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ABSTRACT

Petikova, EliSka. University of West Bohemia. Junel20Teaching grammar to adult
learners.

Supervisor: Mgr. Gabriela Ké&ova, Ph.D.

This thesis deals with the research of differenthoés of grammar teaching. Special
emphasis is put on the past tense, which was chlassangrammar item to be analyzed in the
practical part. The purpose of this thesis is tplae a selected number of textbooks on the
market for the target group of adults and the te@chnd learning at a language school. The
research showed that out of the seven books amhfpze of them would be suitable to the

learning needs of adult learners.
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[. INTRODUCTION

This thesis is focused on one of the aspects glulage learning: the role of grammar and
the ways of teaching and learning grammar effelstideanguage learning consists of more
than just grammar, yet this thesis is concernedipavith this part, however, connected to
the other aspects of language learning. Not laxad, pronunciation, not all the language
skills, not even grammar are supposed to be tasgarately; they should be incorporated
within larger structures and parts of language.

The theoretical part of this thesis is dedicatedesearch of possible ways of teaching
and learning grammar. It focuses on questions asclhy to teach grammar, when it is best
to incorporate it, or how to present it and undé&atvcircumstances. Since a student is the
most important part of the learning process, tlagecalso analyzed types of students as well
as teachers and grammar teaching principles.

In the practical part, seven books were choseondwct a research study and an analysis
to find out what their strengths and weaknessesvenen they would be best used and in
which context. Another issue explored was how th@sen grammar item of the past tense is
presented, what types of exercises are includegdréatice, and, most importantly, how many
opportunities are given to students themselvesrémtioe the grammar item. All this is
connected to the question of context and commuuaeatircumstances. The full range of
analyzed aspects can be found in the methodology pa

At the end, the thesis compares the results ohtladysis with the theory and conclusions

are drawn on all of the chosen textbooks.



.  THEORETICAL BACKGROUND

This chapter provides complex information acquifesin various books dealing with
teaching grammar and also teaching languages ierglenit looks at second language
acquisition and the main questions such as whéthirach grammar or not, how to teach it,

why to teach it or whether to focus on fluency ccwacy in teaching grammar.

Second language acquisition

Second language learning is often associated wdlming a lot of grammar and even
more vocabulary. These are just the basics that ttebe accompanied by deeper knowledge
and practice. There are four most important languskills that go hand in hand with
grammar and vocabulary, and those are listeningalspg, reading and writing. These are
distinguished by many authors, including Ur (2019rivener (2011), Thornbury (1999), or
Swan (2005). The language skills are usually aeguim the mentioned order. Beginners need
to learn basic vocabulary, which is in most cagesken first: listening skills are needed. At
the same time, they learn to speak: express theassefter this, reading and writing come
in order.

Paul Nation (2012) divides the aspects of languegming slightly differently. First, he
distinguishes the meaning-focused input, whichesring through listening and reading;
these can be considered passive language skills.s€bond important aspect is meaning-
focused output, which is learning through speakingd writing, or what we might call active
language skills. Third aspect is fluency developtevhich is important for learners’
intelligibility and effectiveness of the languagseu and the last one is language-focused
learning, or in other words deliberate learn{Ngtion, 2012).

Jeremy Harmer (2007) distinguishes three basiceaiof language learning: grammar,
vocabulary and pronunciation. Pronunciation accorngsathe two former aspects and in

some cases it may be crucial for intelligibility.

Definition of grammar

Grammar is not a term that could be easily expthif@ne of the definitions is that it is
“the study of what forms (or structures) are pdssib a language” (Thornbury, 1999, p. 1). If
we were to specify how grammar is being perceivedeaneral, it would be “a description of

the rules that govern how a language’s sentenesfmaned” (Thornbury, 1999, p. 1).



Celce-Murcia and Hilles (1988) have a slightly mteehnical definition: “We can think
of language as a type of rule-governed behavioanrar, then, is a subset of those rules
which govern the configurations that the morphol@nd syntax of a language assume”
(1988, p. 16). They state that language grammanatagxist outside of native speakers, who
know the grammar automatically: “There is no Ergli§rench, or German which exists
independently of its speakers. A language (anddfiyition, its rules) exists in the individual
brains of native speakers” (1988, p. 16). Accordmthem, we know the rules just as well as
the native speakers but are not able to articulzen; merely to say when they are being
violated.

Michael Swan (2005) defines grammar in Risctical English Usageas “the rules that
show how words are combined, arranged or changeshd@ certain kinds of meaning”,
which is very similar to Harmer's (2007) definitioof grammar: “putting a number of
elements in the correct order”.

Contrary to this broadly accepted understandinghefterm grammar, it involves rules
for forming not only words but sentences and testsvell. We can then state that grammar is
seen as a study of syntactic and morphologicaufeatof sentences. That means study of
both the word order in sentences and the meaniitg widividual parts.

Another possible description of what grammar mayéeeived as the one provided by
Scrivener (2011). His concern is with the wordsrneay and understanding grammar. When
students learn grammar rules by heart it is ndtyrézarning, and when they later recite them
back, it is not really understanding. Even doingtdedoes not necessarily mean they
understand. The teacher can do certain types ofisgs and task with them in the class, after
which they parrot it back in tests (Scrivener, 2011

To demonstrate this, let’s look at some examplemviing the construction of the second
conditional doesn’t mean students will be able pply it. Reciting the list of all the
possibilities of the usage of the definite artidertainly won't result in them using it
correctly. Knowing the word order for a simple ssme in theory does not ensure them
putting all the words in correct order without urstanding the implications behind it.

Scott Thornbury (2001) writes in hidncoveringGrammarthat grammar is not only a
thing but also something that happens. It is appamien we talk about process of using
language. If it is a process, we need grammar t@ r@cess that takes part in this. Thornbury
suggests that grammar can be used not only asralmduas a verb as well; then we would

speak of ‘grammaring’ (2001).



Explicit and implicit grammar

Scott Thornbury (2001) describes grammar using phets: “Grammar is the glue that
holds language together; the engine that driveguage; a map of the language; hard-wired
in the brain; both particles and waves; and théway code of language”. Yet, no matter
how grammar might be important, there is always uhdying debate among teachers or
linguists whether to teach grammar implicitly orpéegitly. The first kind is based on
acquiring it through a lot of comprehensible inpuipstly listening and reading. This may
include for instance listening to news, watchingvies, communicating with others, and
reading newspapers, books, or magazines.

Celce-Murcia and Hilles (1988) state that for shitdevho merely wish some survival
level knowledge of the language it is best to tegagmarily vocabulary. On the other hand,
they warn that this may cause some damage in fuucase the students would decide to
develop higher levels of proficiency some time daféhose students would therefore have to
be warned this could happen. Some students howdsmand grammar being explained
explicitly because of their expectations of therseuYet, it is necessary to realize that not all
students have the disposition to develop very lgficiency in the language because of
prior education, fossilized pidgin or cognitive d&pment (Celce Murcia & Hilles, 1988).

Considering the reasons for teaching grammar, weabaays make the decision based
on the desired outcomes. The primary intention asfglage learning is supposed to be
communication. Students should not only be ablexpress themselves in a way that is
understood by others, and make themselves intakigbut to decipher incoming messages
conveyed by others as well.

However, sometimes students finish their Englistglege studies without the ability to
actually interact in English. They know the drilte rules and maybe the exceptions, but
they cannot use it in actual communication (LarBegeman, 2000). There is more to the
learning than just grammar (Ur, 2012).

On the other hand, students nowadays have a tmirgéct with English outside the class,
and, what is most important, voluntarily. They adlehe social networks online, or they just
browse the internet for fun, which often leads therforeign sites where they have to read in
English. Their interest in music at the age wheaythttend high school is on its peak; among
others, they listen to songs in English, which nsakeany interested in the lyrics, which they
can find online and translate for themselves. Thaye their favorite TV shows and are too

keen to wait for it to be dubbed in Czech, so thieg it in English and watch it, sometimes



even using English subtitles while Czech ones ak available yet. All this would be
considered implicit learning of grammar.

If teachers are more inclined to do it this wayttprovide as much comprehensible
input as possible. Yet there are some problems thishattitude. One of them is that the older
the students are the more they actually want tiktabout how language works, and ask them
not to would seem absurd (Harmer, 2007). The seétmat children are able to learn their
first language without any explicit explanationsgghmmar doesn’'t seem to be a very valid
argument for not including grammar explanationsthe second language learning. If a
bilingual child is learning both languages simuitansly at a very young age, then it may be
possible. But once language skills are of a cetnl, around the age of 8-10, the language
acquisition is different from that of our mothemgue, and studying the language system
becomes justified.

Harmer (1991) distinguishes case where grammaiddeh from the students, covert
grammar teaching, and case where students aredpobwith actual rules and explanations,
overt grammar teaching. The former is usually fas&ed and students are not aware of any
grammar learning, for example reading activity wiormation gap speaking activity. The
latter involves all the information and rules beimgenly presented, for example fill-in-the-
gaps exercises.

The question then still remains whether to teackmgnar explicitly. With beginners,
explanations don’t have much of an impact, espgcighen they are provided in the target
language: students don’t have such knowledge terstehd that, and with only limited time
that can be spent on a certain issue, it would déeara waste. It is not much better with
mother tongue because it is still only a theorychhstudents need to see applied in practice:
“Ability to use a language seems to be more ofikhyghu learn by trying to do it” (Scrivener,
2011).

Reasons for teaching grammar

Language without grammar cannot exist. Occasion#igre is no need for grammar,
especially with a lot of context provided, for iaste various signs, headlines or orders.
Nevertheless, under normal circumstances, gramsnaital for expressing accurately: “the
greater the distance, the more grammar” (Thornl2091).

All the teachers, linguists, researchers and teitbariters have their opinion on the
grammar teaching issue. From the better-known ovies disliked grammar teaching and

claimed that grammar is best acquired implicithg @an mention Stephen Krashen, Joseph
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Webbe or Pit Corder. They all believed that forgiaage to be acquired, there exist a natural
order of things: a natural process of language iattgun which is not to be disturbed. The
implication here was that students’ progress isentapid when the teaching is compatible
with the natural processes of acquisition (EIli60@&). This corresponds with the German
researcher Manfred Pienemann who described theopiearon called teachability hypothesis:
“Learners acquire grammatical structures in a fieeder, regardless of the order in which
they were taught” (Ur, 2012). Nevertheless, Elliates, that for the learning to be most
effective, not only natural order but also somergraar instruction is necessary (2006).

Considering all this, the burning question why teagammar is still present. When
starting to learn a foreign language, there ismextessarily a lot of grammar: students can
learn whole sentences or phrases and those suffatethere comes a point when they need
to create new sentences — that is the time whemrgeat comes in. The same applies in
written texts that need to be more explicit, andlshts need more subtle ways of expressing
themselves. The problem might occur when learn@sndt undergo any instructional
training; they can achieve proficiency in the laage but they tend to fossilize sooner than
those who do receive it (Thornbury, 1999). In practhis would mean that students get stuck
on a certain level they find sufficient and do pobgress any further in learning any more
subtle aspects of the language. On the other haitld Jess experienced students, the second
language might seem very disorganized and frightenin a learning environment such as
schools, it provides the methodological way of kéag and testing grammar with less
motivated students; it provides order (Thornbu899).

Grammar instructions might not be always effectight away. There may be so called
‘delayed effect’ when students start ‘noticing’ sof the grammar issues they encountered
before once they come across them somewhere disen@ury, 1999), but nevertheless, the
effect is there, and grammar should not be omittexsh learning, neither it should be given
too much attention. The optimal role for grammaruldobe a well balanced approach that
combines grammar knowledge as well as grammar uitkecansiderations of learner's age

and needs.

Meaning, form and use
When actually learning grammar, students’ goabisriderstand three main components:
form, meaning and use of a given grammar item y8oer, 2011). Learners must be able to

recognize well-formed sentences as well as to m®dibem on their own. The issue here is



how to teach grammar the best possible way forestisdto achieve those goals. It goes hand
in hand with the fact that it is not so clear waatell-formed sentence is.

Two types of meaning can be distinguished in grammemmatical and lexical. To
illustrate the difference, let me use one exampenfThornbury (1999): “This is 2680239.
We are at home right now. Please leave a messagethé beep.” The second sentence
sounds perfectly fine on its own — grammar is fokal, yet in this context it does not make
sense — lexical meaning is not conveyed propempotAer example: “Tickets!” is fine when
context is provided (for example on a bus) butalg not suffice in a simple conversation
regarding some tickets. In this case we would ngradhmar to make speaker’s or writer's
meaning clear once the contextual information issmnig (Thornbury, 1999).

We should also keep in mind that spoken grammédiffiesrent from written grammar. A
sentence will always look simpler when spoken tiiame wants to write it, not to mention
that with spoken language, there is usually muchremmontext that is helpful if some
misunderstanding should occur. In written languagbere the speaker is not normally
present, there is a need for more explicitness,thnsl more grammar, as stated in the first
chapter.

English grammar has the aspect of its forms hapiogsibly more meanings, and, of
course, it applies to vocabulary too. Students nedxt aware of that so they can use a whole
range of them. For example, we can take preserincmus tense. It can be used to express
actions in progress (‘I'm not listening’), futureteons (‘I'm seeing him tomorrow’), or series
of completed events (‘He’s always putting his fooit’), all of which have different concepts
of time and duration (Harmer, 1998).

In case of vocabulary, these words are also coeddct grammar because those words
can not only have different meanings but functisndéferent parts of speech as well, for
instance word ‘beat’ which can be a noun (with anieg of the pulse of music or a heart), or
a verb (meaning to win, to hit, to mix an egg).fira out the particular meaning, we always
need context. More to the point, when we use iaraesice several words that could be stated
as synonyms, there will always be slight differenae meaning: for instance ‘intelligent’,
‘bright’, ‘brainy’, ‘clever’ and ‘smart’: the distiction of such differences used in situations
for specific purposes is another goal we want toea® with our students (Harmer, 1998).

Establishing a connection between meaning and fsria necessary aspect of second
language acquisition. That is the reason for gramemalanations failing its purpose when
they are provided without examples and, most ingulg, use and context. Students know

the theory but without any opportunities to applyin real situations, it does not mean
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anything to them; it is too distant for them torsiasing it automatically, which disturbs the

outcome we want to reach with them (Ellis, 2006).

Accuracy vs. fluency

Regarding grammar error correction, teachers alviiay® to decide whether to correct
all mistakes, or just some, and in that case, whitds. When applying the communicative
approach in the class, usually the focus is onnftyeat that time, which means focus on
meaning. In an opposite case, when the task istammuracy, the focus is mostly on form
(Thornbury, 2001).

In case of fluency, it is best not to interrupt stadents when they are talking, unless
there is a serious obstacle in communication. Batira with a lot of context, even bigger
errors such as using present tense instead ofgrest can be overlooked (Thornbury, 2001).
It is always possible to take notes and give therié student later (Larsen-Freeman, 2000).
The question remains what to correct right awag: tdacher needs to decide whether it is
important to correct for instance when students ‘ud®’ instead of ‘which’ with living
objects in relative clauses, or when they forgetde the form of a third person singular in the
present tense correctly. These are mistakes inatdrgrammar, or to say the grammar that is
used by most speakers of English and is internallipaccepted. Nowadays, the effort to live
up to standards of native speakers is graduallgpgisaring, and the international, widely
intelligible English is becoming a desired outconfi¢anguage acquisition (Ur, 2012).

