence nejmeneé pramérn é Nejvice

Kompetence k &eni

Kompetence keSeni problérin

Kompetence komunikativni

Kompetence sociélni a personéln

Kompetence ofanske

Kompetence pracovni

23. Jaktasto a jakym zgsobem probih& hodnoceni &&k

24. Mate @jaké dalSi posehy, komentge ¢i pripominky k tématu anglické konverzace?
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Appendix 6: Questionnaire in English

English Conversation Lessons in the"8and 9" grades
of Upper Primary Education

1. English conversation is...

—F

a compulsory subject an optional subjec

...in the 8" grade:
...in the §" grade:

2. How many lessons of English conversation agginschool per week?

1 2 3 4 5

8" grade:
9" grade:

3. Where do English conversation lessons take place

a) in aregular classroom

b) in alanguage laboratory

c) in a computer laboratory or in a multimediasstaom
d) outside the classroom

4. Which materials do you use for preparation gflish conversation lessons?
(Please, indicate specific coursebooks, websitagazines, and other resources)

5. Do you use authentic materialg?2. materials designated for English native spesk

a) yes
b) no

6. How often do you use authentic materials?
never hardly ever sometimes often usually always

7. Which authentic materials do you use?

a) newspaper or magazine articles
b) songs

c) movies, TV serials

d) TV or radio programmes

e) posters, advertisements, leaflets
f) Internet sources

g) books

h) others
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8. In your opinion, what are the biggest advantagesdisadvantages of using authentic
materials in English conversation lessons?

9. Please, estimate the proportion of time youilpigpend in the following organizational
forms.

Organizational form 0% 20% 40% 60% 80% 100%

Frontal class work

Group work

Pair Work

Individual work

10. Which topics do you cover in English convermatessons in'8and the 9 grade?

Topic 8™ grade d" grade
The Czech Republic

My city, my region

English speaking countries” life
and institutions

Traveling

Asking and giving directions
At the restaurant, at the hotel
Food and drink

Free time activities

People and society

School

Family and relationships
House and living

Nature

Weather

Sport

Human body

Health and illnesses

Clothes and fashion
Shopping

Other
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11. Do you cover the following speech acts in Bsigkonversation lessons?

Speech act yes no
Address, responding to being
addressed

Greetings, welcoming
Introductions

Saying good-bye

Apologies and responding to an
apology

Thanking and responding to being
thanked

Requests

Wishes, congratulations
Asking for help, service,
information

Expression of
Agreement/disagreement
Other

12. Do you differentiate between fluency and accyetivities somehow?
(In the case you do, are pupils aware of the diffee?)

d) yes, there is a difference and pupils are aware of
e) yes, there is a difference but pupils do not natice
f) no, there is not any difference

13. Do you use the following types of activitiessnglish conversation lessons?

Type of activity yes no

Role-playing(Students adopt a specific role and improvise aesce.g.
a doctor x a patient)

Questioning activitiege.g. activities like "Find someone who...” or
What would you do if...)

Information gap activitiegach learner has a different piece of
information. In order to solve the specific tadksrners have to share
their knowledge)

Jigsaw activitiesactivities also based on the information-gap ppiec
but the class is divided into groups and each gtagoa different part of
the information. The class has to put the piecesfofmation together to
solve the task)

Information gathering activitie@upils gather information about a
particular topic e.g. computer games, televisicogpams, hobbies,
leisure-time occupation from their classmates a®athe results
afterwards)
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Opinion-sharing activitie@upils compare their values, beliefs of
and opinions on a certain topic)

Communication games

Drama, drama games

Debates, discussions

Projects

Movies

Excursions, trips

Others

14. Which activity do you find particularly useful?
Please, describe one of your favourite activitied ibss advantages.

15. Do you use the communicative approach (or Conmcative language teaching,
abbreviated CLT) to language teaching in Englistiveosation lessons?

a) yes

b) difficult to say

) no, | do not use the communicative approach
d) | use a different approach to language teaching

16. Do you agree with the statement that Englistvecsation lessons develop the
Communicative Competence as it was described bhadicCanale and Merrill Swain?

