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1 INTRODUCTION

Contemporary lexicography goes beyond a usage of the dictionary as
a simple lexicon. The English language is an important means of
communication nowadays and together with the growth of its importance,
there has been a significant growth in the number of methods employed in
English language education. The publishers of popular monolingual
dictionaries provide customers with colourful appendices, thesaurus boxes,
grammar overviews, vocabulary builders, etc. The consumer, in turn,
benefits from the amusing and popular presentation of such dictionaries as
they learn the language.

The aim of this thesis is to describe and to analyse those elements
contained in advanced learners’ monolingual ESL dictionaries that are not
essential but which make the publication more attractive and which provide
users with additional activities. Following the results of a survey
investigating the usage preferences of respondents, the highest rated
sections of these dictionaries are here analysed. The analysis aims at
discovering which parts are really useful for users and which are just
commercial additions aimed at luring potential customers. It is also a goal to
reveal whether or not the extra appendices preferred in the survey are
sufficiently represented in the four most popular dictionaries with wide
circulation in the Czech Republic.

The theoretical part introduces the reader to a basic knowledge of
lexicography and to the theory behind the monolingual dictionary. Various
approaches for the creation of such a dictionary are also mentioned.

The practical part is dedicated to a further investigation of the survey,
to a profiling of the respondents, to an analysis of various approaches used
in the dictionaries, and to providing basic information about the differences
between table dictionaries and CD-ROM dictionaries.



At the end of the thesis, there are appendices with graphs showing
the results of the survey, including the percentage of the rating and excerpts
from the dictionaries considered.



2 THEORETICAL PART

The term ,dictionary® is defined as a book (nowadays also as
computer software or an electronic device) that contains an alphabetical
ordered list of words and provides an explanation of the meaning of every
word listed.(OALD)! A dictionary can be written in one, two, or more
languages, depending mostly on the type of dictionary.(CALD) The range of
purposes which a dictionary serves is also varied, e.g. general-purpose
dictionaries or specialized dictionaries describing terms relating to one

particular subject.

2.1 Lexicography, the scholarly discipline

The academic discipline investigating the “theory and practice of
writing dictionaries”(OALD) is called lexicography. The discipline is divided
into two branches: theoretical and practical lexicography. The theoretical
branch analyzes and describes lexemes in all their linguistic and non-
linguistic aspects.™™ The practical branch is the discipline of the creation and

editing of a dictionary.!?

The main attention in this work is dedicated to linguistic
dictionaries, which, in contrast with encyclopaedic publications, differ in the
“status of the entry words” and the nature of the information indicated. The
description of the terminology/words is concentrated on linguistic features,
e.g. syntax, morphology, pronunciation and meaning. Encyclopaedias,

although they might indicate the same or similar information, go much

' All citations of the dictionaries are stated in the form of abbreviation as follows: Oxford Advanced
Learner's Dictionary 8th Edition (hereinafter as OALD), the Cambridge Advanced Learner's Dictionary Third
Edition (CALD), the Macmillan English Dictionary for Advanced Learners (MED) and the Longman Dictionary
of Contemporary English 4th Edition (LDCE).



further beyond linguistics and provide the reader with complex information,

such as proper names, short biographies, geographical descriptions, etc.

It has been already mentioned that dictionaries might be written in
one or more languages. According to this characterization, there are two
basic divisions of linguistic dictionaries: monolingual dictionaries, whose

theory and analysis are subjected to more detailed investigation later in this

thesis, and multilingual dictionaries. The most common type of
multilingual dictionary is a bilingual dictionary, which exists in various
forms ranging from the small pocket dictionary to large complex publications

for linguistic purposes or translation dictionaries.

Monolingual dictionaries are organized according to the two following
approaches: the diachronic and the synchronic approach. The diachronic
system is characteristic of etymological and historical dictionaries describing
the origin and historical development of the word. Sometimes, both
perspectives are combined in common practice. The synchronic system
corresponds to general dictionaries. The general synchronic dictionaries
cover the majority of the current vocabulary of a language and are
distinguished from one another according to size, generally measured in
terms of the number of entries.” Under these conditions, the general
synchronic dictionaries could be divided according to this concept in the
following groups: the unabridged dictionary, the desk dictionary, the college
dictionary and the pocket dictionary. This is to say that monolingual general
dictionaries, as it has been said of the bilingual dictionaries, also exist in

various sizes of extension.



2.2 Monolingual dictionary

A monolingual dictionary is a type of dictionary written in one
language, giving an explanation of the meaning of words and demonstrating
their meaning by practical usage (usually in example sentences). The
information included is basically supplemented by phonological,
morphological and syntactical information ™, further usage indications, and
usage labels, all of which are typical for any type of dictionary on the market
nowadays. Besides these basic supplements, the popularity of grammar
appendices, vocabulary attachments, coloury topic boxes and other extra
features, not to mention interactive CD-ROMs, has grown rapidly among
publishers of English as Second Language Dictionaries (ESL) and they
have become almost a ubiquitous part of all ESL dictionaries nowadays.
The theoretical part of my thesis deals only with basic supplements used in
a majority of dictionaries, not only in ESL methodology but also in
monolingual dictionaries for native speakers, which are essential for the

comprehensiveness and complexity of the information given.

2.2.1 Phonological, morphological and syntactic specifications

The subject of monolingual dictionaries can be characterized by the
term “descriptive lexicography” and the main purpose of this type of
dictionary is “to answer a number of elementary questions about each
lexical item”, such as pronunciation, possible word forms, collocations etc.

(Caluwe & Santen).l®!

Since the pronunciation in English does not always correspond with
the written form of the word, the usage of transcription is of great
Importance, especially for speakers of other languages. To approximately
represent the variety of pronunciations for any given word, the International

Phonetic Alphabet (IPA) is commonly used. This international form of



transcription was developed with the intention that it would be used in all
languages, explaining differences in pronunciation among languages as
reliably as possible, and it became an inevitable part of the majority of
contemporary dictionaries. A number of big dictionaries (e.g. Oxford
Advanced Learner’s Dictionary) explain the system of IPA transcription and
its symbols in appendices, usually with usage of examples for every symbol
on the list. English is a language with a great amount of regional forms of
pronouncing words. They largely differ in register, style and usage between
social classes. Considering the amount of information needed, listing all of
the forms in a general dictionary would be considerably problematic. For this
reason, there are specialised pronunciation dictionaries, which consider
more extensive varieties of pronunciation. Oxford Advanced Learner’s
Dictionary (OALD) specifies two commonly used variations: British English

(Br) and American English (AmE) pronunciation forms.