There is a balance between accuracy and fluencichwik to be maintained, but for
students’ practice, the tasks should be focusedran of them at a time, otherwise they
wouldn’t be effective in any way. We should keepmimd that making mistakes is perfectly
normal and it helps with further learning. One s$fiecategory of mistakes are so called
‘developmental errors’ which students make in thearming process while making

assumptions without knowing particular languagaesgHarmer, 2007).

Grammar syllabus

There are plenty of approaches towards teachingwgex, however, many share a
common characteristics, such as following grammyalsuses when deciding what to teach
and when. Each grammar syllabus is a little diffeteut organization is provided once one
was chosen to follow. To say this in a differentyyeaching one semester according to one

syllabus and second semester according to a differee might result in chaos.



The syllabuses are usually found in textbooks. a@®ys is a “pre-planned, itemized,
account of the route: it tells the teacher (andstinelents, if they have access to it) what is to
be covered and in what order” (Thornbury, 199%)p.

There is always the question of what to teach.fiéstcording to general principles the
answer would be to go from the simple to the difticHowever, research shows that not
always, what is supposed to be simple really isoln{Celce-Murcia & Hilles, 1988), for
example even adult learners still omit the obligates from third person singular verbs in the
present simple tense.

When structured, there were decisions on sele¢wat to include) and grading (in what
order to include that), in the same way, the formas chosen based on usefulness and
frequency, the latter on complexity, learnabilitidaeachability. It is good to mention that the
most frequent does not necessarily mean the mestlusince the most common words in
English are strictly grammatical and to communicaiar message through using just these
words would be impossible. Similarly, the leastgfrent might sometimes come quite in
handy (Thornbury, 1999).

The natural order of acquiring things, which wascdssed earlier, should be also taken
into consideration. All this is based on learneng€eds. Additionally, there are other
organizing principles of syllabuses, such as tasksc¢s, and genres.

Syllabuses are usually based on descriptive grannmoalel but that is not the only one
that exists. Today, modern syllabuses tend to gitention more to the functions performed;
they are focused more on the meanings that cangressed by different grammatical forms

in communication (Ellis, 2006).

Grammar rules

Regarding grammar, there are two types of ruleesgiptive and descriptive.
Prescriptive ones tell us how to do things whilsalgtive ones just give us information on
how they are actually done. In second languagéhtegcthe descriptive approach is usually
being used because we want to know what the speakdhe language do say rather than
what they should use (Thornbury, 1999).

Also, there is a distinction between rules of fand rules of use. Rules of form include
how to form it, while rules of use are concernethwvhen and why. When we look back at
the definition of a rule, we see the phrase ‘in hoases’ which means that every rule has its
exceptions. A lot of students find these extremaiyating but when properly explained,

showed in context and practiced, there is no neethbse feelings.



Not following grammatical rules can have two kiredsonsequences. The first thing that
happens is that it simply does not look right andioes not make any sense. The second and
definitely more serious consequence is that thenmgacould change, for instance from a
declarative sentence to a question. Usually, whem geople from non-English speaking
countries communicate, grammar problems can réstdttwo situations. First, the people
come from similar cultural backgrounds, for examplechs and Russians, which means they
also share some similarities in language — intonatiord order, or accent. Those people
could probably eventually understand each otheroi®® case would be worse — people with
no shared context, e.g. ltalians and Japanesangfaih grammar and unintentionally
implementing some features from their own languere the language they are trying to
communicate with, can undoubtedly cause misundeistgs, even failure in communication

as a whole. Following rules is therefore the besy towards intelligibility.

Types of teachers

Scott Thornbury (1999) states that “there are asyndéferent ways of teaching grammar
as there are teachers teaching it” (p. ix). Thig isgical assumption since everyone has their
own personality that influences their teachingesgg well.

For a teacher to be able to teach effectively, ajnother obvious aspects, there is
absolute necessity to know students’ prior knowdeblgfore progressing any further (Harmer,
2007). Grammar is not all connected but some commsnstand on some others. We can
teach some of the grammar aspects separatelydutdhe context provided the better chance
of students actually understanding and remembehag and thus using that correctly and,
over time, automatically. This process is undoulgtednnected to age: older students have
usually less adaptable brain and learning proceskwer and more difficult. Teacher should
consider all this when making lesson plans and kndwn students have still problem with
something that they should already be familiar wéthd integrate a lot of practice to ensure
understanding of the item before progressing arthén (Harmer, 2007). Other opportunities
for practicing will arise but if students are ahgely in a blank, it is counterproductive.

According to Scrivener (2011), there are three ncaitegories of teachers. Each teacher
can find their own features in more than one categce it is not possible to divide all of
them into just three types.

The first type, the explainer, has good knowledighe subject matter but limited

knowledge of teaching methodology. That is why teigcher uses mainly explanations and
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lectures in the classes. These can be entertaimi@gesting and informative but students are
not very involved.

The second type, the involver, is familiar not omlth the subject matter but with
teaching methodology as well. Explanations are amg of the techniques used in these
classes. Students are being constantly involvedgdappropriate activities with the teacher
still in charge.

The third type, the enabler, is confident enouglshiare some control over the lesson
with learners. The students are encouraged to feaithemselves, all the decisions are open
for negotiation, and the teacher is more or lessumsellor. In this case, the teacher knows
not only the subject matter and teaching methodolng the process of group and individual
thinking of the students as well, and is able tplement this into teaching.

Types of students

When teaching, the most important participant & gnocess is the learner. Teachers
have to take into consideration their age, geretlcational, social and cultural background,
reasons for their learning, level and many othdluémces that play part in the learning
process. Students in high school, or young adsliheay are called between 16 and 20 years
of age, are usually more aware of the languageyheetd have a greater capacity for abstract
thoughts than younger children, and thereforedbsdns can look a little differently than they
would in the elementary school.

A very important variable here is the level of Bslglthey are on. With beginners, basic
grammar is taught so that they are able to compgiieple sentences; the aim here is mainly
to get them to understand how the language actwallks. There is more vocabulary than
grammar. Over time, as they become pre-intermedia intermediate, more grammar
comes in. They already have some knowledge theyoudd upon, so it is not so difficult to
introduce new items. With more advanced studemtnmar is becoming more and more
important: they tend to draw on more subtle diffees in language. For all this, all the
grammar forms and meaning must be connected tossséhat the main communicative
function of the language could be preserved (Harda@98).

There are many types of students, each havingferetit style of learning. The Neuro-
Linguistic Programming model distinguishes visualjditory and kinesthetic learners
(Harmer, 2007). The first type learns better if somsual aids are provided. They need
charts, diagrams and colours to remember; thosalsoethe ones who will enjoy reading and

writing in the class. The second type, auditoryuldorather hear everything including the
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examples, which the visual learners need to havgewrdown. They prefer listening and
speaking exercises. The third type, kinesthetiedaea lot of movement around the class in
order to process the information. They learn best way; they also need change of type of
exercises very often.

We have to take into consideration the focus ofdstuelents as well: those interested in
liberal arts will learn differently from those fosed more technically. Every person is
intelligent in some way; it is not therefore appiafe to think of somebody as stupid: there
are just more types of intelligence. Usually whee &ind of intelligence is developed more,
the others can be less advanced; among differadskihere are for instance mathematical,

musical, spatial, emotional or interpersonal ingethce (Harmer, 2007).

Grammar teaching principles

The usefulness of grammar in learning process iwadays widely recognized
(Thornbury, 1999). Every teacher applies a differagthod, or their combination, as we will
see in the following chapter, but there are stithe general principles that should be followed
while teaching grammar.

First of those principles is ‘the E-Factor’, orieiéncy. The classroom time is very
limited and is not to be wasted. The teacher shoulte the only one talking; the students
should be also engaged, possibly using some ofntethods that would require their
participation. Efficiency can be further dividedtanthree factors: economy, ease, and
efficacy, accompanied by motivation of the studdémtsornbury, 1999). ‘Economy’ refers to
the length of the grammar presentation: the shdherbetter. The more instruction the
students receive the more confused they are likefyet. The ‘ease’ factor is concerned with
teachers having usually many classes and a lobdf o do, so it is usually not possible for
them to lose valuable time creating some elabaiatesroom materials. ‘Efficacy’ refers to
whether it will work at all. Of course, there areamy resources and teachers have some
experience to work with but usually there is alspast which counts on their instinct, good
judgment and common sense. Yet, if we were to defire components of efficacy of a
presentation, it would stand on the degree of attent arouses, on understandability using
contextual information, and on memorability (Thaung 1999).

The second principle is ‘the A-Factor’, or Appragmy. When presenting grammar, we
have to always take into consideration the factdroth individual students and the whole
class. This is tightly connected to individualipatiand also personalization: every student is

different in their needs, interests, level, goalitudes, etc. The important thing here is to
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realize that what works for one group doesn’t hvevork for another: the E-factor can be

fulfilled but it is not appropriate. Whether it @ isn’t appropriate can depend on the
following factors: the age of learners, their levbk size of the group, the constitution of the
group, their needs and interests, the availableemadd and resources, any cultural factors
including their perception of the role and statfishe teacher, and the educational context
(Thornbury, 1999).

Presentation

There is no doubt that grammar explanations areamasion necessary for more rapid
progress than with natural learning (Ellis, 200&udents gain more from a brief explanation
accompanied by a lot of examples and ample oppaigsrior practice rather than from long,
boring, difficult and complex explanations. Thos@& come later, once they are familiar with
the language and decide to study it more, not aitr thirst encounter with a certain
grammatical aspect (Scrivener, 2011).

On the other hand, some researchers proved that statients are capable of mastering
a wide range of explanations without getting losthem (Ellis, 2006).

Sometimes teachers want to help students by tettiegn what the biggest problem
connected to the issue discussed usually is; thimare counterproductive than helpful.
Students don’t know the context yet, and therehigays the risk of fossilization of the
mistake when pointed out (Scrivener, 2011).

All the mentioned information on explanations issé& on a deductive approach: it
“starts with the presentation of a rule and isdakd by examples in which the rule is
applied” (Thornbury, 1999, p. 29). One of the meftective styles of learning includes the
students finding out the rule on their own fromioas examples, and therefore understanding
it better and keeping it longer in their mind (Sener, 2011). This is called an inductive
approach (Thornbury, 1999). Similar to this, thexean alternative to giving explanations:
guided discovery. In this case, learners take namtéve roles in learning the language.
Teacher is there mainly to select appropriate tagksh nudge learners towards key points,
give feedback and occasional short explanatiorooreshelp, and manage and structure the
lesson in order to get all the students engageivéder, 2011).

For students’ better understanding of presentedezgnwe can use charts, graphs,
patterns or lines (for instance to explain tense arsmultiple adjective). We can use various
visual aids or even drills (Harmer, 2007). To cone, the explanation should be truthful,

limited, clear, simple, familiar and relevant (SwaAo05).
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Practice

After learning, either through explanations, guidistovery, or others, students need to
get plenty of opportunities for grammar practicest: restricted output should take place, so
students feel safe in their language productionterAfthis, authentic output with
communicative activities follows (Scrivener, 2011).

Grammar practice is necessary for automatizing grancal knowledge (Ur, 2012). It
should be provided in a range of grammatical femtuConventional activities should be
accompanied by those that make students use thetedrlanguage in situational contexts.
These ensure students understand not only forrmbahing and use of the grammatical item
as well.

Taking the focus of these practice tasks into awmration, they should focus on accuracy
in the beginning and fluency further in the lessBrnentually, students are aimed to say
something of their own using the targeted langudgest, they practice in controlled
environment, then move to more difficult and opasks. There can be closed-ended tasks
first, so that students follow the structure anddmee familiar with the form. Among these,
there can be multiple or dual choice, guided ghlpfitansformation, matching, rewriting, or
correcting mistakes. Then there are more open-etaldds, such as open-ended sentence
completion and sentence composition (Ur, 2012).

Ur (2012) distinguishes several basic types ofg¢ask

Awareness tasks. Students are introduced to anatehencounter it in a situation. Then,
a task focused on a form or a meaning followsjristance underlining forms of past tense in
a newspaper article.

Controlled drills. Students produce examples thatpaedetermined by the teacher or the
materials. These tasks are close-ended and notofeny require actual understanding, for
example modelling a sentence based on an examitiegiven words to use.

Controlled responses through sentence completiewyites or translation. Students
rewrite sentences based on predetermined matenalsacher’s instructions, for example
rewriting sentences from passive voice to activieejoor translating from L1 to English.

Meaningful drills. At this point, students need uaderstand in order to answer. For
instance students use predetermined words to balktasomeone they know.

Guided, meaningful practice. Students form sentermfetheir own according to a set
pattern with vocabulary of their own choice, fomexle they are given a second conditional

clause and they speak about them using this conditi
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Free sentence composition. This is also calleditaticn (Scrivener, 2011). Students are
provided with some visual cue and are supposeddctiin their own way while using given
grammatical item, for example they are told to &psaout some picture in present continuous
tense.

Discourse composition. Students communicate irsaudsion or they compose a writing
task. They have predetermined structure just aiserprevious type but the product is longer.
For instance, students are told to give advicectogeople using modal verbs.

Free discourse. It is the most open task; it islamto a previous task, just without the
final directions using modals: they have to figiireut.

All these should be balanced and used in an olagrmakes students feel secured and
assured in using the language.

Other language factors

As we established, the primary function of languegeommunication. When teaching
grammar, we have to adjust the teaching to allfélcéors that take part in communication,
especially social, semantic and discourse fact@ualce-Murcia & Hilles, 1988). Often,
grammar is taught in separate unconnected sentemtgsh don’t give a very realistic
impression of English. Students may know how to thé words together to create a
grammatically perfectly correct sentence but they'tdknow the true meaning hiding behind
it, or the use for that matter. In this case webgok to mastering the form-meaning-use
complexity, necessary for the achievement of trséreld language proficiency.

The level of politeness and the style of the comication depend on the relationship the
people have, what their social roles are, and whatpurpose of the communication is.
Primary communicative functions, such as interrivgasentence for a question, imperative
sentence for an order, or declarative sentencarfannouncement, are accompanied by the
secondary functions, which complete the nuancéisetanguage. From those we can mention
for instance inviting, suggesting, requesting, tingg agreeing, thanking, asking for
information, or apologizing. A successful usagahafse is highly dependent on the mastery
of the language and is tightly connected to gramresgpecially word order and the use of
modals in particular (Lindsay & Knight, 2006).

Unlike some languages, English doesn’'t have a wagrammatically distinguishing
formal and informal relationships, such as ‘t0’ dndted’ in Spanish, ‘tu’ and ‘vous’ in
French, or ‘ty’ and ‘vy’ in Czech, however, therne avays of telling the level of formality

based on the word order and the length of the seatd-or example ‘Bank?’ is more informal
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than ‘Where is the bank?’ which is more informanHExcuse me, could you tell me where
the bank is, please?’ (Lindsay & Knight, 2006).detive grammar teaching should take all
that into consideration and prepare students feruse of the well-formed sentences once
they know their meaning.