According to the authors, the Communicative Compadecomprises of the following four components:

1.linguistic competence (the knowledge of grammacabmlary, morphology, syntax, and phonetics)
2.sociolinguistic competence (the knowledge of sadineal rules)
3.discourse competence (the knowledge how to intethedarger context and how to construct longer
stretches of language so that the parts make operent whole)
4.strategic competence (the knowledge of recogniaimyrepairing communication breakdowns and
working around gaps in one’s knowledge of the laggy e.g. describing a word which you do not
know)
e) certainly yes
f) rather yes
g) rather no

h) certainly no

17. Do you consider development of pupils CommunieaCompetence (in Canale and
Swain’s conceptualization) of a high importance?

e) certainly yes
f) rather yes
g) rather no
h) certainly no
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18. How are the individual components of the Comicative Competence developed
during English conversation lessons?

Competence not at all not much moderately very much
Linguistic
competence
sociolinguistic
competence
Discourse
competence
Strategic
competence

19. How often do you use the European Documengs@thmmon European Framework for
Languages, the Europass, and the European Langoatf@io) during the lesson
preparation?

never hardly ever sometimes often usually always

20. What are the goals of English conversatiomlessccording to the School Education
Programme in your school?

21. How often do you include the cross-curriculurbjscts, which are a part of the

Framework Education Programme for Basic Educatioinglish conversation lessons?
(i.e.Personal and Social Education, Democratiz&itship, Education towards Thinking in European and
Global Contexts, Multicultural Education, Environmi& Education, and Media Education)

never hardly ever sometimes often usually always

22. How are the Key Competences, as defined ifrthmework Education Programme for
Basic Education, developed in English conversdgsaons?

Key Competences the least moderately the most

learning competences

problem-solving competences

communication competences

social and personal competences

civil competences

working competences

23. How do you asses your pupils?
Please, indicate the frequency and type of assegsme

24. Do you have any additional comments on Englstversation lessons?

68



Appendix 7: Interview with a teacher of English cowersation lessons

Interview

1. Organization of English conversation lessoms
- optional fcinipl_dsory subject i M QM oumol Fooan e lliol Lo ?Wi e
- number of lessons per week - atol A0 B A gan woLel
s ~loudol Am QW-@&O‘\Q /AJA_E».#LM =5 J‘J'TD(-G"'{-‘C—Q_ 0{@ E‘A%—t

- type of classroom (rcgular classroom, language laboratory, computer laboratory...) ;
Aot Alinds | Jyé, Re mas CQC\

2. Content of the lessons

- Materials used for preparation - O™ Ao - ‘"-WM/\MMJD
o drinods o G MoAdupila — O MMU{ADL,&Q’
st Boraaif s, Ot Loot , Mo Yrinng,
= lpramlOle Diaa AP )

- Authentic materials (types of authentic materials, frequency, advantages - disadvantages)
_— ‘—_ mh:s 2 A~ mm

- Syllabus of English conversation lesso spe_ech topics: nversational sub-skills)

| .
AL A e AU A - road Aeleli g

- Fluency x accuracy activities (how does she differentiate the activities?)
ABEL Ax @ m%umu! At lirnts  Aantianr 0ot A

Moy el = el s aboad AU MQ/(QL{_{
- ppalide corotacd Abornnaalita
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- Types of activities used (the most and the least used; why)
I ﬁ'ﬂu’ﬂ“"% § ALdrea bl 15 Amim b A B T, Framta W%
%m"\-ﬂ-nﬁ Oodaiidhalia 4 TOALA { Nmmpqu) &
WOT ¢ OLMDuannts | OMBLAaGy BRanily — M_'\J."_.-e,q e
® u.ﬁlumq AL B ) ot W Yoo,

-Drganmnmﬂmms{memmmmuffomsused.advm;ﬁdmadvmm
! N’M‘- ,w&L.éL (o Oluad, Qg , ﬁmmu,}

s pwgw%mv Loy clOian

- Assessment of pupils (type of amnml.fmqumcy}
Foa it Gaplasmeadand | - aseodo O b, ¢
HTOp AL - ! Jed ) Ay Ada ALy j
TR m{u&;ﬂ’ﬂw -'.'ﬁ-'l Ay APOAA | vy g P M{Dx

vt fiudouy  @ouests
FaTN W NGDMU} 'IMQL A di btoua.:,

3. Goals of English conversation lessons teaching

What are the goals of English conversation lessons according to the School Education

Programme in your school?
- procdoar  of Wmﬂ&; aballa T

What is the difference between English standard lessons and English conversation lessons?