Morphological information in a dictionary can be divided into two
spheres: inflection and word formation. Inflexion expresses “a change in the
form of a word, especially the ending, according to its grammatical function
in the sentence”(CALD), namely plural forms of nouns, comparatives of
adjectives, simple past forms of verbs, etc. Word formation can be
described as a process leading to the creation of new words, such as “alarm
clock”, a compound noun, or “unsafe”, a derivation of “safe”. Of special
discussion is which compound nouns and derivations are to be included in
the dictionary. One of the most commonly used approaches is to “include

affixes and their meaning along with the word classes they can be added to .
[7]

Inflected forms presented in a dictionary may be organized in different
ways. Some dictionaries contain grammar attachments or appendices listing
Important grammar principles with an overall description of their usage, e.g.
irregular verb forms, flexion of auxiliary verbs. It is also possible to write

notes on inflective forms directly by the entry in an abbreviated form. Some



dictionaries even omit mentioning inflections of regular forms completely.
They are not considered to be necessary, as their usage is totally

predictable.

Here is a short overview of inflected forms which are important for the

three following word classes:

e Nouns — irregular plural forms, peculiarities in spelling of the plural

forms, countable/uncountable nouns, list of feminine forms (rarely) ©

e Adjectives — comparison: limitations (some words cannot be
compared), differences in spelling (dirty — dirtier, wise — wiser),
irregularity (good — better — best), three and more syllable words
(beautiful — more beautiful — most beautiful)

e Verbs — basic form, the 3™ person singular, present participle, past
participle, past simple form, differences in pronunciation of the forms,

[10]

peculiarities in spelling™, form limitations (modal verbs), words

existing only in the infinitive (to babysit) ™

Syntactic information included in monolingual dictionaries refers
primarily to word classes (parts of speech). Every part of speech is referred
to by an abbreviation, generally created from the name of word class itself.
The abbreviations are as follows: conjunction-conj, preposition-prep, noun-
n, verb-v, adjective-adj, adverb-adv, etc. The knowledge of the word class is
crucial information for users of the dictionary, which informs users about

proper usage of the word in a sentence.

Other syntactical entries important for the user are information on
transitivity, intransitivity, reflexivity, demonstrating usage in example
sentences, etc. The presentation format differs significantly between all
larger dictionaries. There are a few most common categories described by

Caluwe and Santen: “semantic information with morpho-syntactic



implications” and “information patterns of complementation”. These two
categories are demonstrated in noun, adjective and verb examples in the

publication “A Practical Guide to Lexicography”.!*?

2.2.2 Meaning and definition

From the perspective of meaning definitions, there are two basic

approaches: the semasiologic approach and the onomasiologic approach.

The system of semasiology expresses the variant we usually
associate with the general concept held about all dictionaries. Each word is
judged individually in a more isolated way. This approach also uses an
alphabetically ordered wordlist. From the onomasiological perspective, the
meaning is the most essential unit which is expressed through the

accumulation of semantically similar words.

The meaning of the word itself also has to be chosen by certain
criteria. Each word, in much the same way as its meaning, has to go
through a selection, mostly directed by the preferences of the target
audience and by the lexicographer’s purpose. This is to say that for the
advanced learners’ dictionary, a broader range of general vocabulary will be

selected rather than technical or legal terminology.

Passing through the different levels of meanings, there are new
perspectives and varieties the lexicographer is confronted with, such as
emotive meaning, grammatical meaning, or pragmatic meaning. OALD
created special labels for describing emotional meanings, such as
“dis/fapproving”, “figurative”, “humorous”, ‘“ironic”, “offensive”, “slang”,
“taboo”, “old-fashioned”, etc., which slightly corresponds with semantic
labels, such as “derogatory”, “pejorative”, “euphemistic’, etc.'¥ These

labels, in an attempt to reduce emotive and stylistic overtones and to inform



about register and appropriate usage of the word, are placed directly after
inflective forms in the dictionary. Grammatical meaning refers to the words
which have a specific grammatical function in the sentence (e.g. “to have”
as an auxiliary verb). Lastly, pragmatic meaning represents “a discursive

function, a speech act or a communicative action”.™*¥

And finally, there are different approaches for defining words

according to Dirk Geeraerts.[*”!

e Intensional definition — specifies the common attributes of the
members of the category (bird — a creature that is covered with

feathers and has two wings and two legs).

o Extensional definition — enumerates members belonging to the group

(robin, ostrich, eagle, etc.).

e Analytical definition — analyses the appointed features into constituent

features in a sentence (similar to intensional definition).

e Synthetic (Synonym) definition — explains the meaning by using

appropriate synonyms.

e Morphosemantic definition — explains the word by using
morphological schematic definitions (morphological elements

constituting collocations, compound words, etc.).

e Encyclopaedic definition — contains specific and practical information,

which although not universally valid, is nonetheless highly informative.

The majority of dictionaries use more or less mixed combinations of
all these approaches in order to make the meaning for the target user as

familiar and understandable as possible.
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2.2.3 Pragmatic specifications

As Igor Burkhanov claims in his “Pragmatic specifications” chapter,
the pragmatic specifications form plays a key role in lexicographic
presentation of the dictionaries. Morris defines three main pillars in the
research of “the relation of signs to interpreters” — syntactics, semantics and
pragmatics. It is needed to add that the relation between pragmatics and

semantics has been always very problematic and uncertain.™®

The majority of “pragmatically-relevant information” is demonstrated
by the usage of labels, which can be defined as “lexicographic indicators
usually presented in the form of one word or even an abbreviation...and they
are to specify the limitations on the use of lexical items according to time,
place or circumstances of communicative interaction.”™"!

Landau specifies the most respected types of usage labels as

follows:

Currency/temporality: archaic, obsolete

o Frequency of use: rare

e Geographic variation: AmE, BrE, etc.

e Specialised terminology: chemistry, astronomy
o Restricted/taboo usage: vulgar, obscene

o Insult: offensive

e Slang: slang

e Style, function, register: informal, colloquial

¢ Status label: non-standard, illiterate
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Besides the above mentioned classifications, many more examples
can be invented, e.g. disintegrative type, signifying loan words by

Hausmann.!*®

An example sentence plays no small role in all monolingual
dictionaries. The example sentences demonstrate all the morphological,
phonological, syntactical, semantic and pragmatic indications in practise,
revealing their limitations and restrictions. Sometimes they even refer to
problems, which could not be pointed out anywhere else, and supplement

the entry with information and complicated interrelations.

General purpose dictionaries usually cover only the outline of

lexicographic indications and give only common lexical relations.

2.2.4 Morphological distinctions

An interesting problem in the process of making morphological
distinctions is that of identification. The recognition of the borderline
between a simple word and a derived/compound noun is mostly ambiguous.
For instance, the noun “follower”, which is a word derived from its headword,
the verb “follow”, could be given either as a separate entry or it could be
attached to the headword.™ There is no clear resolution for this case and
the final decision is dependent on the approach of the lexicographer. On the
other hand, it is advisable that irregular elements in morphology should be

indicated with appropriate emphasis on its uniqueness.