Not always is the choice of words, phrases ancesert dependent on the social factors,
which we explained above. Sometimes it strictly esrfrom the meaning, for example using
‘She has few friends’ instead of ‘She has a fewnfus’. The first sentence indicates that she
doesn’t have many friends, the second is positb@itaher having several friends. For this
reason, “expressions of location, time, space,aegiuantity, probability, etc. can be taught
most effectively with a focus on morphological, i, and syntactic contrasts that signal a
difference in meaning” (Celce-Murcia & Hilles, 1988 9-10).

The third area that influences communication isalisse factors. These are crucial when
putting a sentence together with certain commuiveaintention; they involve topic
continuity, word order, and the sequencing of newl ald information (Celce-Murcia &
Hilles, 1988). Students need to know that in Efglthe most important part of the sentence
is at the end, for example the sentence ‘He gawdlthvers to Mary’ is different from ‘He
gave Mary the flowers’. While the first one indieatthat he gave the flowers to Mary, not to
anybody else, the second one focuses on what re lgav(Celce-Murcia & Hilles, 1988).
Another example from this category would be disseumarkers, especially conjunctions,
which are best presented using a lot of examplesiitext.

As we can see, all three areas of factors, sasahantic and discourse factors, interact

with each other, and should be therefore tauglthesy.

Grammar teaching approaches

The following pages offer the descriptions of thesib grammar teaching approaches
along with the best possible circumstances of wizense them. Among those belong the
grammar-translation method, the direct method atindio-lingual method, the silent way and,

most importantly, nowadays mostly preferred comraiive language teaching.

Grammar-translation method

This method comes from teaching classical languagdse past. It is strictly based on
grammar; communicative aspect is not given muanatin. The main goal of this method is
the ability to write and mostly read in the foreigmguage; both of these are superior to

spoken language. It is very important for the stisléo be able to translate everything into
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their mother tongue to ensure complete and fulkustdnding of the text. Deductive approach
is often used here: students are given a rule aud to learn to apply it, or find examples in
the texts; they are also often asked to recitegitg@nmar rules. Not only grammar but
vocabulary has primary attention here. Accuracytiengly prioritized (Larsen-Freeman,
2000).

The direct method

This method is focused mostly on the communicatisgect of the language (Thornbury,
2006). It draws on the-natural-order-of-things a&@gh. The main rule here is that nothing
can be translated into mother tongue. The meamsirajways conveyed directly using target
language for all the explanations, definitionsgemonstrations. This method’s advantage is a
lot of practice.

There is a lot of interaction in the class, a Ibgwup or pair work. Seeing the targeted
language used in specific contexts and real stnatallows them to apply it later in their own
life (Larsen-Freeman, 2000). It is mostly taughplicitly; students find out how the language
works without being given any explicit explanatiatsall. Vocabulary is more important than

grammar.

The audio-lingual method

This is also an oral-based approach, yet it differthe focus of the oral exercise. The
audio-lingual method drills students in the usegodmmatical sentence patterns (Larsen-
Freeman, 2000). It claimed to “have transformedglmmge teaching from an art into a
science” (Thornbury, 2006, p. 20).

The principles here were based on the assumptiah l#mguage has only a limited
number of patterns. Students study these habitsn lhe patterns, and then respond to
guestions without thinking. Grammar and patterike farecedence over vocabulary, which is
to be acquired later (Larsen-Freeman, 2000).

The silent way

This method puts stress on students taking redpititysfor their own learning. Students
are encouraged to create hypotheses and test wWieah inevitably leads to making mistakes
that are however considered beneficial for furtpesgress. The belief here is based on
research and says that “learning is a personah ewestical process, one that is self-initiated

and self-directed: Only the learner can do theniegt (Thornbury, 2006, p. 205).
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In practice this approach works with sounds, diagrand charts a lot. Students learn to
rely on each other; there is cooperation. The &awlorks with what the students already
know and lets them to work on their own as muclpe@ssible. Their knowledge is being

applied in different contexts (Larsen-Freeman, 32000

Communicative language teaching

The emerge of this approach was characterized byajr shift from teaching and
learning with focus on vocabulary and grammar tcommmunicative style of teaching that
could be used in real situations for real commureoaThornbury, 2006). The problem with
previous methods was that students were able tthedanguage successfully in class but not
in reality. This approach was targeting this istu®ugh the change of syllabus, materials,
practice and testing. Today it is probably the nvaisiely spread teaching method of English
that would most teachers incline towards (Scrivegetl).

One of the major principles here is authenticitgr practicing communication for
situations students might actually get into, autitematerials are needed to ensure their
plausibility. Just as in real use of language, atisl learn a lot of different ways to express
themselves, and they learn the way to figure oetsieaker’s or writer’s intentions. As for
grammar, not only words and sentences are dedit it also hyper-syntax takes place here:
students work with authentic texts and learn almolesion and coherence. Errors here are
tolerated as a developmental way of progress (baFseeman, 2000).

This approach has two main branches: the weak CidTtlze strong CLT. The weak one
consists of a wide variety of activities, exercisesl studying, with speaking and listening
skills taking precedence over reading and writi8ggong CLT focuses on communicative
skills through plenty of tasks imitating real commuation, with not much of explicit

grammar being provided (Scrivener, 2011).

Other approaches
Besides the most frequent and significant onesribestabove, there is a great variety of

other approaches used in language teaching, ftanos “task-based learning”, “the natural
approach”, “total physical response”, “consciousnesising approach”, “the presentation-
practice-production method”, and lexical approaches

All'in all, the method is always dependent on #echer and on the focus of the teaching:
the best way might be to combine these methodeetiie a perfect balance, designed exactly

for the needs of our students.
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It is very important thing to realize that gramnaequisition doesn’t only rely on the

teaching method but also on the different stagesepractice process.

This chapter has discussed the theoretical backgraaf the grammar acquisition
processes. In the following chapter the methodolafggn analysis of seven textbooks chosen
for the purposes of teaching adults at a languelged is provided. Specifically, the methods
of the research are described there along witleriteria of the analyses.

19



[l. METHODOLOGY

This chapter focuses on the analysis of sampleignggxtbooks for adult learners that
are available on the current market. The chaptsecridees which books were picked for the

analysis and why this research was conducted.

Research context

| have been teaching at a language school for aeyears now. | work mostly with adult
learners. This target group has some specific ilegmeeds. One of the most relevant ones is
the fact that almost all of them have already ledrEnglish at some point in the past. That
means that their experience plays a vital roldairtcurrent learning. They were used to some
ways of teaching and they also usually requirexébtek to work with. For this reason the
research for this thesis focused on a comparisosewéral booksNew English File, New
Opportunities, Face 2 Face, Global, New Headwayai@htforward and ClockwiseéWhen
choosing these books out of the immense numbeexbbdoks available on the market, the
emphasis was put on the possible benefits thatlamrhe out of using these books.

The books were first examined just for their pogesialue; then they were examined in a

greater detalil.

Process

As a topic to examine in detail | chose the passéegrammar item. Since my aim was to
find out the ways to present and practice this gnamtem and contrast those with the theory,
| worked with the books at a low level.

The past tense is a basic structure often addrassethterials of A2 level. It is an
important grammar item that allows students to diescactivities and events in the past.
However, it is always presented for the first timethe books of thdeginnerlevel;, any
further presentation stands on the knowledge gaatetiis level. Therefore, it is vital that
students get familiar with this tense and learmige it properly in appropriate context in its
accurate form.

Besides the amount of grammar in the books, eactherh has a different approach
towards it. A very important aspect analyzed wastiver the books decided to employ
implicit or explicit approach towards grammar. Thamer is usually associated with

communicative approach, which is nowadays the medeapproach.
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The aspect analyzed was also the type of presemtatthether the books prefer to
present first and then implement tasks and exexcizeif there are any awareness raising
tasks to prepare students for what comes next. ihige is connected with the amount of
practice provided there. Many of the chosen boakgehadditional materials to work with,
such as workbooks. However, these are mostly useddmework; there is not enough time
in the class to go through all of those, and it Moalso be redundant since students can
complete them by themselves and then discuss tartysithey are not sure about. It is also
better to dedicate the time in class to commuracathan to do one written exercise after
another. Many of the books provide a sufficient amaf speaking tasks to practice grammar
implicitly with students learning context of it. & provide motivational topics, so that
students get engaged and interested and actuatiytavase the item.

The books were analyzed one after another in at gietail in the context of the past
tense. All the mentioned aspects were used asiarite the final evaluation. In the following
chapter, the individual units of the textbooks véhttre past tense is present are described and
assessed from the point of view of efficiency. EbBobk is also accompanied by a sketch of a
few pages to provide a better idea of what the roegdion is as well as a chart to show the
percentage representation of fifteen different sypeexercises and tasks. Since most of the
them are mixed types of exercises, combining fetaince reading and speaking or listening
and writing, for these purposes, the tasks andcese=y were categorized based on their main
focus. In this case, listening, for instance, wategorized as listening only when the listening
track was essential for the completion of the task,if it only served as a check after writing
or reading. Just as well, writing tasks had to deu$ed on some coherent piece of text, not
just a few notes for further speaking, etc.

As for the categories of the exercises, there eading, listening, speaking and writing
tasks, fill-in-the-gaps exercises, matching, duahaltiple choice, putting words or sentences
into a correct order, sentences making, transfoomag¢xercises, drills, corrections, and
true/false exercises. Not all of those were represkin all the books and each book had its

own most used one.
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IV.  RESULTS AND COMMENTARIES

This chapter analyzes different chapters from l|aggutextbooks and the chosen
grammar phenomenon in those books. It describestiddual exercises and tasks and the

way of the first presentation of the past tense.

New English File

This book has a clear organization structure winezhains throughout the whole series,
which makes it easy to find what needed very fake table of contents is divided into
sections of chapters, which are further dividea igtammar, vocabulary and pronunciation
parts to know everything that is included. It isy#o find anything.

Grammar is included not only in the chapters bsb @h the appendices at the end of the
book. First, there is a grammar bank. It is dividei chapters again, so we know exactly
where we need to go to find certain grammar isstere is grammar explained on the left
page and exercises provided on the right. Secdnitheavery end of the book, one page of
irregular verbs is included.

As for the chapters, they are divided into A — €tisms with additionaPractical English
andRevise & Checbarts. Every section is further divided into patgrammar, vocabulary,
pronunciation, reading, speaking, listening andtimgi Those are not always in the same

order. In the revision part, all of these are ceder

Past tense

The very first mention of the past tense in thistdeok is in the fifth chapter. For
students to slowly understand this tense, the@e&A is dedicated only to the vetb be
The chapter is calleBefore they were famowasd the main task is focused on famous people
and their former occupations. This can raise stiglenotivation because it works with
curiosity and guessing.

First part of 5A is dedicated to grammar because tihe main focus of this section and
also the whole chapter, which is dealing with tletpense. The grammar part starts with
photos of famous people and with the task of dsiagswho is an actor and who is a singer.
This works nicely as a revision of previous chaptand the present simple tense. The second
task consists of a fill-in-the-gaps exercise. Thare 8 sentences about those people; each
starts with a name followed lwas (or wereif there are two people) and a blank space which

is supposed to be completed from a list of jobwided in a chart above; for exampames
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Blunt was a or Jennifer Aniston and Barbra Streisand were . The
following task is listening for correct answers ahd last part is a chart to fill in the correct
forms of past simple singular and plural forms. fEhis also a reference to a grammar bank in
the back of the book to read the rules and doxkeceses.

The grammar bank presents the grammar of past fafnthe verbto be in a very
coherent form. Not only declarative sentences migriogative forms and negative forms are
presented here. Two exercises accompany this settidhe first one, students are supposed
to form sentences, declarative, negative and wgetive. They are provided with all the
words with missing only the verlvgas (not)andwere (not) It is pretty clear where to put the
verbs; it is not a very challenging exercise. Téeosid one is even easier, it is a classical gap-
fill where students are given four possibilitiesdooose fromwas, wasn’t, were, weren't

and have a dialogue to complete.

Figure 1: Section 5A

Ve CONTENTS

VOCABULARY SPEAKING
HEADLINE

GRAMMAR

PRONUNCIATION

The next part of the 5A section is pronunciation.isl connected to the grammar
presented; students are supposed to listen toeguaditr sentences in past to learn the rhythm.

A vocabulary part follows, which is partially coroted to the past tense too. Students learn
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here prepositions of pladge, at andon, and are supposed to write from the listening wleer
person was yesterday. They practice both the pitepasand the grammar here.

The last part is speaking, where students haveidgavwof the famous people from the
grammar part doing various activities. They have tminutes to remember who was where,
and then are supposed to tell their partner. Tiseeereference to a page in the book section
called Communicationwhere is a structure of this conversation providédeeded. It is
beneficial for the students who are not able to tpgether a sentence yet. The additional
exercise is asking the partner where they wereeydsy. This raises students’ motivation as
well because they get an opportunity to talk alibamselves. A chart is also included with
time expressions in past, which they can use asutcage with this tense.

The section 5B deals with the three most commaegutar verbshave, go, getFirst,
there is a vocabulary part to repeat daily routiadhs with a reference to a vocabulary bank
at the end of the book. Second part is a listetasg. It is a conversation between a daughter
and her dad who is away for business. There isaat chith places the daughter was at
yesterday. Students are supposed to listen andhtcglaces. For a second listening, they are
supposed to complete a fill-in-the-gaps dialoguee @ialogue contains the three verbs this
chapter focuses on including questions in the fgaste, which students see for the first time
at this point.

A grammar part follows with a chart to fill in thpast forms of those three verbs in the
sentences from the dialogue. Then there is a liggjecheck and a reference to a grammar
bank. Grammar is in the same form as in 5A sectaod,two exercises follow again. The first
one is transformation of present tense sententepast tense sentences. The second one is a
fill-in-the-gaps exercise again. There are sentetcde completed witho, getandhave It
is a bit more challenging now because they haveuioin correct forms of declarative,
interrogative and negative sentences and therbfdter understand the text.

The next part of the 5B section deals with thernogative forms. It is listening again,
although focused on pronunciation and speakingtiims. There are sentences with missing
did youpart. Students are supposed to listen and disdbaerthese two words are the ones
missing. Then, a task for speaking with a partdiods. It is based on their experiences
again: information about what they did yesterday,ifistancéVhat time did you get up? Did
you have breakfast? What did you hawte,

The following part is for reading and writing. Sards are to read an article calMthat
did a lot of people do on T80ctober 2006nd, besides new vocabulary, notice some of the

irregular verbs, such ast, comeor do. There is another task, this time it is matchihigey
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have three paragraphs in the article, each wriiteane person, and here they have sentences
about those three people and are supposed to mateisaid what. There are irregular forms
of the verbs again. Then there is some work wittabaolary.

Figure 2: Section 5B

CONTENTS READING & WRITING
HEADLINE
Article Exercises
VOCABULARY
LISTENING GRAMMAR
PRONUNCIATION
&
SPEAKING
SONG

It is only section 5C where we finally get to wawith regular past tense verbs. The first
part is dedicated to grammar. There are drawings sibry of a girl leaving for an Erasmus
program. They have eight pictures and eight seeteand are supposed to match those. In
most of the sentences, there are past forms ofaiegarbs. Then, a listening task to check
follows. There is a reference to a grammar bantha@tend of the book again. Grammar is
explained in the same way again, and two exerdéwdlesv. The first one is transformation of
present tense sentences into past tense sentgratesthe second one is the same type of fill-
in-the-gaps as in 5B, only this time with regularhs.