-41mwj- psdusHidn [T rododostan | mad A OpreOlina
| I um# W

Howaret'neKﬂndmpetmmmmdeﬁmdmﬂmemmn:kEﬂmﬂumgmmmememn
in English conversation lessons?
Farning competencies, -solving competencies| communication social and personal
, civil competencies, working competencles) .'."’*’“‘"m" FoREE

D oA CROBU- L‘PF Ao Pogptias ey

3 g.&ku;) Pirp et whoed Mo Can A

- Dl o e

‘wtudmms&cmﬁcu]umsub}om{wluchmmdeE?BE}dnyoumc]udcmEnghsh

E

M#b"'\
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Is a development of the Communicative Competence (Canale and Swain’s conceptualization)
of a high importance for the learners? .

YES? MMM : -U-—b—u.mu_bu:] AN PO AQAAaA

How are the individual components of the Communicative Competence developed during
English conversation lessons?
(linguistic competence, sociolinguistic competence, discourse competence, strategic competence)

Ao rond = AL ot — — —

@@%Mmmmmm.’

4. Conversation in English conversation lessons

Do pupils practise the following conversation strategies? (how?)
- turn-taking strategies — A o JOWC MR i T

- different adjacency pairs _ o~ i cg»c%m,&yn_a,% QO R AGA

- conversational strategies (effective conversational openings, interrupting the other speakers,
indicating a lack of understanding, effective use of repair strategies)
- Coammannaarnn]or Ahadlinn QA A

- i roadion (SO SO) - ofhan o
= jwnw\_nw/%

Other comments on English conversation lessons

ool Al S Gl

— ML o O’;:.Qi’il_;u,»\o_,_ Arn »ﬂu\«o_a.u{{ Z
- el for MmO oo

"*'w"-— XMIKDLQ}IMDMQQQ& %
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SHRNUTI

Tato diplomova prace pojednavéa o &asném stavu vyuky hodin anglické konverzace na
2. stupni ZS \Ceské republice. Za#uje se zejména na obsah a cile hodin anglické
konverzace a okraj@vse také zabyva jejich organizaci. V teoreti¢isti je nejdive

detailre popsana konverzaceigvaz jeji charakteristické prvky, kterymi se odliSuj o
ostatnich Zarir, a jsou zde zmémy zasady, které by &y byt v pribéhu konverzace
dodrzovany jednotlivymi mlutimi. Dale se teoreticka prace zabyva moznymi giliky
hodin konverzace, néilad pojednava o komunikativni kompetenci. Daleyedeno,
jakych konverzénich schopnosti by Zaci %id megli dosahnout podle Spalrého
evropského referéniho ramce, a jaké jsowdekavané vystupy Zékpodle Ramcového
vzklavaciho programu pro zékladni wiavani. V praktick&asti prace jsou prezentovany
vysledky vyzkumu provedeného jak pi@stnictvim vypl@ni dotaznik witeli anglické
konverzace na $kolach po céléské republice, tak i osobnim interview s &yjicim hodin
anglické konverzace na 14. ZS v Plzni. Vysledkizgumu jsou rozéleny do tech
zakladnich celi, jenZ se zawgituji na organizaci, cile a nd@phodin anglické konverzace.
Na zaklad prizkumu se ukazalo, Zze hodiny konverzace poskytdin@nou moznost k
procvicovani vSeckityiech zakladnickecovych dovednosti, rozvijeni celaédy
kompetenci, a zéenovani zajimavych aktivit, které dokonce mohou peaé ovlivnit

vztah Zak k anglickému jazyku.