Considering the above mentioned distinctions, it seems to be
appropriate to refer to Pr€i¢’s “research on the treatment of affixes in four

large dictionaries”, where the following components appear to be essential:
[20]
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1. Spelling
2. Pronunciation and accent
3. Morphosyntax: part of speech, grammatical and phonological

characteristics of headword and derivation
4. The contribution of an affix to overall meaning
5. Stylistic and pragmatic use: connotation, register, etc.
6. Productivity and examples

Some of the indications on this list might be indicated separately in

the form of appendix, if necessary.

2.2.5 Onomasiology in dictionaries

The onomasiological system in monolingual dictionaries organises
entries in relation to the topic or surroundings in practical usage; for
instance, consider the word “goat.” We know that “goat” is “an animal with
horns and a coat of hair that lives either in mountain areas or is kept on the
farm for its milk or meat”’(OALD).This particular context would categorize the
word “goat” under the topic “farming” or “animals” in a picture dictionary. In
this case, the entry is demonstrated by a picture explaining the meaning of
the word, which is not ordered alphabetically but according to various topical
areas. This logic, where meaning and explanation in any form precede the
word itself, is typical for onomasiological system and the picture dictionary
could serve as one of many examples among onomasiological dictionaries.
The other forms to mention are thesauri — dictionaries of synonyms and

reverse dictionaries.
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The thesaurus, or the synonym dictionary, is a kind of dictionary
which lists “semantically identical” words which “differ by usage, register,
social group, age, field of study and region”®!. Simply put, a thesaurus is a
dictionary “that lists the words in groups that have similar meaning”.(OALD)
As such, it can be of great importance for students of English as Second
Language (ESL). The learners could look up the words, according to the
above mentioned criteria, and the usage of the thesaurus prevents them
from an incorrect application of the terms in practice. The example of the
thesaurus entry could be demonstrated with the word “immediate”. This
word expresses that something will be or should be done without hesitation,
the same way as “instant, prompt and instantaneous”.(OALD) Although, the
initial idea has the same meaning, each word slightly differs in its register
and intensity. The main task of the synonym dictionary is to describe these
distinctions, which provide users with sufficient information to make an

appropriate word choice.

An unusual but still interesting example of an onomasiological
dictionary is the reverse dictionary. The reverse dictionary refers to the need
of the user to find an appropriate term according its features or through an
explanation of the word. Example: “an artificial language invented as a
means of international communication with easy grammar and
pronunciation”’(OALD) could be an entry for the word “Esperanto”. This type
of dictionary is useful in the case that a person forgets the word he needs.
Unfortunately, the formulation of the entry is a significant problem in the
preparation of a reverse dictionary, as the explanation should be both

concise and sufficiently descriptive.

The first paragraph of this chapter starts with a description of
onomasiological principles using an example of the picture/pictorial
dictionary. The picture dictionary demonstrates the meaning of words with
the assistance of pictures or photographs, and they are mostly organized

into vocabulary areas relevant to one topical branch.
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2.2.6 Electronic dictionaries and CD-ROMs

It has become a tradition that almost every advanced learner’'s
dictionary has its own software on CD-ROM. At the very least, there is
always an on-line version of the dictionary available. Computer software

makes using the dictionary easier, faster and more flexible.

The technical options available in the computer software tend more
towards the onomasiological usage than towards the table version. A full
text search provides the user with insight into the overall context of the
words, which would not be possible without technical contribution. From this
point of view, we could state that on-line and CD-ROM dictionaries resemble
the onomasiological concept of the dictionary on a much larger scale, as it is
possible to search for the word in a way similar to that in a reverse

dictionary.

The full text search and the possibility of reverse word search are not
the only functions with onomasiological aspects. There are many other
typical examples, such as functions for searching for synonyms, idioms and
phrasal verbs, vocabulary exercises with pictures (which reflects the

possibilities of the pictorial dictionary), etc.

Besides the above mentioned functions, computer dictionaries
provide a wide range of interactive exercises supporting the learning of new

vocabulary and other language skills.
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3 PRACTICAL PART

The main purpose of this thesis is to analyse monolingual dictionaries
— more specifically certain parts of these dictionaries — in the context of
English as Second Language (hereafter as ESL). It has already been
mentioned in the theoretical part that such dictionaries are published in
various forms and for various target users. Furthermore, these dictionaries
contain other various components besides the alphabetically ordered list of
entries. For instance, contemporary advanced learner’s dictionaries might
include grammar appendices, pictures, vocabulary exercises, maps and
many other interesting parts. These parts make the dictionary something
slightly more than a simple lexicon with a certain number of the words.
Investigation of this work should reveal the real importance of these
components for the ordinary user in everyday life. The practical part deals
with analysis of the four extensive advanced learner’s dictionaries frequently
used and known within the Czech Republic. The majority of observations
and conclusions made in this part are based on the survey, which is

subjected to detailed investigation in the following paragraphs.

3.1 SURVEY
3.1.1 Concepts of the survey

The survey for this thesis was published on ANA survey websites %2
for the period of one month (17.January — 17.February 2012). The survey
contained four closed and two multiple questions and was filled in by 75
respondents. The results of the survey form the basis for analysis of

practical part for this thesis.

Three various sources were chosen to address the respondents: The
first one was contacting people and friends at the social site Facebook, the

second one was direct link from my personal blog and the third one was a
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link sent from my personal e-mail to chosen people in my address book. Not
everybody in my address book was contacted, since only potentially
interested people would have provided appropriate and trusted information.

All the respondents were anonymous.

In contrast to the theory, the initial idea was to concentrate further
investigations on practical experience and facts arising from the survey. The
main intention of the practical part is to provide analysis based on the
experience of the respondents, not the submission of general assertions or
of general conclusions. Therefore, there might be very little contribution of

other sources.

3.1.2 Subject of the survey

The first four questions are oriented more to the respondents’ profile.
For the purposes of this work, it was useful to know: why the respondent
uses a monolingual dictionary (purpose); how often he/she uses it
(frequency of usage); what the respondent’s level of language skills is (level
of language skills); and what form of dictionary he/she uses the most (form

preferences).

The last four questions of the survey explore the frequency of use of
certain parts of the dictionary. The respondents were asked to choose the
parts or the applications they use the most. As has been previously
mentioned in the theoretical part, with the majority of contemporary
advanced learner’s dictionaries, there is the possibility of using its computer
form. Therefore, there is one question designed for a table dictionary and
one for the CD-ROM version.
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3.2 RESPONDENTS’ PROFILE
3.2.1 Purpose

The task of the first question was to identify the respondent’s purpose
in using a monolingual dictionary: where do they need it the most or what is
the most frequent purpose of its usage? The respondents were asked to
choose the best answer fitting to their situation. There were the following six

options:

1. At school — this option is defined for people, mainly students and
pupils, who do not study the language as the main branch of their
studies — e.g. as opposed to teachers of foreign languages, linguists,
students of applied philology, university professors giving lectures in a
foreign language, etc. — but for whom a foreign language is required
as an important part of their study program, so that they are obliged to
pass exams and to attend regular courses at school or at the
university and must therefore use a monolingual dictionary as a
component of their school preparation. For example, pupils/students
of primary schools, high schools or grammar schools, university

students of other branches than linguistics and philology, etc.