The following part of 5C is for writing and speagfirstudents are given a chart with three
columns namegesterdaylast night andthis morningwith three possibilities in each column,
and are supposed to write true sentences aboutéhess in past declarative and negative,
and then tell a partner. Another big part hereemdmng and speaking. There is an article

nicely accompanied by photos about the Erasmusfrginh the story in the beginning; she
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speaks about how her stay was. Students are supfmsead it and check those problems out
of the eight given that she had there. A grammarase is here too: students should find
irregular forms of the given verbs in the text. fitibere is a listening to check. The last task
is a conversation with a partner about somebody b the same experience. Another
section of the chapter, practical English, deakhwrdinal numbers and dates, and uses past
tense as well. There is a quiz with well-known $atti do in the past tense and listening to

five people speaking about what they did on ttest birthday.

Figure 3: Grammar section 5

5A GRAMMAR S5A Exercise 5A Exercise
5B GRAMMAR 5B Exercise 5B Exercise
5C GRAMMAR 5C Exercise 5C Exercise

The last section of this chapter is a revision elmeck. It is divided into a grammar part,
which consists only of an exercise to choose aecbrform out of two possibilities, a
vocabulary and pronunciation parts, which are natimconnected to grammar, and then
reading, writing and listening parts, which actyafire. The reading is an article about
Desiderius Erasmus followed by a T/F exercise. Whigng part begins with a reading of a
blog post, followed by an exercise to write studentvn blog post about what they did last
Sunday. Another part is listening, which is aboutatvpeople did, or where they were

sometime in the past. There are eight questiord) wéth two possible answers; students
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choose the correct one. The very last part of¢hapter is a self-assessment — there are four

sentences about what students should know by then.

Chart 1: New English File

True/False

New English File

Ordering

Answering

Correctin
Dual choice &

Writing
Make sentences

Open-ended
speaking

All in all, the grammar in this book is presentather slowly, so the students don’t get
confused: first, they learn the veibbe, which is unique, then some irregular verbs astlyja
the regular ones. It seems to be a good choiceesept the irregular ones first, so students
don’t assume that all the verbs are regular. Howelkthree forms, declarative, interrogative
and negative, are presented at the same time, wahight be slightly more challenging and
overwhelming for students.

The beginnings of chapters raise the awarenedsealdsired grammar item. Then, there
is focus on accuracy in exercises such as gap¥fakching, controlled drills and meaningful
drills. Finally, open-ended speaking tasks focusemte on fluency follow for students to
practice even more in a context. It is also venydyathat the grammar is connected with other
parts, such as vocabulary or the four languagésshill this is demonstrated by Chart 1.

As for the types of exercises, the grammar praatickis book is focused on a form a lot.
On the other hand, there is enough context providesste when to use this tense. This allows
students to use the target language in situatiooaiexts. There are plenty of opportunities
for students to speak about themselves and to teasay where they were, what they did,
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what other people did, etc., which helps them &ordo use the tense. They also slowly move
from close-ended exercises to open-ended ones.idgoing the possible ways of designing
effective grammatical lessons, the order of thimgis book seems to be well arranged.

Face 2 Face

The table of contents in this book is very cleahefe are sections of vocabulary,
grammar and real world, reading, listening, helghwistening and help with sounds,
speaking, and writing.

Besides chapters, at the end of the book, theres@ree additional pages to work on
grammar. There is a&knd of Course Reviewyhich allows students to check what they
learned. Pair-work work-sheets follow; these beltmgxercises in the chapters. Finally, there
is a two-page language summary of each chaptechwsi unlike the actual chapters, divided
into parts of vocabulary, grammar and real worlthefE are no additional exercises to
practice grammar.

Regarding the chapters, there is always a titléechvhives us the topic. Underneath, there
is a chart with some of the parts mentioned intéitde of contents which are to be the focus
of the given chapter. The chapter is further diglideo four sections. The first two sections of
the chapter are focused on vocabulary and gramtiearthird one on real world, and the
fourth one on different language systems, suchoaahwlary, pronunciation, etc., depending
on each chapter. Only the big separate revisionipanissing; although, a half-page revision
is included in the section D of each chapter. Aywaick revision can be also found in the
beginning part of each chapter. However, therenlg one exercise focused on the item that
has relevance to the new item which is to be deiiit Some of the parts in the sections have

titles but some don’t, which seems a bit confusing.

Past tense

The first encounter students have with the passetes in the eighth chapter. The
presentation of the past tense is even slowerithiiew English File. The first section, 8A, is
focused merely on the positive and the negativéadatose forms of the verto be

A listening task is what first presents the passée Students are supposed to listen to
three people talking about their amazing days,thad do an exercise of dual choice from the
listening. It seems students are thrown right eniddle of the tense; there is no awareness
raising. On the other hand, there are transcriptmfrthe listening tracks accompanied by the

photos of the people talking at the bottom of the pages.
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On the next page, there is a grammar chart whiebgnts tense. There are four sentences
in the past tense and students should tell whaetdrey are in. A chart of conjugation of the
verb to be with several missing forms follows. Students anpposed to fill in the gaps.
Additionally, past forms otthere is / there areare included. Another listening exercise
follows, this time focused on pronunciation of fyeest forms of the verto be Then there is a
purely grammatical exercise of a dual choice.

The last task of 8A is to work in groups. Thereaiseference to the back of the book
where the work-sheets for group work are. It isoatwlled drill exercise. Students are
supposed to write sentences beginning Withen | was tenending with what their favorite
singer/food/film, etc. was. Then, they are suppasedpeak in their group and share their
ideas. This task ends with a transformation exeraidhich means students tell the class two
interesting pieces of information about their gr@aptners. It seems good they get to practice

other forms than just first person singular.

Figure 4: Chapter 8A

CHAPTER & HEADLINE GRAMMAR GRAMMAR
(Chart) (Exercises)

QUICK REVIEW CONTENTS

VOCABULARY LISTENING

(Awareness raising
task for grammar)
part A

LISTENING
(Awareness raising
task for grammar)
part B

The next section, 8B, is calléthppy anniversanand it deals with interrogative forms of
the verbto beand the short answers. Additionally, students bexéamiliar withwas born

andwere bornphrases.
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What is interesting about the revision exerciséhm beginning of this section is that in
spite of the fact that it is supposed to be focusati on adjectives and positive and negative
forms of the verlio befrom the previous section, students don’t actuaéigd to use the past
tense here if they don’t want to. The task saysrite six adjectives first. Then, a partner says
the opposites of the adjectives and sentences edtih of them. The book gives us the
example ofdifficult — easy — English is easyherefore, if students don’'t want to use the past
tense, they don't have to; it is not specified ahgwe besides the overview chart in the table
of contents. It doesn’t encourage use of the n@ndgented grammar.

The first part of this section is dedicated to \mdary of past time phrases. Students
practice years, days of week and words suchasts now, agoand yesterday Then, they
complete a fill-in-the-gaps exercise for these egpions.

The following part is a listening task calléah Indian weddingStudents listen and then
do a dual choice exercise. Another exercise atththhis listening is answering questions. It
Is the first time students have a contact withrhoigative forms of the past tense of the verb
to be The right page offers a chart with an overvievihase forms. Students are supposed to
notice the word order and then fill in the missfiogmns of some of the questions and short
answers. At the end, there are several sentendbstivé phrasesvas bornand were born
again to be filled in. It is very handy for themget familiar with these phrases because they
are commonly used when speaking about themselwesyet without having to learn the
passive voice.

There are several more exercises focused purelgrammar. One of them is a dual
choice. Another one is putting the words into therect interrogative order and then
answering the questions in pairs. The last task vgrite names of three people students know
and then work in pairs and ask their partners atiait people using phraseas born When
was he born? Where was he boref.

The 8C section is called/hen’s your birthdayand it focuses on the real world. It is not
connected to grammar at all, besides the reviewceseein the beginning where students are
supposed to ask their partners where they were tiwars ago, yesterday afternoon, at 9 p.m.
last Saturday, etc. This section is focused moreamabulary, just as the following section
8D, which is called~estivals The review on this page is for the whole chapteso there are
exercises focused on the past tense as well. Ténare ones include a dual choice, a gap-fill
for the past time expressions, and putting the wantb the correct order. There is also a

reference to go to the end of the book for the aigg summary page for this chapter. These
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two pages include all the grammar and relevant ivaealy presented in the lesson although
there are no additional exercises.

The chapter 9 is calle@oing awayand it presents more of the past tense. The sectio
9A, calledAmazing journeydeals with the past tense of both regular ardjitiar verbs, but

for students not to get confused, it only preseotstive forms.

Figure 5: Chapter 9A

CHAPTER & HEADLINE READING GRAMMAR
(Exercises) (Chart)

QUICK REVIEW CONTENTS

VOCABULARY READING GRAMMAR GRAMMAR

(Awareness raising (Chart & Exercises) (Reading)
task for grammar)

The first part here is dedicated purely to vocatyulghich is necessary for reading the
following article focused on the past tense calletfs go by tuk-tukThe article presents
some of the regular verbs, which are written irebland irregular verbs, which are in pink. It
looks very organized and good for students to wstded the difference. An exercise to fill in
some information from the article follows, whichsemnes working with the text and with the
verbs. There is also a chart with overview of tmangmar, including one fill-in-the-gaps
exercise for regular forms with(e)d with a reference to the blue verbs in the artialeg
finding irregular forms, which are pink in the afé.

One more exercise of writing past forms of the fagwerbs follows. Then there is
listening for past forms for students to hear wiatse sound like and what the difference

from the present tense is like. The last task isfgkction is an article calle®dround the world
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by bike which is again a fill-in-the-gaps exercise. Stutdehave infinitives of the verbs in
brackets to change into the past tense.

The section 9B deals with the last part of the pas$e: negative and interrogative forms
and short answers. In the beginning, there is agajaick revision for past simple positive
forms. It is a pair-work when one student saysrd and their partner says a sentence in the
past tense about themselves.

The first exercise here is a vocabulary practicenected to holiday and traveling, for
exampletake photos, rent a car, stay in a hotel¢. Students are supposed to transform the
verbs from this exercise to their past forms. Thhere are three short articles where people
speak about their last holiday. These articlesatse in a form of listening. Then, students are
supposed to do a fill-in-the-gaps exercise.

Underneath, there is a grammar chart which predéetsiegative forms. On the right
page, there are additional questions about theleststudents are supposed to answer. They
see the word order of the past tense interrogdtivéhe first time here. Below that, there is
another grammar chart, this time focused on questend short answers in the past tense.
The final task here is to use predetermined wontsquestions, such a#/hen ... last
holiday?, Where ... go?, or Who ... go with® speak about students’ last holiday in pairs.
Additionally, there is a reference to a languagamary at the end of the book.

Almost the whole page of the 9C section is ded&cateexercises for all the past tense
forms, so it works as a revision although themeasexplicit focus on grammar in this section.
Students practice questions, positive and negagvgences, and short answers in the past
tense in conversational exercises, writing aneistg tasks. Also, a big part of section 9D is
dedicated to revision of the past tense. Therdrnavel quiz with several questions in the past
tense, a transformation of verbs and then fillingnd in the gaps in a following exercise, and
another exercise of putting the given words intocbrrect order.

To sum up, the past tense in this book is preseratieer slowly; it takes two whole
chapters. It works well, so the students don'tgetfused and mix the individual forms up.
The grammar is always presented in charts, whighsgstudents a more coherent idea. The
grammar is connected to vocabulary that seems retstant for the context of the tense.
This allows students to discover where to use #émsd and for what purposes. There are
plenty of conversational exercises to practiceithithie context of their own lives.

As regards the organization of the chapters, tbeutd be better awareness raising tasks,
students are usually directly presented with ther geammar item without any previous

preparation of what to expect. However, the tasksarnfrom easier closed-ended ones to
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more open-ended ones. As Chart 2 shows, the clrseeld tasks are mostly represented by
drilling, gap-filling and dual choice exercises éewhile the open-ended ones are mostly
speaking tasks, which are focused on students #ieess which then raises students’

motivation to learn the grammar item.

Chart 2: Face 2 Face

Correcting

Face 2 Face
Writing

Speaking
Answering |

Ordering
Matching ___

New Opportunities

This book has a very clear organization structlifee table of contents is colorfully
divided into individual chapters, here called m@sulEach module consists of three sections;
the sections start to be numbered in the beginoiitige book and then just continue; there are
48 sections in 16 modules altogether with additligpeges for each module working as
introductions. In the table of contents, we can sehvidual parts of each module, for
instance warm-up, prepositions, vocabulary, gramnspeaking, writing, etc. including
specific focuses of those. It is therefore quiteyda find what is looked for.

What seems to be different from all the other boiskthat here we follow lives of the
same group of people throughout the whole bookthedevisions work sometimes with the
information from the whole book. This feature caorkvas a motivation factor.
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Looking at the structure of the modules, we seeetiwalways an introduction page first.
It bears the title, it tells us what we are to tear the module, it presents key words for the
module, and it contains speaking or listening @sescto warm up. Then, the first two
sections of each module are focused mostly on gammwocabulary, reading and listening,
while the third section aims more for writing angkeaking practice. The fourth section of
each module is an additional page of everyday Ehglir a culture corner, both focused
mostly on language in use. There is also a padeddaktra time which occurs every two
modules, focused on vocabulary and grammar revision

Besides the individual modules, there are revisiessry two modules focused on
grammar and vocabulary. Unlike the other booksietlage no extra pages at the end of the

book for grammar overview, additional exercisesalf-assessment.

Past tense

This book presents the past tense even furthéeitessons than both previous books and
it is also presented more slowly. The first enceunthich students have with this grammar
item is in the eleventh module and the past tesg@asented for three modules altogether.
The eleventh module is callédemoriesand is focused only on the past tense of the teerb
be

The introduction page here contains three pictaresthree descriptions which are to be
matched; those are three memories. Then, therallaltee months of the year to be put in the
correct order and a list of ordinal numbers. Thiskg as key vocabulary for the lesson, so the
students know how to say what happened, and when.

The first section of the module, number 31, isexhdo you rememberFirst, there are a
few vocabulary exercises in the beginning of thestisn. However, we have the first
encounter with the past tense grammar in a paddBeading and Listenindt is a dialogue
about the pictures that are at the top of the pagelents are supposed to listen and fill in the
missing adjectives from the warm up exercisess l igood awareness raising task because
students can see the forms of the past tense witlaming to know them yet.

Then, on the right page, there is a part calegsentationwith a grammar chart for both
positive and negative past forms of the vierbe The following part is calle@®racticeand it
provides several exercises. In the first one, theme false sentences working with the
information from the article, which students argmased to correct. This is a very good

controlled practice. They basically just transfgrositive forms into negative or vice versa.
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Figure 6: Module 31

MODULE | 31-HEADLINE GRAMMAR (Presentation) | GRAMMAR &
VOCABULARY
Pictures (Prepositions)
GRAMMAR
(Practice)
WARM-UP READING &

LISTENING

The next task is to use given diary notes to cansgentences in the past tense. Students
get a lot of context here. They can see when tothisetense and practice the forms at the
same time. Another exercise works with motivatiasdxd on their own experiences. Students
are supposed to write sentences about their liGeitatvhere they were at certain points of
time in past. For this, they use the previous agerdhat presents ten phrases with
prepositions, such as Monday morning, in August, at two o’clock yed#gr etc. They are
supposed to include two false pieces of informatod then share with a partner, who is
supposed to guess which ones are not true.

The second section of the module is number 32 taisdcialledMy first memory There
are vocabulary exercises in the beginning agais,tiime for weather. It is a key vocabulary
for the next part, which iReading and Listeningwo people speak here about their first
memory and what the weather was like back thenthén dialogue, there are questions
included. This raises students’ awareness for thengnar covered in this section. There are
questions both with and without an interrogativenun.

On the right page, there isPaesentatiornpart again with a grammar chart for both Yes-
No and Wh- Questions. This chart is followedRnactice with grammar exercises. The first

one here is putting the words into the correct ord@e second one is a bit different than
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usual exercises for the past tense: students hesveeas and are supposed to write questions
for those. Then, a vocabulary part follows whichase used in the next grammar exercise
again. They learn to say time and are supposeaytovbere they were yesterday at those
times. Then they work in pairs and give each otjusstions.

The last task of this section is very open-endéadéhts are supposed to write sentences
about their first memory using the given cues, sasWwhere, how old, who withketc. They
have to construct the whole sentences, use appteprocabulary and stay on topic, all by
themselves. So far, it is the most challenging tadie found for the past tense on this level.
At the end, they speak with their partner abous tiiemory; they ask and answer the
questions. This is a very authentic task that glesia lot of context of using this tense.

The third section, number 33 call€@bmmunication Workshopss focused on writing
and speaking. The writing task here begins withaditle about somebody’s first school
memories. They are supposed to write about themaonies using the past tense; then a pair
work follows. Students ask questions about thentng#'s school and then answer their
questions in return. It is the most open-ended $askar because they don’'t have any given
structure of the sentences; the only thing provigethe key things to focus on, such as
location of the school, teachers, or activiti&yerything else is up to them.

At the end of this module, there is culture coroalied British wildlife, which is not
connected to the past tense grammar at all. Howerer page calle@Extra Timeis also
included, which is partially dedicated to grammad & works with the information from the
whole book. First, there is a T/F exercise aboatgbople whose lives we follow in the book;
the second exercise consists of three memoriesreé fpeople and students are supposed to
determine which one belongs to whom. Both these&ceses work passively with the past
tense of the verto be

The following module, number 12, is calle&t night It focuses on the past time
expressions anthere was / there werphrases. All the warm-up tasks on the introduction
page deal with vocabulary for the past time expoassonly.

The section 34, calle@ut and aboutworks only as a sequel to the previous section;
there are no new grammar items. It begins WM#ading and Listeningt is in a form of a
dialogue again. Two people speak about where theng Wast night. Students see the time
expressions in context. On the right page, theedPieesentatiorchart with those expressions,
which works as an overview. Rractice part follows. In the first exercise, students are
supposed to correct the sentences in the past teaseere taken from the article and then

changed. Another exercise is putting the wordhéndorrect interrogative order and the last
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exercise is similar; only students have just twesgions here and additionally they are
supposed to answer with adding two pieces of faemation. Then they tell their partner
who has to guess which two pieces of informati@the false ones.

The section 35 is calle8taying in This section actually focuses tmere is / there are
phrases. After traditional vocabulary beginningréhis aReading and listeningart again.
There is a conversation of three people talkingualbast night TV programs. There are key
phrases, so it works as awareness raising taskn, There is aPresentationpart with
grammar chart forthere is / there arephrases including positive and negative forms,
questions and short answers. It might be a bituin§ for students to see this all at once but
on the other hand, there are a lot of exercisedqed. The first is a construction of sentences
with this phrase based on only one cue for eaahjn&tancea comedy filmor any good
soaps Then, the same cues are to be used for writiegtgpns and short answers.

Another task is to speak in pairs about last nggbgrams; students use questions, short
answers, and positive and negative forms. Theae isxample and they have the TV program
guide to what programs to say, but no other cuestrocture for this is provided; it is an
open-ended task working with real life context agdihe last task is to speak about real
programs in students’ country. There is absolutalystructure or any cues to complete the
activity; it is, therefore, the most challengingkdo practice the tense.

Figure 7: Module 35

MODULE | 35 - HEADLINE

WARM-UP READING (Chart) READING (Chart) PRACTICE
part A part B

READING & LISTENING GRAMMAR

(Presentation)
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The next section, number 36 call€dmmunication Workshopfocuses on writing and
speaking again. The writing part is not much cotekto the past tense but the speaking part
is about telling the partner about a very good aresy bad night out. They have a basic
structure for this here: they are supposed to delueather, who withwhenand where
information. Then they should ask their partnerstioas and answer theirs. The last stage
here is to tell the class about their partner’sdagl.

A page ofEveryday Englistollows with no extra connection to grammar. Hoeeuhe
next page is a revision for the past two modulé®ré is a long fill in the gaps exercise for
was andwereforms, and also a shorter exercise of the same, typly this time it is words
last or yesterdaywhich are supposed to be filled in. There are alsocabulary focused
exercises, which also include the past tense famtspf them are gap fills and one of them a
transformation exercise.

The third module focused on the past tense is nudi®ewhich is calleddccidents The
introduction page contains vocabulary warm up piagastudents for the whole module. The
first section is calledVatch out Its main focus is positive past forms of bothuleag and
irregular verbs. There are four pictures, each mpamied by a paragraph of circumstances of
what happened. There are both regular and irregualsr forms used, and, unlike face 2
Face they are not distinguished by color. Studentssaigposed to listen and read, and put
the pictures in the correct order.

Next to this article, there is Rresentationchart with positive forms of the past tense of
regular verbs with six examples from the textPrAactice part follows with fill in the gaps
exercise where students are supposed to choossotrext verb from the chart above and
transform into the past tense. Below this, there isecondPresentationchart with the
positive forms of the past tense of irregular veslith nine examples from the text. The next
exercise provides infinitives of those nine venvhjch students are supposed to match with
those in the past tense. It is good they work Withtext instead of just reading the two forms
next to each other. The following exercise is airfitthe gaps again, this time for both regular
and irregular past tense forms, all of which arly timose from the article. Another exercise is
focused on writing and speaking. Students are sggpto write six sentences with the given
verbs about what they did yesterday, add one failsee of information, and share with a
partner, who is supposed to guess the false ong pfévides context of the use of this tense,
as well as context of students’ lives to apply tieisThe last task is to close the books and
retell the story on their own. This is the mostmeaded task here because they can tell it in

their own way. This whole section focuses only osifive forms of the past tense.
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The next section, number 38 calledad Safetypresents the grammar for negative forms
of the past tense. The section begins wiReading and listeningart. An article calledRoad
safety in Britainis presented with an additional T/F exercise. @& next page, there is a
Presentationfor this grammar item for both regular and irregulerbs. An exercise for
practice follows. Students are given eight sentewagh wrong forms of the main verb and
are supposed to correct it. Then, there are twinfthe gaps exercises and one speaking task.
Students work in pairs and discuss five things Whiey did yesterday. They are supposed to
guess, so the partner has to deny it if it is ng¢ tind correct it.

The following section, number 39 callédommunication Workshopss basically a
revision for the past tense. Students have oneisgewith words which they are supposed to
put into the correct order while adding expressiandthen Another task is to write a story
about an accident while following the stages they given on a timeline, and then tell the
story in a group. There they are supposed to vatehe best story which can then be read
aloud in front of the whole class.

Chart 3: New Opportunities

Answering

True/False

Ordering

Correcting

Matching

Speaking

New Opportunities

Transformation

Dual choice

What is extremely interesting about this book iat ttihe interrogative forms of the past

tense are not included at all. The module followithg past tense modules focuses on the
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future tense and the past tense is not dealt withhie rest of the book. Although the book
presents the past tense in a very detailed andd{iadslow manner, the tasks are diverse, as
Chart 3 presents, and there are plenty of oppdrésrior students’ practice in context. Mostly
there are fill in the gaps, transformation and mgksentences exercises. Those are both

writing and speaking tasks, so students can peagtigarious ways.

Global

This book doesn’'t begin with a table of contents With a Content highlightspage
where we can immediately see what topics are cdverthe individual units. Then, the table
of contents follows. It is very clear, divided intmits which are then each divided into four
sections:Grammar Reading and Listening text§ocabulary and Speaking, Pronunciation
and Functional language

In the book, each unit is followed by a pages daBébal gameGlobal reading, Global
voices etc., where students can practice items fromuthié There is also a page called
Global review,which serves as a revision of the unit. Just ah@&New English Filethere
are communication activities pages with refererioatiem in the individual units. Those are
for all the four language skills, for grammar, vbgkary and pronunciation as well. At the end
of the book, several pages dedicated purely to granare included. Thi&rammar focuss
divided into individual units, so it is very cleamd there are exercises for the given grammar.
Then, audio scripts follow. The last page of thelkd a chart of the past simple and past
participle forms of the irregular verbs. As for theits, each one consists of four pages only;

they are divided into two parts, each with giveou® on individual areas of the language.

Past tense

The first encounter students have with the pasteténin Unit 10, which is calleéincient
and Modern First, there is a conversation task to get if® topic about historical sites,
museums and history as a subject. Then, theravararticles about two ancient civilizations,
the Khmer and the Maya. There are used the fornssawd were; this part of the unit focuses
only on the positive forms. On the right page, ¢hisra grammar chart for was and were with
exercises for practice. One of them is a fill i thaps exercise about the two mentioned
ancient cultures. The second one is a series &6 tadich are connected together. First,
students look at the picture at the bottom of thgep where there is an example of Egyptian
art. They are supposed to guess the culture amdigien to some information about Ancient

Egypt. The next exercise is a list of notes in emfaof a multiple choice. Students are
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supposed to underline the correct one based ofisteeing. The last part of the task is to
choose either to write about the Egyptian civilizatusing the notes, or to write about
another one, using only students’ knowledge. Itaisvery open-ended task with high
motivational effect.

There is also a reference to the end of the bodlkeGrammar focusor more exercises.
These are two fill in the gaps exercises and ora choice exercise, all for tiveasandwere

forms.

Figure 8: Grammar focus

UNITS 10 & 11 (Grammar) UNITS 10 & 11 (Exercises)

Past simple was/were Exercises (was/were)

Past simple

Exercises
Regular verbs

Irregular verbs

The second part of Unit 10 focuses on negativeitedrogative forms of the vetio be
It begins with a vocabulary exercise used furtinethe unit, and it is followed by a listening
exercise after which the students are supposedity the 9 given photos.

On the right page, there is a pronunciation practising the past forms as well.
Underneath, a grammar chart is presented. Therg ilhene more listening about shopping in
Cairo with one matching exercise. Students arengtiwe columns, one with questions and
one with answers and are supposed to match thasearticle calledShopping in Cairo
follows with a choice betweewas andwere every time they occur. The next exercise is a

speaking task about students’ last trip. They appgsed to work in pair and speak about the

41



weather, the food, the people and the traffic upiogjtive and negative forms and questions
in the past tense. For this, they have an additioage from the communication section at the
end of the book to help them. They are given @lahswers in a chart and are supposed to fill
in the information about their partner’s trip.

After this unit, aGlobal gamefollows with listening tasks using past tense a&l.\irhen
there is a review for the unit. Besides vocabukagrcises, there are also grammar exercises
included in reading, listening and writing. Firtliere is a letter from one friend to another
about a trip to Dubai to read. Then, there is oxerase to put the words into the correct
order to make a question, answer those and thea ami e-mail about the trip. Finally, there
Is one more listening task with some gap fillsto# torrect form of the past tense of the verb
to be There are also additional exercises at the enldeobook for this grammar, a fill in the
gaps exercise, a transformation from positive tgatige exercise, and correcting the wrong
forms exercise. In this whole unit there are atsduded the phrasdkere was / there were

without any focus being put on them.

Figure 9: Unit 10, part |

UNIT | 10 - HEADLINE
GRAMMAR LISTENING &
WRITING
CONTENTS | READING & SPEAKING
Chart Listening
Glossary
Picture Article 1
Practice
Article 2 Picture Bhbg
Picture

The unit 11 is called.ife and TimesThe first part deals with the past forms of both

regular and irregular verbs, but only with the gasiforms. A short article calleBNA: Fact
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or Fiction gives students five statements about DNA in presiemple. They are supposed to

determine which of the statements is false and listan to check.

Figure 10: Unit 11, part |

UNIT | 11 - HEADLINE GRAMMAR
(Practice) READING
(Article)
CONTENTS | VOCABULARY | READING &
LISTENING
PRONUNCIATION
GRAMMAR
(Chart)
WRITING

A longer article calledrhe DNA marfollows, which students are supposed to read. It
contains gaps with missing years which students@ap@osed to get from the listening. There
are some of the regular verbs in the past tensleeirarticle rendered in bold, while some of
the irregular forms are underlined, so the studeats see the difference. There is one
additional exercise to put the sentences aboutrtar’s life into a correct chronological
order.

The page also offers purely grammar exercises, @aglone transformation from
infinitive into the past form of some of the verpspnunciation of the past regular forms and
listening to it. Underneath, there is a referemcéhe end of the book to speak about another
important scientist. Students speak about MarieeCand Jane Goodall based on given charts
with the events from their lives accompanied byedatn this part of the unit is also one
writing task: students can choose to write eitHawud Tim Berners Lee’s biography using
given cues, or about themselves. This is a veryn-@meled task that can raise students’
motivation because there is the aspect of their loves.
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The second part of the unit 11 focuses on the negé&irms of the past tense of both
regular and irregular verbs. Vocabulary concermdatgs is covered in this chapter alongside
the grammar, so students are in the context amd &80 the vocabulary necessary for using
the past tense. The grammar is presented in thengaa chart using definitions in English.
This is something that wasn’t in any of the presgidaooks, at least not in such a detalil.
However, the grammar section at the end of the $qukvides very clear charts of the
presented grammar items.

The right page offers an article callédound the world in 2004and a T/F exercise
accompanying it. Six statements about events abe tmatched with the photos below them.
Each sentence is missing one word which studeatsugpposed to fill in based on the offer in
a chart next to it. Then, a listening to checkda#. The last task of this part of the unit is a
pair discussion about the events of the last yEan, they tell each other what the other one
said with eventual corrections to practice negafmens. It is an open-ended task but it
doesn’t ensure the use of the presented grammar.

At the end of this unit there is@lobal voicespart with no focus on grammar, followed
by a review with some grammar exercises. The éingt is to circle irregular verbs out of the
offer of ten verbs. Those are in the past tenseadl, so it doesn’'t seem to be very
challenging. Then, there is a chart of sixteen sevhich students say the past forms of in
pairs. After this, they are supposed to make seeteabout what their partner did yesterday.
The partner then either says it was correct, arects that using negative form first and then
saying the right sentence. The last exercise isaréicle for listening and filling in the
prepositions at, in, or and to. The article ishe past tense, so students don’t work exactly
with the tense but they have a passive input at.lea

The following unit number 12 is calleQuestion and AnsweiThe first part focuses on
the interrogative forms of the past simple of thgular and irregular verbs. It begins with a
vocabulary for animals, then a reading and listgnask follows. First, students are supposed
to read an article callefihe Southern Day Frog — we answer your questigits missing
interrogative pronouns in the beginning of the goes and fill those in. Then a listening to
check follows. The last part of this task is toseldhe books and work in pars: each student
tells their partner what they remember about thetralian frog.