2. Self-study — is defined for people who do not necessarily attend any
language course or lectures at school or at the university, but who are
interested in studying languages in their leisure time and for whom the
usage of a monolingual dictionary is one of the components of their
self-study, which could be described as an intentional language

study with a purpose of learning new things.

3. Personal purposes — is defined for people who do not necessarily

attend any language course or lectures at school/at the university and
who do not use a monolingual dictionary only as the component of
their self-study (intentional language study) but who use it rather for

other purposes in their leisure time, such as translating words
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from films or books written in a foreign language, checking the
correct pronunciation, or other activities which are not the
results of the intentional self-study of foreign language but are

the sudden consequence of current circumstances.

4. Academic purposes — is defined for people who study the language

as the main branch of their studies at the university or who work at the
university and use the language for the purposes of giving lectures in
foreign language at an academic level, e.g. teachers of foreign
languages, linguists, students of applied philology, university
professors giving lectures in a foreign language, university
assistants/researchers using foreign language as the means of

communication for purposes of their research, etc.

5. At work — is defined for people who use a monolingual dictionary at
work. It is not important whether the foreign language is just a partial
element of their profession or whether the language is the main
branch of their profession, e.g. translators, interpreters, language
teachers, university professors of linguistics or philology, tourist

guides, etc.

6. Others — is defined for people who do not belong to any of previous

groups.

3.2.1.1 Results for “Purposes”

25 of the people who responded (app. 33%) — that is, the highest
number of the respondents — chose the option at school. In second place
was the option self-study with 19 people (app.25%), at the third place
personal purposes with 16 people (app. 21%) and at the fourth place
academic purposes with 11 people (app. 15%). The fewest respondents

chose the options at work (3 people, 4%) and others (1 person, app.1%).
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Judging from these data, it is interesting to see that monolingual
dictionary is preferably used in an unprofessional sphere rather than
professionally. It is also evident that the majority of respondents use a
monolingual dictionary either as a component for school preparation or as a
component of intentional self-study in their leisure time. On the contrary, the

monolingual dictionary is applied at work quite rarely.

To check visualisation for this part of the survey, see Appendix 1.

3.2.2 Level of language skills

The task of the second question was to find out at what level the
respondents using a monolingual dictionary are able to speak the language.
Language skill levels were constructed according to the Common European
Framework of Reference for Languages (CEFR).”*! The respondents were
asked to choose the best answer fitting to their situation. There were the

following three options:

1. Elementary level A1-A2 - respondents are able to understand

sentences and frequently used expressions, communicate in a simple
way about familiar topics, and describe familiar situations, personal

background or current environment.

2. Intermediate level B1-B2 — respondents are able to understand more

complex topics, both concrete and abstract, deal with most life
situations and interact with a certain degree of fluency, and can

express themselves in clear and more detailed manner.

3. Advanced level C1-C2 — respondents are able to understand a wide

range of demanding, longer texts, recognise implicit meaning, express
themselves fluently and spontaneously without much obvious effort,

and use language flexibly.
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3.2.2.1 Results for “Level of language skills”

From the three options given, 36 respondents (48%) chose the option
advanced level, 28 respondents (app. 37%) rated their language skills as
intermediate and the fewest people, 11 respondents (app. 15%), chose

elementary.

The results of this question supported my initial hypothesis that the
majority of monolingual dictionary users are advanced or upper-
intermediate, which is a largely positive indicator for this thesis, since the

advanced level learner’s dictionaries are analyzed here.

To check visualisation for this part of the survey, see Appendix 2.

3.2.3 Frequency of usage

The task of the third question was to find out how often the
respondents use a monolingual dictionary in the scope of their activities.
The respondents were asked to choose the answer that fit best to their

situation. They were offered the following four options:

1. Daily — is defined for people who use a monolingual dictionary in
every day practice.

2. Weekly — is defined for people who use a monolingual dictionary app.

every week.

3. Monthly — is defined for people who use a monolingual dictionary app.

every month.

4. Irreqularly — is defined for people who use a monolingual dictionary

irregularly.
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3.2.3.1 Results for “Frequency of usage”

Majority of respondents chose the option irregularly, namely 49
people (app. 65%). The results for the other options were more or less
equal: weekly 12 respondents (16%), monthly 8 respondents (app. 11%)
and daily 6 respondents (8%)

Provided that the majority of people responded were university
students, the results for this question should not be very surprising. It is
more than likely that some of them use the dictionary during exam period
more frequently than at any other time of the year. The results might be also
related to the seasonal situation during a year, summer/ holiday period or
deadlines at work. These are only a few of many explanations for these
results, the interpretation of which is complicated by the diversity of the

respondents’ backgrounds.

To check visualisation for this part of the survey, see Appendix 3.

3.2.4 Form preferences

The task of the fourth question was to find out what form of the
dictionary the respondents prefer. For the use of this survey, there were
three main options from which to choose. The respondents were asked to

choose the best answer fitting to their situation. The options were following:

1. Table dictionary — is defined as an ordinary type of dictionary in the

form of a book.

2. CD-ROM dictionary — is defined as a type of dictionary in the form of

computer software.

3. Electronic translator — is defined as a type of dictionary in the form of

electronic equipment with computer software installed on it.
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3.2.4.1 Results for “Form preferences”

38 respondents (app. 51%) chose a table dictionary as the most
frequent form of dictionary they use. In second place was an electronic
translator with 24 respondents (32%) and coming in third was the CD-ROM
dictionary with 13 respondents (app. 17%).

Against all the odds, the most surprising finding was the fact that
despite all technical achievements and usage advancements, people still
prefer the table version of the dictionary. Even the second place was rather
unexpected; however, it is necessary to admit that an electronic translator is
more suitable for travelling thanks to its compactness, especially if it
contains more than one language. The CD-ROM coming in at third place
points out the fact that software, no matter how easy to use, is less popular

than could be expected.
To check visualisation for this part of the survey, see Appendix 4.

3.2.5 Summary of Respondents’ Profile

Based on the above-mentioned data, a general profile of the survey

respondents could be articulated as follows:

Respondents...

were mostly ESL students using their dictionary for school

preparation or as a component of self-study.

e used monolingual dictionaries mostly in an unprofessional

sphere.
e were at an advanced level in their language skills.

e used their monolingual dictionaries irregularly.
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e preferred a table version of the dictionary to its electronic

version.

These facts will be considered in the following analysis of the

dictionaries.
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3.3 ANALYSIS OF THE DICTIONARIES
3.3.1 Choice of the dictionaries for analysis

The contemporary market offers a wide range of ESL dictionaries.
There are many types available. Following my own personal experience, for
the purposes of this analysis the four main publishers have been chosen, all
of which are sought after and popular among the Czech public: namely, the
Oxford Advanced Learner's Dictionary 8th Edition (OALD), the Cambridge
Advanced Learner's Dictionary Third Edition (CALD), the Macmillan English
Dictionary for Advanced Learners (MED) and the Longman Dictionary of
Contemporary English 4th Edition (LDCE).