On the right page, there is a grammar chart withesgjuite elaborate explanations for
interrogative forms and short answers. It is fokalby an exercise with four given questions
about the frog which students are supposed to arssgenning with using short answefss,

it did or No, it didn’t Additionally, there is a reference to the endha&f book to speak about
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other extinct animals using the targeted languagether task is a dialogue with four
mistakes included. Students are supposed to fiach thnd then listen and check. After this,
there is an open-ended task: students are supposgutak about an animal from their past
using the questions from the conversation. The arswre up to them, so it seems very
motivational. Then there is one gap fill exercibew the Dodo. Students are given five verbs
to fill in the past tense and then listen to chéldkis is followed by a writing task about the
Bali Tiger. Students are supposed to use the gmeas to write about the tiger using the
Dodo article as a model. Furthermore, there isfareace to the grammar part for more
grammar exercises. These include one matching iseerone putting the words into the
correct order exercise and one correcting sentenaasise.

The second part of the unit 12 is not focused @amgnar anymore; it just provides some
additional exercises to practice. There is one hiagcexercise, one pronunciation practice
and one speaking task about lives of certain tribes

The following page i$Global reading There is an article about Mark Twain in the past
tense, accompanied by one matching exercise totqméther correct questions, and one
writing exercise to answer those questions usiagdrtformation from the article.

The final page of the unit is a review with vocabylfocus on animals and grammar
focus on the past tense. The first exercise is elsearch for the past forms of the given
verbs. The second task is to write question todiven answers, which is followed by a
speaking task to ask such questions that the parémerespond using one of the four given
short answers. The last exercise is a dialogueetbstened to with students underlining the
sentences they do not hear. These are supposedstntences we think in such situations but
don’t actually say them out loud. There are a fqiast forms used.

The grammar for the past tense is presented macklgiere than in any of the previous
books. However, as it shows in Chart 4, the exesced tasks are very focused and diverse,
so students get plenty of opportunities to pracfideere are cues to help them and there are
also open-ended tasks focused on students theraselliEeh gives them context of their own
lives.

From the types of exercises, there is a lot of weaitk reading tasks, so there are a lot of
exposure and context provided. There are alsaliggetasks to hear the pronunciation of the
items. The vocabulary accompanying the grammaeligfll and relevant.

From the grammar exercises, gap filling, matchogyrection and transformation types
of exercises are provided, not to mention a lohaditional exercises at the end of the book

where the grammar is presented in a very clear way.
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Chart 4: Global

Global

Answering/_

Drill

True/False

Ordering
ertlng_\ '
Correcting

Open-ended

Make sentences speaking

Dual choice

Transformation

New Headway

The book is divided into fourteen units, each ooeststing of 6 or 8 pages. There is no
further division like with the other textbooks. Ttable of contents is clear, with passages of
Grammar Vocabulary Skills Work and Everyday English The units are not divided
according to any rules, the individual sectionsvoabulary, grammar, practice and others
seem rather disorganized with a lot of pictures\wiings and big headlines. There are not
many longer texts to practice reading or to seengrar in wider context.

The units are followed by tapescripts of the ligsigntasks, and then &rammar
Referencepart for each unit with charts and tables. Aftas thection, there is a part called
Word list which is unique and not seen in any other textb@malyzed before. It is basically
a vocabulary for each unit but without definitioos translations, just with gaps to fill in.
There are also includdeairwork pagesUnlike in the other textbooks, these are onlytvoo
tasks out of the whole book. Two pages of irregutnbs and phonetic symbols follow as a

closing section.
Past tense

The first encounter students have with the pastetém this textbook is in Unit 9, further

continuing in Unit 10. It is, therefore, the derigg®sentation of the tense out of all the books
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analyzed. Both regular and irregular verbs in datifge, negative and interrogative forms are

presented in only two units.

Figure 11: Unit 9, part |

kit 9 - HEADLINE SPEAKING GRAMMAR SPOT
CONTENTS
LISTENING
STARTER (Listening)
LISTENING
LISTENING Gap-il
Picture
Picture Picture
SPEAKING
Gap-fill sentence Gap-fill sentence Picture
Gap-fill sentence

Unit 9 is calledTimes pastand it deals witlhwas/wereborn phrases, declarative forms of
the irregular verbs, verbBave do and go in dynamic function, and negative forms of
was/were In the beginning of each unit there is a pareckbtarter. In this unit it represents
the first encounter with the past tense througitarling task. Students are supposed to listen
and circle the correct year they hear. The secwmteining task here is for repetition of the
years to practice their pronunciation. The thirstehing task here is to listen to some
information about two people, Jane Austen and lneiRavarotti, to complete the year of
their birth. There is not much information but ttesk is accompanied by two very big
pictures of those two people. On the right pageretlis a short conversation task for students
to speak in pairs about their age and the yednef birth using phrases was born/were born.
Then, a listening task for practicing questionsaais/were borrmphrases follows. There is
also aGrammar spotincluded for the past tense of the véobbeto be completed by the
students. There is also another listening taslatohcthe information about one girl’s family,

the years of birth of the members of the familyparticular. Then, students are supposed to
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work in pairs and ask questiogho is...?and When was he/she bornA speaking task
follows. Students are supposed to choose somesahdmbers of their family to apply these
questions to, and then tell the rest of the classiatheir partner’s family members.

More than a half space of the following two pages t@aken by eight photographs of
famous people, such as Mozart, Diana Spencer, Avidshol or Marylyn Monroe. Students
are given a table with different jobs to match witle people. Each picture has a two-line
piece of information about where they were born amgitted years of their birth. The
following listening exercise is again to catch tfears. All these tasks seem to be focused
more on the practice of numbers, rather than ortehse itself. A task to practice negative
forms is also included; students are supposedltth&r partners false job of the people and
the partner is supposed to correct it using a megahort answer first. There is also one gap-

fill exercise to complete wittvas, were, wasn@andweren’t

Figure 12: Unit 9, part llI

ARTICLE TITLE
GRAMMAR . . READING &
Picture 1 Picture 2 GRAMMAR
READING & Picture 3 Picture 4
SPEAKING
Picture
Picture Picture 5 Picture 6
LISTENING
(Check)

The following two pages consist mostly of the piegiagain. The grammar focus here is
on the declarative forms of the irregular verbse Tinst exercise is a matching piece for
infinitive forms and their past equivalents. Thektas accompanied by a listening check.
These two pages focus on reading and speaking.eTisea story calledt's a Jackson

48



Pollock! told in pictures with six sentences, each beingoespd to be matched with the
correct picture. This story is followed by an ddidunctioning as a gap-fill exercise to
complete with past forms of the irregular verbslaclarative forms, followed once more by a
big picture of the painting which the article isoab The final task is to close the books and
retell story.

The following page focuses on the dynamic functiohthe verbsave, doandgo. There
is a chart with phrases suchashowey some exercisen holidayor for a walk which are
supposed to be matched with the correct verb, bed transformed into the past tense. The
next exercise is a gap fill for the past formshadge three verbs with listening check, and the
last task is to complete a gap-fill which is supmb$ be about the students themselves. They
have to fill in the verbs in past forms with addlital times of their activities in past, for
exampleLast Saturday | _ shopping and | bought _; this is followed by a
conversation with a partner. The very last pagiigfunit is callecEveryday Englistand it is
focused on numbers, months and telling when ondisday is.

Unit 10 is calledWe had a great timand it is focused on past tense of the regular and
irregular verbs in all of their forms including @mtogative and negative. In the beginning,
there is aStarter section again. First, students are supposed ltavkelt day it is today and
what day it was yesterday. Then there are thredesess to be matched with time
expressions, such aslid my homework... yesterdayhe third task is to tell the past forms of
the six given irregular verbs.

The first task is to tick the things Angie did yeslay, based on listening. There are
fourteen activities including both regular and gukar verbs in past. After this, students are
supposed to complete a grammar chart for reguldisvie declarative forms. The next task is
to tell the class what she did, which is followed & personalized task for students to
underline the things they did last Sunday andtkair partner about it using the given verbs
in the past form. The next page deals with inteativg@ and negative forms. There is a
conversation between Angie and Rick about whatitidadt weekend. This task is in a form
of a listening for students to complete this gdlp-fihe following listening is to repeat
questions in the past tense and then practice Angrel Rick’s conversation with a partner.
This task is followed by a listening exercise ag&tudents are supposed to write questions
based on the given structure, then listen to cheodt,finally to write down what Angie did at
the weekend. The following task is to listen agama catch what Angie didn’'t do. There is a
Grammar spothart to complete witklid or didn’t. The last task is for students to tell their

partner what they did or didn’t do last night.
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The next two pages provide quite a lot of practidee first task is a gap-fill to complete
with declarative, negative and interrogative forofi$oth regular and irregular verbs. This is
followed by a conversation task for students tbtted partner about their weekend based on
the Last weekend questionnaivenere they can tick the things they did. Aftervarthey are
supposed to tell the class about their partnerskerd. The next part is callddaking
conversatiorand it is about forming questions with additiorgglies such aReally?, Ohlor
Oh, good! Students are supposed to complete these linésadditional question based on
the given words. This is followed by a listeningeck. The following task is an example
conversation. Students are supposed to continwménof the short conversations from the
previous exercise. The last section of this pageaited Time expressionswhich is for
practicing time prepositions and checking correcttences in past tense.

More than a half of the following two pages is tak®y pictures again. On the first page,
there are 15 pictures of people doing differenhdhki playing sports or doing other leisure
activities. The task is to match the activitieshwilhe photos and then divide those into two
columns:play or go + -ing. This whole page is focused on vocabulary onlye Tiext page
combines these expressions with the past. Thadistening task to underline what the two
people said about their holiday: what they usualkty and what they did last year. The
following exercise is to put together the questadiout their holiday. The last exercise is a
gap-fill to complete with past forms of the verhsail of their forms.

The penultimate page of this unit is focused orakimg and writing. Students are given
eight leisure time activities such as sitting oa beach, camping by a lake or walking in the
mountains, and are supposed to tick the ones tkeyThen they have to work in pairs and
ask their partner about their last holiday. The fask is to write about their holiday using the
given structure. The very last page Eseryday Englishand it focuses on vocabulary
regarding sightseeing without any special focugm@mmar.

All'in all, the chapters for the past tense prowdéy limited types of exercises. As Chart
5 demonstrates, there is quite a lot of speakiskstehowever, these are mostly closed-ended
tasks without any control given to the studentse Dbok is filled with pictures and photos
and many tasks practicing the same thing over aed again, for instance the four pages
focused almost exclusively on teas born/were bormphrases. These are not so difficult to
be practiced so much without any other context.r@he also a lot of practice of numbers,
which students should already know from Unit 9.
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Chart 5: New Headway

Answering

New Headway
Dual choice

Correcting ~Orderin
Writing

Reading

Open-ended
speaking

If any grammar exercises are provided, they aresirall only gap-fills with occasional
matching task. On the other hand, this book seentsetmore focused on vocabulary and
conversational activities and not so much on gramiast exercises work with additional
vocabulary or useful expressions for conversatiohs.opposed to the other textbooks
analyzed, this one provides also a lower numbdhefverbs that are dealt with in the past
tense context. Out of all the other books, this pnevides probably the most listening
exercises, however short, easy or closed-endedntigtyt be. Based on the original guess, it
looked like that only two units are not enough totgrough this tense thoroughly, and this
proved right. The tense is dealt with very sup@lfig, in spite of its focus on usefulness and

everyday context.

Straightforward

After the opening of the book, it is immediatelgat from the table of contents what we
can find where. It is well structured and each dess divided into individual pieces of
language focus: grammar, vocabulary, functionaglage, pronunciation, reading, listening
and speaking. Only writing is missing because & jgart of the other parts since it is not the
primary focus here. The chart is very organizedit $® easy to find anything. If any of the
parts is not present in the lesson, the spacaikiiut it is still there so we don't get lost.
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The book contains twelve lessons, each one fudiveted into four sections with the last
one being a review. A section callednguage Referends included every two lessons. It
consists of a grammar chart from those two lesstumgtional language, where are mostly
useful sentences, a vocabulary list and a prontiogiahart. At the end of the book, we can
find a few pages supporting speaking exercisegstapts of the listening tasks and a list of

irregular verbs.

Pasttense

In this textbook, the past tense is presented thwee whole lessons. Students encounter
it for the first time in Lesson 8. It deals onlytlwvthe verlto be However, we cannot see this
on the page where the lesson starts; we have kottothe table of contents if we want some
sort of a summary of what we should expect in gssdn.

The section 8A is calleBRemakeslt uses the old movies and their remakes to ptebe
verb to be in the declarative form. The sectiomtstaith a speaking exercise with posters of
remakes of old movies. Students are supposedlttnédl partner if they know these films or
not. The next task is to read an article about kasrawhy are they shot and what makes them
successful. There are also three original movissudised. Under this article, there is a fill-in-
the-gaps exercise to complete with words from thiele; however, these are not the past
forms of the verlio be so this works only as an awareness-raising t@skthe right page, a
helpful grammar chart is included. It presentsghst forms of the verto bein its positive
declarative form with examples from the article.eféis also a reference to the two-page
language reference to see all the grammar at @oe plhe following exercise is the first here
to actually ask students to work with the tenseisla listening transformation exercise:
students are given six sentences in present siampleare supposed to make them in the past
simple. Another fill-in-the-gaps exercise followhijs time it is actually about completing the
sentences about old movies with the past formshefuerb to be. There are also three
exercises for vocabulary, listening and pronuncratiegarding years. The last task of this
section is a speaking task. First, there is aclarthat includes sentences such’iasa child
of the 1980s. My favorite TV show wasr. My favorite actor was..etc. Students are
supposed to write a similar short article abouirthartner and then read it to them and see if
they were right. Then speak with another studedttah them truthful sentences about their
partner. Although this part is called speakingrehie more of reading and writing than actual
speaking and the task is not very open-ended; tiseee clear structure of what they are

supposed to say and how.
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The section 8B deals with the vetd bein all the forms: declarative positive, negative
and also interrogative forms including short answéihis section is calle@rime scenelt
begins with three pictures regarding fire. Studearts supposed to listen and match three
words: Fire, Help and Look outto the pictures. Then they have to read an indervof a
police officer and a suspect about what he did riégtit when his coworker was killed in a
fire. Many examples of the questions and short ansvior the past forms of the vetd be
are used there. The following exercise is a trisgfeask working with grammar again. There
is a grammar chart included for students to sedaitmes of negative, interrogative (with and
without an interrogative pronoun), short answer atgb a few time expressions such as
yesterdayor last night The next exercise is to put words into a cormater to make
sentences and then check in a listening track e¢oifsthey are correct. The following task
provides just one phrase for each sentence to nsaki,is a bit more difficult. Student can
see if they can actually make the sentence on twver. There is also a speaking exercise
included. Students are given a chéirnd someone who.and are supposed to move around
the class and ask questions. This is basicallyaastormation exercise since students are
given declarative sentences and are supposed te thain into interrogative. The last task of
this section is a translation vocabulary exercisaua programs in Britain or America and in
students’ native country.

Section 8C is namedhat's my opinion It deals with vocabulary, pronunciation and
mostly useful language for student to be able faress their opinion. There is absolutely no
focus on the past tense here; the only grammaepted regards subject and object pronouns.

The following section, 8D is a review lesson. Thetftask is to read an article about
Keifer Sutherland and George Clooney and theirezaréAfter reading, students are given a
set of questions about those two actors which #reysupposed to answer. The following
exercise is a fill-in-the-gaps for subject and obj@ronouns. Underneath, there is a
vocabulary exercise for time expressions. Studargssupposed to put them in the correct
order, starting with now and ending with last yéldrere is an exercise for opinion adjectives
and another for expressing opinions. This lessdy imtroduces the past tense through the
verbto beand prepares students for what comes next.

The following two pages are theanguage Referengeart where all the grammar from
the two previous lessons can be found. There ® alpart called functional language with
basic phrases in English and with a word list witkkabulary used in the past two chapters.

Section 9A, calledrive days in Indiais focused on the past positive forms of irregula

verbs. First, there is a vocabulary chart for bignbers with a chart calleactfile: India
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There is an email from a girl to her parents abshat she did in India and how she is.
Students are supposed to read it and then commhetenatching exercise and one true/false
exercise. In the text, there is not only the vertbein the past forms but also irregular verbs
such asgo, eat or drink. There is also a grammar chart. Students are divenverbs in
infinitive and are supposed to find the past formthe article. There is a possibility to check
with a listening track. The following exercise @ fstudent to transform the sentences from
present simple to past simple. At the end of thiien, there is a speaking task again. There
is a chart about a person and what he did lastidnpliStudents are supposed to guess where
he was based on the places he visited and thehade. There is a recording to check. Then,
students are supposed to prepare similar textlaemdlet their partner guess. This task seems
like a very open-ended one and it provides a lgb@sonalization, so the students can get

motivated and interested.

Figure 13: Section 9B

CHAPTER | 9B - HEADLINE
PRONUNCIATION
READING
Exercises SPEAKING Task
Task
GRAMMAR
Article (Chart)
Article
GRAMMAR
(Exercises) .
Picture

The 9B section’s topic is Beatles and the titleaars isThe Beatles’ last dayFirst, there
Is an article about Beatles and their last pulicoert on the rooftop of the building. Students

are given words and then they have to guess whkaartitle is going to be about. Then they
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read, and afterwards they are supposed to comaldiiein-the-gaps exercise with words
from the article. Underneath, there is a grammartctor positive and negative declarative
forms of the past tense of regular verbs, andlavitrig fill-in-the-gaps exercise to complete
with past forms of the given verbs. There is alspranunciation chart to help students
pronounce individual verbs witkedending. The last part is a chart with history eaBes. It

is in a form of a chart in the present simple teasd students are supposed to transform it
into the past tense and speak about it in paire dibsolutely last task is to speak about
Beatles songs.

The whole 9C section is called national holidayand it deals mostly with vocabulary.
Grammar presented here concerns prepositgms andon.

The section 9D is a review again. There is a lotoofis on vocabulary and one part is
also for grammar. The first one is a fill-in-thepgaexercise for past forms of regular and
irregular verbs. The second one is a listening etences. Students are supposed to tell
whether the sentence is present or past tensénandirite it down.

The last lesson dealing with the past tense i®ted$. The first section, 10A is called
Did you have a good weekendfad it works with students desire to share expeéegrof the
past time. It provides some vocabulary and alsenaghrases to ask for details. The first task
is for students to match the given activities withir pictures and then to talk about what they
do at the weekends. The first grammar activitpiBsten to a man and a woman talking about
their weekends and tick the phrases that are tuteoba given list. Then, there are five
additional sentences asking for details of thektrathe pronunciation part deals with
diphthongs. The grammar chart here is for inteigggorms of the past tense and for short
answers. The following exercise is to listen t@aes of questions for students to answer then
Yes, | didor No, | didn’t There are two other tasks to work with the irdgative forms and
that is to change the given declarative sentengesquestions, and to put the words into a
correct order to make questions. The last parhisfgection is a speaking task. Students are
supposed to use the questions from those two preweaercises to ask their partners about
their weekend. The partner is supposed to answag whort answers or a full answer if
needed. Additionally, the person who asked shogpdlyrwith some of the given phrases such
as That sounds nicer Oh na This is a deeply structured task but with an oped, so it

provides at least some control for students witls@ealization that can lead to motivation.
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Figure 14: Section 10A

CHAPTER 10A - HEADLINE GRAMMAR
PRONUNCIATION (Exerises)
VOCABULARY (Pictures)
SPEAKING
GRAMMAR
(Chart)
VOCABULARY LISTENING
(Exercises)
GRAMMAR
(Exercises)

The section 10B is calledub Quiz In this section, students can deepen their kndyde
of the past tense interrogative forms. This sectimals more with questions with an
interrogative pronoun at the beginning. The whaist fpage of this section is focused more
on vocabulary and functional language regardingopufar game in Britain: a pub quiz.
However, the second page focuses almost exclusimelygrammar and the interrogative
forms. At the top of the page, there is a gramrhartc The first task is to rearrange the words
to put them into a correct order to create questidhe second exercise is the same only with
more interesting questions; this task continuegxarcise three where students are given
answers for questions in exercise two and theysapposed to match those. The last task of
the section is a speaking. Students are given # whtlh beginnings of questions such as
When did.,. Who was...or Where was..and, in groups, are supposed to come up with
guestions for a pub quiz. Then they can play witbtlaer group. This is a very open ended
task that provides a lot of context and a lot oftiwation for students because they are the
ones to choose what they want to ask the others.

The section 10C deals with functional language,abotary and useful phrases for

shopping. It practices all the language skills imeay organized way. However, grammar is
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not included. The last section of the eight lesddD), is a review again. The first task is a
vocabulary and reading abowthat do British do at weekendsllowed by an article called
What didyou do this weekend®ith three people of the same family talking abatgt they
did. This stays on topic and is connected to thevipus part. This task is followed by a
matching exercise for the article. Then, studemés supposed to speak about what their
family usually does at the weekends. There is aluitianal grammar exercise: to correct the
sentences in the past tense. The rest of the taskimed at vocabulary or functional
language. After the tenth lesson, thereL@guage Referencpart with all the grammar
covered in the two previous lessons, vocabulatyahsl functional language phrases.

Chart 6: Straightforward

Straightforward
Answering

we/page/_ Correcting
Orderin
Writing N |

Open-ended
speaking

Transformation ____

Make sentences —

This book provides a lot of opportunities for stotdeto learn to speak English without
any big emphasis on grammar. Even though gramnaesent, of course, it doesn’t scream
at students with difficult grammar exercises. Ratités connected to a lot of vocabulary and
it is showed in context. Students learn to speakupast events or their experiences, which
raises motivation for them.

As regards the organization of the textbook, th& pense is presented over three whole
lessons; however, it is only in the first two seotof each lesson the grammar is dealt with in.
Regular and irregular verbs are presented sepgraasl well as their declarative and
interrogative form. The latter is left for the esidce questions can be challenging, especially

the ones with an interrogative pronoun.
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As for the types of exercises in this book, theee raostly reading, dual choice, fill-in-
the-gaps and drilling exercises, accompanied by-@peled speaking or listening tasks. We
can see all that in Chart 6. The practice of lagguskills is quite balanced although the
speaking tasks sometimes seem to be rather closktiavith little student control. The tasks
are well supported with visual stimuli such as plobr charts to start students talking. The
topics seem to be well chosen for the aimed grdugdalt learners, just as the articles are
guite long and interesting for them. All the chaate very clear and helpful, with suitable
examples. All in all, this book provides a lot gbpmrtunities for practice with a lot of

vocabulary and incorporated grammar, using appaiptopics and a variety of tasks.

Clockwise

This book is different from all the other analyZzegtbooks. It is the first out of five parts
of a multi-level short course in general Englisthw24 three-page lessons, each aimed at
certain lexis area such asve & Hate, Job& Work, Ups & Downspr Tickets & Flights
Grammar functions only as a complementary area I@@anmar focus occurs in merely half
of the lessons. Most of the lessons is taken byspzalledSpeak for yourself, Speak out,
English in use, Vocabulary, What do you know?, ehisty challengeand Vocabulary
challengeall of whichaimed at effective communication and a use ofdhguiage.

The table of contents is divided into twenty-fohads with headlines of a lesson’s topic
and relevant parts mentioned earlier. Not all @nthare present in each lesson; however,
there is always &peak ouat the end. At the beginning of each lesson, tleeaeshort list of
what is aim of the lesson which helps with orieiotat

After the lessons, there is a part calrdcticewith additional exercises for each lesson.
This book is called a coursebook and it only exigth this section of practice included; there
is no separate work book like with the other boakalyzed. Each lesson has from one to one
and a half pages of exercises and tasks in thidipeasection. Interestingly enough, the only
lesson that focuses on the past simple tense lmpdges of exercises, which is longer than
in any other lesson. Behind theractice there are two pages of pairwodctivities

tapescripts of the listening tracks, and a pageejular verbs.

Past tense
According to the description, this book is struetlin a way which allows for it to be
used in any lesson order desired. However, thisnmdhat only a few lessons actually

incorporate past tense. The first encounter stgdeawe with the tense is in lesson 2, called
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Countries & Peoplewhere it is presented at the same time with tlesgnt simple tense of
the verbto be The first page is dedicated to giving informat@mout one’s hometown and
country. The second one presents an email andbanss to it. The first one is in the present
and the second one in the past. Underneath, thergiammar chart presenting the wagwb
with an explanation of what it is used for. On th&d page, there is another grammar chart
which presents the whole conjugational schemee¥#rbto bein present simple and in past
simple. Below, there is a fill-in-the-gaps exercigi¢h a task to determine which of those ten
given sentences must be in the past, based orsh®frthe sentence: there are certain time
expressions in past suchyasterdayin 1974or last year Students can therefore get familiar
with those very early in the course. After detenmgnwhich of the sentences must be in the
past, students are supposed to complete them iayalvat they are true for them. This is a
very motivational part that involves personalizati@he following task is a speaking one.
Students are supposed split into teams and writendbree famous people who are alive and
three who are dead, and then ask the other t&dhese was (Mozart) from8r Where is
(Ronaldo) from? using either present or past tense accordinf@pgogtven person. The last
part is aSpeak outwhere students are supposed to write a short enailt themselves using
both present and past tense. There is also ane&tePractice

In the Practice of lesson 2, there are two vocabulary exercisesn&dionalities and
countries, followed by four grammar exercises. Tifgt grammar exercise has two parts: the
first one is to fill in the gaps of questions ame tsecond one is to match those filled out
interrogative sentences with their answers beldve Jecond exercise is to put the words into
a correct order to make questions, and then findaoawers in the email in the lesson; the
guestions and the answers are either in presgrdastrtense. This is a very good task because
students have to actually decide when to use tketpase and when not to; it is not only
mechanical. In the following task, there are giegght biased questions and students’ task is
to negate them and correct them based on the gitaria. The last task is actually an
exercise aimed to practice pronouns but the seasea® almost all in the past tense, so there
is at least passive input. Students are supposeiviite each given sentence using pronouns,
for instance fronWeather was foggy yesterdayit was foggy yesterday.

Another hint at the past tense is in lesson 3.eddfriends & Relations There is
grammar forhave got/has goand it is connected to past experiences. Thergnararticles:
about a mother and about her daughter. They spg®Eak avhere they live now and where they

lived before. There is also a task to compare wved When | wasyoung and Now, for
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instancel was in a villagex | live on my own Students are supposed to speak about it in
teams. There are no additional exercises for teetpase in th€racticein the back.

The next mention of the past tense is no soonerithesson 10, calle@ood & Bad Its
main focus is giving opinion. The whole first pageimed only at adjectives of opinion. The
second page deals with opinions as well but ibisnected to the past tense of the werbe
There are three people saying why they went tdlseaew James Bond movie, The World Is
Not Enough, what they thought of the movie, and twha best part was. A practice exercise
concerning giving opinion in a form of a listenifalows. In one of the additional exercises,
students are supposed to say two things they diddeek and tell if they enjoyed them. The
past tense here isn’'t limited only to expressiarchsasit was (good/fantastic/awful.;.)here
are also phrases such hshought, | wentor | enjoyed However, there is no grammar
explained; these phrases are used in the articlesencises, so it is probably up to students to
guess from the context or up to the teacher tormmfthem. In any way, it works as one of
awareness raising lessons.

One small mention of the past tense is in lessonCHls & MessagesThe item
discussed here is the woeduld, used for polite questions. It is actually condiabbut it is
also a past tense of the modal vedm There are also a few more verbs in the past tense
the context of messaging. There is no grammairhisrdither.

In lesson 16, calle@tarters & Dessertsthere is a menu with descriptions of individual
dishes. Those use adjectives derived from verbst participle, such agrilled, fried,
steamed, boiledr baked This is the past tense as well, only in a différeontext. It is
another of the awareness raising lessons.

The main and basically only exclusive focus on plast tense is in lesson 18, called
Saturday & Sundaywith the length of three pages plus additionad pvages of exercises in
the back of the book. All those previous lessonske® as awareness raising ones. That
means the first task here already counts on thus fhe first part is calleéivhat do you
know?,where is a conversation between two people albmirt last weekend, only the verbs
are all in blue bold print and they are in the presimple. The task is to work in teams to tell
what is wrong with those verbs and to tell whiclesrare irregular. The last thing is to say
what the ending of regular verbs in the past teas#t is expected students already know
something from the previous lessons. Underneathretis a parGrammar The task is to
listen to a conversation between two guys abolit theekend, to read its tapescript at the
same time, and to circle all the irregular verbser, they are supposed to compare their lists

of verbs to see if they were right. After that, yHesten once again and write down any

60



negatives or questions they hear. They are tolcethee five questions and three negatives.
Underneath, there are nine sentences and studergs@posed to determine whether they are

true or false based on what they remember frontigtemning.

Figure 15: Lesson 18

18 - HEADLINE GRAMMAR
(Chart)

CONTENTS READING
(Awareness raising)

PRACTICE

GRAMMAR
Picture (Exercises)

Picture

On the following page, we can find a clear grammlaart for past tense but only for
interrogative and negative forms; students are @egeto know the basic declarative form
already. A part calle@racticefollows. The first task is actually a game. Studeare told to
play Grammar TennisOne student says an irregular verb in an infiaifiorm, and the other
student tells its past form to score a point arhtbays a different verb for the other student
to tell the past form, etc. The following task & work in groups of four. There are two
conversations for each pair to take one and to tampvith missing past simple verbs; the
first letters of the verbs are given, nothing mdtas a fill-in-the-gaps exercise in its more
difficult form. Then, pairs switch papers with &l out conversations and check each other’'s
work.