Although it was my intention to make this thesis as independent as
possible, there were still some reasons why these particular dictionaries
have become final candidates for this work. Firstly, though there was no
intentional question in the survey exploring popularity of particular
publishers, it was relevant to take into account which publishers are most
promoted in the Czech Republic, and thus the most well-known to the

highest number of potential respondents.

Oxford University Press (OUP) and Cambridge University Press
(CUP) are both very popular among English learners mostly thanks to
textbooks, grammar books, workbooks, exercise books and other ESL
publications. Both of them have a long tradition and its popularity among
teachers and students remain stable despite the fact that competition in this

branch has increased in the last several decades.

Another publisher promoting ESL publications and becoming more
familiar to the Czech public is Macmillan, especially thanks to extensive

promotion aimed at educational institutions.

Special attention belongs to the Longman Publishing Group, which is

not entirely known so much to the general public as to professionals. Once
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there was a mention about Longman, it was mainly in the context of more
specialized academic publications. This does not reduce its prestige, but it is

notable that it is respected from a somewhat different perspective.

This brief description points out my own personal experience leading
up to the choice of the dictionaries analysed in this thesis and should reveal
the substantial criteria for the final decision, which were basically the

popularity and the frequency of occurrence among users.

3.3.2 Analyzed parts of table dictionaries

For the purposes of this survey, the following parts which are
commonly contained in contemporary advanced learner’s dictionaries were
proposed to respondents. Respondents were asked to choose only those
components of the dictionary which they really use. The options were as

follows:

Phrasal verbs, idioms and collocations
Grammar appendices

Synonyms (Thesaurus)

Labelling for the most frequent words
Topical pictorial appendixes

Supplements for extension of topical vocabulary
Others

Pictorial explanatory notes to the entries

© © N o 0 & W N P

Notes with cultural studies information
10.Maps

11.Supplements for the improvement of writing skills

The parts listed above are organized according to their position in the

ranking. This order will also be used in the analysis. Only the first five
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components will be analyzed, as they proved to be the most important to
majority of respondents according to the survey results. For a visualisation

of this part of the survey, see Appendix 5.

3.3.2.1 Phrasal verbs, idioms, collocations

Certain knowledge of phraseology at the advanced level is highly
valuable in ESL education. For instance, phrasal verbs are widely preferred
in spoken English, and it is therefore very important for the majority of
advanced students to know and learn their correct meaning and appropriate
usage. Thanks to certain dictionary components which organise these
expressions in a synoptic and clear manner, the students are able to find
phrases suitable for their situation and to memorize them correctly. The fact
that 64% of respondents marked this option only supports the idea that

these parts are highly important.

For a demonstration of partial differences between the dictionaries
analyzed, the verb “to sell” was chosen, which provides number of examples
for all phraseological forms needed. Other parts of speech are not the focus

of attention in this part.

OALD Besides the initial grammar notes, the entry for the verb “to
sell” is organized into three parts: various meanings usually supplemented
by words frequently collocating with this verb (They sold the business at a
profit/loss.), idioms (sell your soul to the devil) and phrasal verbs (sell sth
off).

OALD offers six various interpretations for the meaning, each written
in blue in capital letters with arrows at the beginning. Each such subentry

provides examples of the words which are collocated with the verb most
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frequently.> Collocations are supplemented with example sentences.
Furthermore, the dictionary offers other tips for comparison, points out
possible relations to other words in the form of additional notes, etc. There
are nine collocations highlighted for “to sell” in this entry and the majority
of them are prepositional phrases./*” Besides the entry “to sell”, the list of
collocation notes made on the specific topic, with a relevant entry reference,
is indicated at the end of the dictionary in the reference section under the

section “Notes on usage”.

There are five alphabetically ordered idioms. The word relevant for
alphabetical order is marked with a sign (). Idioms are explained but do not
include example sentences. Signs are used to indicate whether the
expression is formal or not. Extra information about its origin includes the
idiom sell somebody down the 'river and sell your 'soul, and links other

sources for more information.

The third part consists of six phrasal verbs, two of which give more
than one meaning. In contrast to the list of idioms, there are example
sentences, relation indicators, and references for comparison. Special
attention belongs to the sign («) indicating that the object can be situated
either before or after the particle. For the first time, there is an indication
given for label (disapproving) and abbreviation for regional identification
(BrE). (See Appendix 7)

CALD Although the outline is very similar to OALD, there are some

small differences in indicators.

The first part, which provides an explanation of the meaning, includes

only two subentries, and except for two grammar notes that the verb can be

? Collocation is very complex topic and there are various approaches for defining its concept. From
practical reasons, it has been chosen the definition that states prepositional phrase as a subdivision of
collocation.
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followed by two objects, there is nothing significantly different compared to
OALD. The only major difference is a panel of synonyms, which will be
subjected to a more careful analysis later. Four collocations were
highlighted in bold.

Explanations of idioms are supplemented by example sentences, and
include indicators of informality. No signs are used for marking words
relevant to alphabetical order. Only three idioms are given.

The part for phrasal verbs is similar; the number of phrases is again
slightly lower; there are only four. The sign indicating that the object can be

situated before or after the particle is [M]. (See Appendix 8)

MED The entry organization is made according to the same

principles.

The first part consists of three explanatory notes; the first is divided
into three subentries. All of them include marking for in/transitivity. There are

three collocations altogether.

In this case, the idioms were not appropriately highlighted by the
headline, though one part is dedicated to them. There were five different

idioms given.

The last part consists of three phrasal verbs. The phrase to sell out
Is divided into three subentries. This part includes the same indications as

the previous two dictionaries. (See Appendix 9)

LDCE Longman offers quite a different approach to the outline. The
meanings and idiomatical expressions are listed as if they were part of the
same section. They are distinguished only by different highlights. On the

other hand, the section with phrasal verbs is listed separately.
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The listing of the verb consists of five subentries for meaning
explanation, ten collocations, six idioms and three main phrasal verbs,
which are supplemented with a larger number of examples. The partial

indications are made in the same way as in OALD. (See Appendix 10)

3.3.2.1.1 Summary for phrasal verbs, idioms and collocations

From the above analyses it is evident that the approach and outline of
the various dictionaries is always the same. The way the information about
the entries is presented, the indications contained, and the order in which

information is listed reflects similar principles.

Although the size of all dictionaries should be comparable, it was
rather surprising to see that the number of subentries differ significantly. To
provide an approximate idea, here is a comparison of the dictionaries with
the maximum and minimum number of subentries: meanings OALD 6/CALD
2, collocations LDCE 10/MED 3, idioms LDCE 6/CALD 3, phrasal verbs
OALD 6/LDCE, MED 3. In other words, every dictionary maintains
weaknesses and strengths and offers slightly different range of vocabulary
in its entries. Provided that the trend would be the same within the rest of
the entries in each dictionary as was demonstrated by analysis of the “to
sell” entry, it seems appropriate to say that OALD and LDCE would be the
best options for those users who expect comprehensive information about

phraseology.

It was also interesting that the dictionaries analysed here prefer listing
phraseology in traditional ways, namely listing it under the entries in the
main part of the dictionary instead of in separate appendices at the back of
the book. Nevertheless, this traditional approach is still the most practical for

general purposed dictionaries, since all information is located in one place.
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3.3.2.2 Grammar appendices

The second highest rated part of the dictionary was the illustrative
grammar appendices. Although the appendices appear to be very important
for almost 50% of respondents, these are still not an essential part of all
dictionaries. Some dictionaries, as seen below, provide extensive
information about grammar, while some give only a basic overview on this

topic.

OALD The grammar appendix in this dictionary is a part of section
called “Reference section contents”. From a grammatical perspective, only
those contents explaining or dealing with some point of grammar were
chosen, namely the following: irregular verbs, verbs, phrasal verbs, nouns
and adjectives, collocation, idioms, punctuation, and numbers. The rest was
strictly aimed either at use of the dictionary (defining the pronunciation and
phonetic symbols in the dictionary) or at listing lexically related words and
expressions (common first names), which was not relevant for this part of
the analysis. All the parts of this section demonstrate to the user how he

should use the dictionary.

The parts explaining certain grammar rules and their usage are:
verbs, nouns and adjectives, punctuation and numbers. The parts dealing
with the definition of certain grammatical problems in relation to other
grammar rules are phrasal verbs, collocation, and idioms. The irregular
verbs section was hard to add to any of above mentioned groups, as its
main task is to list irregular verb forms. Nevertheless, it still reflects some
grammar system; and its purpose is predominantly connected with

grammar. (See Appendix 11)

CALD In contrast to OALD, CALD maintains a slightly different scale
of appendices. According to the same principles as OALD, only those parts

relevant to grammar were chosen from the “Extra help pages” contents:
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common mistakes, prefixes and suffixes, irregular verbs, regular verb

tenses, mathematical symbols, units of measurement and word families.

The main difference from the previous dictionary is that CALD
prioritizes more specific grammar problems. The contents point out
problematic areas for ESL study that trouble English learners — for instance
common mistakes, word families or prefixes and suffixes — rather than
general grammar rules. Although CALD does not give any appendices for
verbs, it contains another part which was not included in OALD, namely
regular verb tenses. Upon a comparison of verbs and regular verb tenses, it
is clearly evident how different the approaches of both the dictionaries are.
Mathematical symbols and units of measurement offer approximately the
same information numbers of OALD. Listing of as much information as
possible is given major preference in OALD entries over explaining grammar

thoroughly. (See Appendix 12)

MED This dictionary states only a few points relevant to this category.
These are numbers, phrasal verbs and word formation. The sections are
very similar to those in OALD. The information contained is only superficial

and includes basics concerning grammar. (See Appendix 13)

LDCE As it was in the above analysis of phraseologies, LDCE
demonstrates a completely different approach in this part than the rest of
the dictionaries. LDCE gives one specific part aimed at grammar problems
named “Language notes” on the following topics: articles, modal verbs,

phrasal verbs, idioms, writing, linking ideas, pragmatics and collocation.

Similarly as in CALD, the most discussed errors in ESL education
were chosen. The main difference is in the outline; it is drafted in the form of
entries divided into specific grammar problems. These are briefly explained
with one or two sentences and demonstrated through example sentences.

The pragmatics chapter would not normally be chosen for this category of
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the analysis, unless it was not a part of the whole appendix. (See Appendix
14)

3.3.2.2.1 Summary of grammar appendices analysis

As was evident throughout the whole of the analysis for this category,
there are no strict rules for the preparation of such appendices. Every
publisher chose a slightly or a completely different approach and the
information given was also wholly different or contained a various amount of

details.

Judging by the degree of comprehensiveness, the most satisfactory
impression in terms of grammar rules complexity, sufficient explanation,
amount of information, and language learning utility was made by LDCE,
then OALD, CALD; the weakest in this category was MED.

3.3.2.3 Synonyms and thesaurus boxes

Specialized synonym dictionaries have already been mentioned in
theoretical parts of the thesis, where the essential concepts were
introduced. Similarly as a part of “collocations, phrasal verbs and idioms”,
some essential knowledge of synonyms is needed on the advanced level.
The synonyms are not only words with similar meaning, they differ in various
disciplines, which influence their basic usage, e.g. register. 30,67% of the

respondents chose this option.

This information is provided in a general advanced learner’s dictionary
In various ways, as it is not easy to decide how relevant the mention of other
synonyms are. Therefore, any comparison of vocabulary extension was not
possible here, since every dictionary gives different scale of synonyms and
they are attached to different entries. The same as in the previous analysis,

we will observe slight differences in approach.
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OALD This dictionary offers an approach of listing synonyms using
the thesaurus notes boxes within whole the dictionary. The list of synonyms
with a relevant entry reference is indicated at the end of the dictionary in the
section Notes on Usage.

The boxes contain always the headline Synonyms and a main entry;
valuable for instance. Underneath, there is a listing of other synonyms:
precious, priceless, and irreplaceable. In the box, the word or words are
described in a meaningful manner that connects the words together and
puts them in synonymous relation. Further description is made for every
single synonym in the box, together with example sentences. At the end of
the notes, the patterns are stated to point out which synonyms are closer or
further from the meaning in relation to the others, e.g. possession goes with
all the synonyms but jewels cannot be used with irreplaceable. (See
Appendix 15)

CALD The approach is just the same as in OALD. The synonyms are
listed using the “Other ways of saying...” boxes, with the difference that
there are no notes on usage at the end of the dictionary, but the boxes
should be stated for every more common word. The example entry is made
for the word hit and the subentries whack, bash, strike and beat. The outline
is the same as for OALD boxes, except for that the patterns are missing
here. (See Appendix 16)

MED There are no special boxes or lists of synonyms in this
dictionary. The synonyms are stated within the definition of word entries.
Besides this approach, there are several other occasions for mentioning
synonym differences, namely “boxes with information on lexical usage of
semantically similar words”, e.g. above and over, or “hints given for avoiding
common errors” (usage of the verbs agree/accept). (MED) (See Appendix
17)
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LDCE Similarly to MED, there are no special boxes or lists. The
synonyms are stated within the definition of word entries highlighted by

special indicator (awful, terrible and terrifying for fearful). (See Appendix 18)

3.3.2.3.1 Summary of synonyms and thesaurus boxes

The three main approaches have been shown here: listing of
synonyms at the end of dictionary, synonym boxes and stating synonyms
within the definitions of the word entries. From the point of view of quick
search utility, the third possibility seems to be more practical than the
others. Conversely, synonym boxes make a better visual impression, state
only relevant information for synonyms, and do not need to refer to other
pages in the dictionary, which saves time as well. Therefore, since no
comparison of comprehensiveness was made, it is hard to judge which

dictionaries dispose of better qualities.