On the last page of this lesson, first, there iscais on pronunciation of the suffbed

There are three columns, each with a different pmoration style. The task is to put eight
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other verbs into the three given groups. The falhgatask is very personalized. Students are
given beginnings of sentences sucH asnt to the dentist.or | went out for dinner..and
are supposed to finish them using phrdass.. or ...aga Additionally, there is a chart for
these expressions for students to see next t@xkisise. The last part of this lesson is called
Speak outThis is in a form of so calledgainst the clockThis method runs through the
whole book in some of the speaking or writing eis&s. It works on a principle of students
only having a given time to complete a task. Irs ttase, they have two minutes each to ask
about the weekend is a styleWhat did you do? And? What else? Is that ®Roever gives
more answers, wins. Then, each student chooseshorgethey found the most interesting
from what the other one did, and ask additionaktjaas about it, such &ou said you went
to the theatre. When did you go? What did you §ad?%ou like it? etc. This allows them to
include all the forms of the past tense. Therdse a motivational aspect of the need to win

and the exciting aspect of a limited time.

Figure 16: Lesson 18 Practice

::’Rﬂ\CTICE - 18 - Grammar - 18 - Grammar -

esson 17 crossword exercise Picture
18 - Reading - fill-in-the-gaps

PRACTICE -

lesson 18 18 - Writing

18 - Grammar -
exercise

18 - Grammar - 18 - Grammar -
pronunciation exercise

As mentioned, th@ractice of this lesson is the longest one. The first eisercs to write

questions to the answers given from the tapescapte listening conversation from the
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beginning of the lesson. The following activitydascrossword. It works as a fill-in-the-gaps
task for 22 sentences with the words filled ounhgererbs in the past simple that go into the
crossword. Another task is for students to writevdix sentences about what they did last
weekend and to use verbs given in a table to wotgn two things they didn’'t do. An email
works as a fill-in-the-gaps exercise with verbgtad in a correct past form. Those verbs are
already in brackets, so it isn’t as difficult agreoof the previous ones. There is one additional
writing task: to write an email as a response. Aaptask regards pronunciation of the suffix
—ed Finally, the last exercise is to practiest... and...ago There are eight questions and
students are supposed to answer them about thesaséivis a very personalized task that
works with motivation. It might be quite difficufor students to speak about some other
people but once their own lives are the topiceisgeasier.

The next use of the past tense is incorporatedanmading exercise and a speaking task
in lesson 20, calledickets & Flights The first part here is calledocabulary challengeThe
focus here is on vocabulary, of course; this ingelexpressions such passportcontrol,
arrival hall or in-flight meal However, all the exercise describes one persmisiey to
holiday, which is logically in the past tense. &tuts get familiar with more verbs in the past
tense and with more context than just last weekeich was the main focus of the lesson
18. There is one additional fill-in-the-gaps exsecio practice phrasal verbs in the past tense,
such asT'he plane took ofér I got on a plane

The last expansion of students’ knowledge of th& pense in this book is in lesson 22,
calledWhen & Whergwhen it presents present perfect tense and ca®avith past simple
tense. There is a grammar chart of the forms ogmeperfect tense with a comparison of
when to use past simple tense. There is only oaecee for this distinction and that is in the
Practice in the back of the book. Students are given a dhalce task to choose between
those two tenses.

This book is quite unique in its style and methibds mostly focused on conversation
and successful communication with grammar being tm¢ means for it. This seems like a
very useful and effective way of learning, espdgiélithe book was complemented with other
input outside of classroom. It could be approprfateself-learners as well. All the grammar
charts are also very clear and completed with exasnphe types of exercises can be seen in
Chart 7. There are mostly communicative speakingrases with writing a lot of things
down. There are also fill-in-the-gaps exercisemgtformation exercises and exercises to write

down questions to given answers. It counts a lo$tadents being active most of the time. It
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works with personalization and with group or paori It provides a lot of opportunities for

students’ practice and an immense amount of cootaxtected with relevant vocabulary.

Chart 7: Clockwise

Clockwise
Drill
Dual choice w&rueﬁalse

Matching —_
Correcting —___

Open-ended
speaking

The only language skill that seems to be quiteetdgt here is listening. There are only
one or two listening exercises per lesson. Howetes probably well compensated by all the
speaking, which is plenty here. Most of the taskesapen-ended and therefore not only more
challenging and effective but also engaging anchidating. The book seems like a good

alternative for adult learners or as a complemeiat tegular textbook.

Results

Chart 8 demonstrates what the most used exerciséasks were in the individual
textbooks. The most numerous type of exercise etlbay is definitely a fill-in-the-gaps. This
occurs most ilNew HeadwayThe second place is taken by listening exercigds most of
those being irGlobal, and on the third place there are open-ended Brp#dsks, especially
in Global, StraightforwardandNew Opportunities

As for the individual types of tasks in individubboks, there is a summary of those
presented in Chart &lew Headwayeads only in gap-filling exercisedlew English File
presents the highest number of transformation éestthe answering types of tasks are
mostly present irClockwise the highest number of reading and open-endedksppsasks
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can be found irStraightforward listening, matching, correcting and ordering eis&s are
mostly used irGlobal; the highest numbers of writing, true/false ankimgesentences kinds
of tasks occur ilNew OpportunitiesFace 2 Facdeads in dual/multiple choice and drilling
exercises.

Chart 8: The most numerous type of tasks and ese@f individual books

The most numerous types of tasks and
exercises of individual books

True/False - New
Opportunities
/Straightforward

Answering - Ordering - Global

Correcting - Global Clockwise

Dual/Multiple
choice - Face 2

Face _\
Speaking - Global/

Straightforward

b,

Transformation

- New English
File
Open-ended
speaking - Global/
Make sentences - Straightforward/
New Opportunities New Opportunities

Considering the aspect of age, the targeted groughé research was adults. Based on
the analysis, the most suitable books Gfebal, Straightforwardand Clockwise All of the
books that | worked with are at a low level, andsitnot always easy to find appropriate
materials for the adults at this level. Howeveest books suit the needs perfectly, not only in
design and choice of topics but also the rate oWingp forward and even individual
presentations of the grammar item, which is the {ease.
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Among the strengths dBlobal, | would place longer texts more fitted to the legju
accompanied by a great diversity of exercises. Fatinthe booksGlobal is the one which
has the tasks and exercises most balanced, ang waitim Straightforwardit doesn’t have
gap-fills at the first or the second place of thestnused exercises. It combines the grammar
with a lot of listening and speaking, which seeraseatial for this target group since they
often need to be able to successfully communicaitg @arly in the learning process.

As regardsStraightforward the presentation here is a bit slower. It prosiceany
opportunities to come into contact with a lot oihtext of the use of the past tense. The
preferred type of task here is reading, often eifireceded or followed by speaking, most
often open-ended with students speaking about thiegtwant, as long as they stay on topic.
There are also additional speaking exercises witherstructure. Listening is also important
skill here, accompanying most of the tasks if rgihf) the main focus on a task itself.

Clockwise the book that turned out to be among the threst suited ones, works on an
entirely different principle than all the othergaditionally, there is a grammar syllabus that
is kept in the books. It doesn’t mean that the nubficult grammar items are learned after
easier ones; it means that once students learrtancigem it is then used throughout the rest
of the book. It doesn’t work like that witGlockwise There are 24 individual lessons, each
three pages long, accompanied by an included marydabrkbook at the back of the book. It
IS not as extensive as additional workbooks of rotegtbooks but for these purposes it is
enough. This book would be ideal for adults who tmanlearn the language really quickly
with only the essentials of grammar. There is am@nse amount of context and plenty of
opportunities for speaking. The most numerous es@ricere is a gap-fill;, however, this is
only because of the accounted grammar sectioneiwtirkbook at the back. Otherwise, this
book works with creating sentences and texts, ngadind listening in the context of
vocabulary and grammar which students don’t evatize they are learning. As for the few
lessons with actual focus on grammar, it is presenery skillfully in a way that students
themselves are active to figure it out. It seerkes & unique textbook on the market.

A well-known popular book for young adults and higthool studentsrace 2 Face
didn’t surprise with anything extra special. Its shoapparent strength is a lot of
personalization included in almost all the speakasks. The highest number of exercises in
this book is represented by drills, which is ratbeusual nowadays. These were drills for
repetition of sounds, for instance irregular veobsegular verbs ending, sentences and even

whole conversations. It is the only book with sachigh number of this type of exercise; the

66



only other book with a lot of drills, however thadl number of exercises was much higher, is
New Opportunities

What seems surprising is thatNew Opportunitieghere are essentially no main focus
listening exercises to practice grammar or vocalulall the listening tasks are only for
checking or accompanying reading articles. Howegeammar is presented slowly and
clearly, with a lot of opportunities for practicAnother surprising thing is its focus on
writing. Yet, this book seems most suited for bptlunger learners and adults, thanks to its
style and choice of interesting topics to discuspractice the past tense, such as my first
memory or a retell of an accident.

The first book analyzed wddew English Filebecause | work a lot with this series of
books with adults. However, | use higher level l;ydkom pre-intermediate to advanced, and
this beginner level doesn’'t seem to be most suitedhe needs of adult learners. The
presentation of grammar is very slow and in a ratb@ious way. The big advantage here is a
lot of context, listening and practice. Grammar rthaare clear and straightforward,
immediately accompanied by a lot of exercises. Bhengh this wouldn’t be my first choice
out of the books, it could suit the needs some ypktadents requiring slow approach.

As for New Headwayit was the most disappointing textbook. A lotspice was covered
with pictures, just decorative and not serving pagpose. The clear winner of the number of
exercises here is a gap-fill, and that is withaut grammar part at the back accounted or a
workbook like with the others. The pages seem thdieempty and the grammar is presented
unnecessarily slowly, for instance on the firstrfpages of the relevant unit, there is only the
phrasewas born/were bormwith little additions. Most of the tasks seem ® done rather
mechanically and without students actually havingriderstand the item. The strength would

be definitely personalization. Nevertheless, thluiskis not suited for my target group.
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V. IMPLICATIONS

This chapter offers evaluation of the findingseXplores the possible effect on one’s
style of teaching and the use of books. Additignait provides suggestions for further

research possibilities.

Pedagogical implications

As for pedagogical use in lessons, all of these&kb@we appropriate, each one, however,
in a different context, for different purposes afut different people. In spite of the
similarities among the textbooks on the currentkeiarevery book is an original with its own
structure and way of progressing further. The netewould have been even more complex,
deep and extensive if there were enough spacenédyses of several other books.

With the communicative approach being preferred adays, teachers shouldn’t fully
rely only on textbooks. It showed from the analyséshe individual textbooks that the
presentation of the grammar item which is the passe is appropriate and it mostly counts
with a certain amount of students’ activity. Usyathe tense is presented in the reading or
listening exercises, so the students see it inexbmight away. It seems a good choice to use
it then for the tense presentation.

The crucial part of the second language acquisii@ractice. Most of the books provide
a number of exercises; the problem is that eaclk biwsays prefers one type of exercise. For
this reason, books should be either combined farsa in a class, or they should be
complemented with other materials and activitiesosMof the tasks in the books are
constructed for individual or pair work; group waskcurs very rarely as well as whole-class
activities relying on mutual cooperation. For pawrk speaking tasks, there were quite a
sufficient amount of tasks.

It is always necessary for any new grammar itenrmkshto be incorporated into a larger
structure of the language: it shouldn’'t be taugtpasately. This means a lot of context
provided. The books are not able to provide akkéhthings on just a few pages. Students need
to understand not only form, which seems to bentaan focus of textbooks, but meaning and
use as well. That is why textbooks are beneficrdly of accompanied by other materials,
especially authentic ones. It would be good fordetiis to get a lot of practice in such
situations where they can actually come in conteith the grammar item. The analysis

showed that there is quite a lot of context prodijdeet it is only the basic and most common
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one, such as speaking about last weekend, last aigiin accident that happened, which is

not sufficient for further learning.

Further research

Analysis of books for the purposes of language hiegcof adults is always a useful
thing, as long as there are some results and reeowhetions. | would be very interested in
continuing this research with many other books.rétee a number of textbooks suited for
adults, each of them with their own surprises anydtaries just waiting to be revealed. For
me, it would be extremely interesting to take par& research project regarding specialized
books such as business, medical or technical Endlise number of those on the market is
vast and not all of them would be one hundred pereffective for instance for summer
courses, intensive week courses, etc.

A big part of these kinds of books would be vocabybf course, but an important aspect
is also specific grammar. As regards the past tahseuld be especially the passive voice,
idioms, or further research of the past tense beymast simple, such as past continuous or
past perfect. For this it would be more useful malgze higher level books to see how the

item is presented later on.
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VI.  CONCLUSION

The theoretical part of this thesis offers a sunynadithe research of many books dealing
with the issue of grammar teaching. It defines gramand looks at the way it is taught as
well as the reasons for teaching it. There are rparéicipants of the learning process than
just the curriculum, and that is teachers and,onfrge, students. These are also discussed in
the theory along with grammar teaching principled grammar syllabuses.

One of the main questions as whether to teach gearonnot remains unanswered since
there is no one general correct way of teachingragage. It always depends on the
circumstances, the purpose and the age group. Athéotarget group of adults, from the
analyses it became evident that grammar is moslyliketter taught mostly implicitly, and
that is especially in cases of short intensive sesiwhen it is not important to know all the
grammar rules but rather to learn to communicatktarget a gist of grammar to be able to
use it in context. However, it also showed that tiest favorite grammar exercise used in
textbooks is still a gap-fill. The second placerpsisingly, takes open-ended speaking. Only
one of the textbooks analyzed works with in thekopassively acquired prior knowledge,
and it presents the past tense grammar item astaelyg new phenomenon.

The tension between accuracy and fluency is alvmgsent. Since most of the adult
learners today already learned English sometimienpast, they have certain expectations
and, in my experience, usually they have a tendémégel insecure when they are not being
accurate since most of them had been taught witlsfon accuracy, not fluency. The analysis
revealed that four out of seven books incline moreards fluency based on the number of
communicative and speaking tasks, on open-endedngaa exercises and smaller number of
drills. Those books are the ones that came outntbe appropriate for them, which may work
as a slow bridge from the mere focus on accurassaitds fluency. Yet the purposes of their

learning and the circumstances must always be takerronsideration.
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SHRNUTI

Tato prace se zabyva vyzkumerizmych metod vyuky gramatiky, a to konkrétn
dosglych studeni. Diraz byl dan na minulyas, ktery byl zvolen jako gramaticka oblast pro
tento vyzkum. Cilem této prace bylo prozkoumat aylér mnozstvi ¢ebnic dostupnych na
trhu a zamrenych na vyuku dospych studeni. Teoretickacast popisuje teoretické pozadi
vyuky gramatiky: pr¢ by méla byt gramatika fbec &ena, zda davatidaz spiSe naipsnost
nebo spiSe na plynulost studientjazyce, jaké metody vyuky gramatiky existtijjakou roli
hraje gramatika ve vyuce jazykPraktickacast analyzuje sedm vybranyctebnic angltiny
na zakladni Grovni, silazem na prvni prezentaci a nasledné ptossdni minuléhotasu
prostého. Vyzkum ukézal, které knihy by se hodidyuwyuku dosplych studeni a co tento

vyzkum znamena pro pedagogickou praxi.
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