3.3.2.4 Labelling of the most frequent words

Since some words occur in everyday language more frequently than
others, labelling or marking the entries or its parts according to their
importance very useful. Following the results of the survey, they are also

used frequently by 20% of the respondents.

OALD A symbol of the key is used for labelling the most common
words. The dictionary itself describes the indicator as follows: “Words
printed in larger type and with a key symbol are part of the Oxford 3000 list
of important words.” (OALD) The Oxford 3000 is listed in contents at the end
of the dictionary. Besides the big key symbols, there are also small keys,

which indicate important parts inside the entry. (See Appendix 19)

CALD The frequency of the words indicated by a blue-green coloured

font and labels divided into three stages: symbol E is for “Essential: the most
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common and useful words in English”, symbol | as “Improver: the next level
of words to learn to improve your English” and the last one, symbol A for
“‘Advanced: words to make your English really fluent and natural”. (CALD)
These symbols are used either for the entry itself or for inside parts of the

entry. (See Appendix 20)

MED An approach similar to the dictionaries above is used. The best
definition was made by MED itself: “Some words are printed in red with a
star rating to show their frequency. For example, a word with one star is
fairly common and a word with three stars is one of the most basic words in
English.” (MED) (See Appendix 21)

LDCE The principal is the same: “The 3000 most common words in
English are printed in red letters.” (LDCE) If a word is marked with S2, it
means that the word belongs to the 2000 most common words in spoken
English and those marked with W2 in written English. Sometimes, the
entries are supplemented by special graphs indicating other contexts for

frequency usage. (See Appendix 22)

3.3.2.4.1 Summary of labelling of the most frequent words

As we can see from the analysis, the labelling of all the dictionaries is
just the same. The principle and the outline are almost identical for all of

them. Labelling of all dictionaries is very precise and user-friendly.

3.3.2.5 Topical pictorial appendixes

The pictorial appendixes are nothing new in contemporary

lexicography. They are used by approximately 19% of the respondents.

OALD Visual Vocabulary Builder Contents contain 42 topics pictorial

illustrations, inclusive maps at the end of the dictionary. Some topics include
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also short descriptions and example sentences with phrases relevant to the

topic. (See Appendix 23)

CALD “Colour Pictures and Maps” in the middle of the book contain
24 topics; some of them, similarly as OALD, with short descriptions. The
only difference, which appears to be quite surprising, is a slightly different
range of vocabulary topics chosen in comparison to OALD. (See Appendix
24)

MED “Colour Illustrations” in this dictionary contain 14 topics. The
maps are missing completely. No additional descriptions or extra phrases
are stated here. The range of topics differs in relation to the other

dictionaries. (See Appendix 25)

LDCE Full-page illustrations contain 16 topics including maps. No
additional descriptions or extra phrases are stated here. The illustrations are
they are dispersed throughout the book book. The range of topics differs in

relation to the other dictionaries as well. (See Appendix 26)

3.3.2.5.1 Summary of topical pictorial appendixes

The most satisfying with its number of topics, additional information,
example sentences and other supplements is definitely OALD, then CALD,
MED. LDCE was the weakest at this time, since the pictures were organized
chaotically all over the entire dictionary and printed on thin paper, which
made the pages partially transparent. The transparent nature of the pages
made text hard to read, as one could see text from the back side of the
page you are reading, which conflicts with what you are seeing. It looks as if

text is overlapping.
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3.3.3 Results and summary of the analysis

It was very challenging to analyse four such famously known
advanced learners’ dictionaries. Some of the findings were either positively
or negatively surprising. Without any doubts, the differences among them
were sometimes significant from perspective of users’ preferences. Two
dictionaries fulfilled the requirements of the respondents the best, according

to the profile and answers of the survey.

The first was OALD. Resulting from the analysis, only this dictionary
contained information in all parts on very “above average” level. None of the
important parts were omitted. It was evident that by providing some extra

information, the outline was even more interesting

The second best dictionary fulfilling the requirements beyond
“average” is LDCE. Except for the pictorial appendices, all the parts
provided more than satisfactory information with a large number of entries,
definitions and extra information. It also confirmed my hypothesis that
Longman publishes especially for the scholarly focused public, since the

information given was really comprehensive and detailed.

The CALD dictionary provides a solid range of information. Although
the number of entries were not always the highest, the content shall be
completely sufficient for that kind of users, who do not require too
comprehensive information. This dictionary might be rated as “slightly above

average”.

Although, the MED was awarded with the English Language Book
Award in 2002, it is rated as the weakest one in this analysis. The dictionary
itself is not entirely bad; however, it does not fulfil the requirements
according to the survey results: it lacks sufficient scale of information or

some parts are omitted altogether. One possible explanation might be the
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fact that the edition of this dictionary available is the oldest, which may be

sufficient excuse for it.
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3.4 BASIC DIFFERENCES BETWEEN USAGE OF PRINTED
DICTIONARIES AND CD-ROMS

In this final chapter, a basic comparison between usage of table
dictionaries and CD-ROM dictionaries will be provided. The last question of
the survey was aimed at the CD-ROM applications that the users prefer the
most. As there is not enough space for a more detailed analysis, only the
first three most rated options will be compared and there were three CD-
ROMs with computer software available to analyse: OALD, CALD and
LDCE.

To check results for this part of the survey, see Appendix 6.

3.4.1 Grammar appendices & Interactive grammar exercises

The magic formula in this case is the word “interactive”. Interactive in
the sense of application of computer software means something beyond
pure reading and memorizing. After my participation in several lectures for
teachers of ESL, | came to the conclusion that so called “learning by doing”
moves the world of language education. Therefore, the interactive exercises
should arouse the students’ interest rather than simple appendices in a

book: they are amusing, motivating and easy to remember.

CD-ROM versions of LDCE and CALD provide interactive grammar
exercises. In addition, CALD offers exercises especially aimed at
preparation for international certificates, which is also a highly requested
(even demanded) option. Forty-eight percent of the respondents marked

this option as the most frequent application used on the CD-ROM dictionary.

3.4.2 Vocabulary appendices & Interactive vocabulary exercises

The situation is the same as with grammar. The main difference is
based on the fact that all dictionaries are primarily aimed at “words” and

“vocabulary”. Due to this, there are also more possibilities for studying and
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broadening ones’ vocabulary. The option is dependent on the user’s

decision, if he/she prefers rather books or computer exercises.

All the three CD-ROMs available, OALD, CALD and LDCE, offer

vocabulary exercises. This option was chosen by 32% of the respondents.

3.4.3 Synonym boxes & electronic Thesaurus

One undisputed advantage of the CD-ROM is the possibility of
searching for information very quickly and comfortably, without the need to
browse in a book, which can be a lengthy process. Although the approaches
for stating synonyms in the table dictionaries analysis were quite practical,
anyway, dictionaries of synonyms are suitable more for electronic version
rather than book. In addition, a full-text search provides a wider range of

possibilities for looking up appropriate synonyms.

The two CD-ROM dictionaries, OALD and CALD, offer a thesaurus

application. Twenty-four percent of the respondents rated for this option.
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4 CONCLUSION

The objective of this thesis was to compare and to analyse the
importance of additional sections of contemporary advanced learners’
dictionaries widely available on the Czech market. It was also very important
to extract some basic facts about the quality of the four dictionaries

analysed.

The practical part of this thesis provides information about the users
of monolingual ESL dictionaries. This section examined certain details about
these users: who these people are, where they use their dictionary, how
often they use it, what their language skills are, and what form of the
dictionary they prefer. For the subject of the thesis, it was essential to see
that the majority of respondents were at the advanced level with their
language skills and that they preferred table dictionaries over other forms,
since the analysis was predominantly aimed at advanced learners’ paper-
based dictionaries.

The analysis itself showed that the approaches used by several
dictionaries to implement additional parts and appendices differ significantly,
though the size of the dictionaries should have been approximately the
same. Some provided of very comprehensive information, almost on a
scholarly level, while others omitted parts that were identified by the survey
as the most important. These significant differences might partially be a

result of the date when the dictionary was last edited/published.

The very last chapter was dedicated to a brief comparison between
the usage of table dictionaries and that of CD-ROM dictionaries. This
chapter highlighted basic advantages of CD-ROM applications and

compared it to versions in the paper publications.
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The most difficult part of this thesis was searching for the correct
terminology. The work with the dictionaries and their analysis proved to be
very challenging; since the dictionaries chosen for the analysis are widely
respected among the public, advancing criticisms was a task not lacking in
difficulty. The analysis revealed very interesting facts about the dictionaries’

guality, comprehensiveness, and utility for language learning.
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7/ ABSTRACT

The thesis deals with the topic of additional parts and appendices in

advanced learners’ monolingual dictionaries.

The main purpose of this thesis was to determine whether or not the
additional parts in the advanced learners’ monolingual dictionaries are
utilizable in practice. The investigation was based upon the findings of an
original survey and upon their analysis, which revealed basic facts about
who uses monolingual dictionaries and what additional parts are most used
by the survey’s respondents. The analysis itself provided information about

the sufficiency and comprehensiveness of the analysed dictionaries.

The final conclusion reached was that students of English language
are interested in using monolingual dictionaries more than professionals and
working population. The analysis revealed that not every dictionary offers an
appropriate scale of information for fulfilling the criteria of requirements

suggested by the results of the survey.
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8 RESUME

Téma této prace se zabyva doplikovymi castmi a pfilohami ve

vykladovych slovnich pro pokrocilé studenty anglického jazyka.

Hlavnim cilem této prace bylo zjistit, zdali jsou doplikové Casti
vykladovych slovnikl pouZitelné v praxi. Vyzkum byl zaloZzen na dotaznicich
a nasledné analyze slovnikl, které dolozily zakladni poznatky o tom, kdo
tyto slovniky vyuzZiva a které doplikové cCasti pfitom pouziva nejCastéiji.
Samotna analyza také odhalila skute€nosti o tom, jak jsou slovniky svymi

informacemi dostacCujici a obsahlé.

Vysledkem prace bylo zjisténi, Ze studenti anglitiny jako ciziho
jazyka pouzivaji vykladové slovniky vice profesionalové pro pracovni ucely.
Analyza prokazala, Ze slovniky se svymi informacemi a obsahlosti zasadné

liSi. Pouze nékteré splnily vSechna kritéria vyplyvajici z vyzkumu.



9 APPENDICES

9.1 Graphs

9.1.1 Appendix 1
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Purpose
Number Options Answers Percentage

1 At school 25 33,33 %

2 Self-study 19 25,33 %

3 Personal purposes 16 21,33 %

4 Academic purposes 11 14,67 %

5 At work 3 4,00 %

6 Others 1 1,33 %

Purpose
M 1. atschool

W 2. self-study

M 3. personal purposes
W 4. academic purposes
W5. at work

W 6. others

Total (75)
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9.1.2 Appendix 2

Language skills

Number Options Answers Percentage
1 Advanced 36 48,00 %
2 Intermediate 28 37,33 %
3 Elementary 11 14,67 %

Language skills

B Elementary
M Intermediate

m Advanced

Total (75)



9.1.3 Appendix 3

Freguency of usage

Number

A W DN P

Options Answers
Irregularly 49
Weekly 12
Monthly 8
Daily 6

Percentage

65,33 %
16,00 %
10,67 %
8,00 %

Frequency of usage

M Irregularly
m Weekly

= Monthly
| Daily

Total (75)

50
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9.1.4 Appendix 4

Form preferences

Number Options Answers  Percentage
Table dictionary 38 50,67 %
Electronic translator 24 32,00 %
CD-ROM 13 17,33 %

Form preferences

B Table dictionary
B Electronic translator

= CD-ROM

Total (75)



9.1.5 Appendix 5

Most frequently used parts of table dictionaries
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Number Options Ans. %
1 Phrasal verbs, idioms and collocations 48 64,00 %
2 Grammar appendices 37 49,33 %
3 Synonyms (Thesaurus) 23 30,67 %
4 Labelling for the most frequent words 15 20,00 %
5 Topical pictorial appendixes 14 18,67 %
6 Supplements for extension of topical vocabulary 11 14,67 %
7 Others 11 14,67 %
8 Pictorial explanatory notes to the entries 10 13,33 %
9 Notes with cultural studies information 8 10,67 %
10 Maps 5 6,67 %
11 Supplements for the improvement of writing skills 5 6,67 %
Supplements for the improvement of writing...
Maps
Notes with cultural studies information
Pictorial explanatory notes to the entries
Others
Supplements for extension of topical vocabulary
Topical pictorial appendixes
Labelling for the most frequent words
Synonyms (Thesaurus)
Grammar appendices
Phrasal verbs, idioms and collocations
(I) 1IO 2I0 3I0 4IO 50 60

Total (75)
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9.1.6 Appendix 6

Most frequently used parts of CD-ROM dictionaries

Number Options Answers Percentage
1 Interactive grammar exercises 36 48,00 %

2 Interactive vocabulary exercises 24 32,00 %

3 Others 19 25,33 %

4 Electronic Thesaurus 18 24,00 %

5 Pronunciation 18 24,00 %

6 Quick search in Documents 15 20,00 %

7 Interactive tools for writing 8 10,67 %

8 International ESOL exercises 6 8,00 %

CD-ROM

International ESOL exercises
Interactive tools for writing
Quick search in Documents

Pronunciation
Electronic Thesaurus

Others

Interactive vocabulary exercises

Interactive grammar exercises

Total (75)



9.2 Analyzed parts

9.2.1 Appendix 7
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