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ABSTRACT

Gottfried, Lukas. University of West Bohemia. Ap2011. MUSIC/SONGS AS A
MOTIVATING FACTOR FOR PUPILS TO LEARN ENGLISH.
Supervisor: Slavikova, LibuSe, M.A., CSc.

This diploma thesis deals with the possible wayth# usage music/songs as a
motivation for pupils to learn English. The wholencept of the thesis is divided into two
main parts. First part provides the outline of \atids and techniques which can be
proceeded during the lessons of the English langu&gitable examples of certain
activities are analyzed and their pro and consparsted out. Furthermore, this diploma
thesis deals with the unconventional techniqueedaBuggestopedia. This unique method
is outlined in several paragraphs and mainly itssgme implementation into the teaching
and learning process is further discussed.

To get some idea of the possible impact, the quesdire is made to prove
presuppositions. Also the questionnaire is divit®@d two main parts. First part of the
guestionnaire is targeted to teachers of the Bm¢disguage. It consists of questions about
general awareness of Suggestopedia, its impact toderss, scope of the use of
songs/music during lessons etc. Second part ofjtiestionnaire focuses on pupils and
their attitudes towards music. Furthermore, quastiabout activities connected to the
songs and the time pupils spend by listening tontlksic are mentioned as well. Finally,

the results of the investigation are analyzed ardgnted in charts and graphs.
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1. Introduction

This diploma thesis deals with the issue: Musiogsoas motivating factor for
pupils to learn English. It includes the researdnlknas well as the theoretical background.
The theoretical background serves for further evgbion of introduced topic. The theme
of this thesis is chosen because of the interegiteofiuthor of this diploma thesis and his
attitude towards this possible way of pupils’ matimg. The main goal of this thesis is to
analyze the impact of the music/songs on pupils tandrove that music/songs can be
regarded as one of the possible way of motivatimgjlp. First part of the thesis is devoted
mainly to basic aspects of motivation. Furthermdreutlines certain motivating strategies
which can be used in the classroom. Next the@lepart presents chosen examples of
possible activities connected to the music or soBgsh activity is analyzed. Its pro and
cons are highlighted and other options how to warkilarly with the same activity are
suggested.

One of the teaching methods, which is Suggestopedaso important part of this
diploma thesis. Several paragraphs cover the m@d@a iof this method as well as
advantages and disadvantages of this method. Itiaaddome examples of the way it
works are presented and further analyzed. Anotbetio of this diploma thesis outlines
songs and their benefits during the teaching psdéslso describes possible work with
students and songs. To show that ICT can be pafteoEnglish lesson and that teachers
can make profits of it and pupils get closer taheas, the usage of youtube internet page
is included into this thesis as well. How to deathwyoutube during the teaching and
motivating students is analyzed because one caithsayoday’s teacher cannot become
popular among students if he/she does not implemamttechnology into the classes.

The theoretical background of this thesis is basedeveral books such as The
Practice of English language teaching, Learninghies, Music and song, Superlearning.
Certain internet sites are used as well becausshdea share their knowledge via the
internet more often compared to the past.

To reach the goal and prove the usefulness ofeusagsic/songs as a motivating
factor for pupils to learn English a questionna&ioasisting of various types of questions is
made. The questionnaire was carried out atiPiegion and in Karlovy Vary region. The
sheets of the questionnaire were distributed anpapgs of the first and the second grade
of the English language classes and also they wistebuted among teachers of the
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English language. The questionnaire consists ofgarts. First part of the questionnaire
was given to the English language teachers. Thpoger of this step was to reveal the
proportional usage of music/songs during the clais€nglish teaching and possible
implementation of Suggestopedia into common clasesond part was filled by students of
the first and the second grade and it pointed loeit &ttitude towards musing/songs and
activities connected with it.

The presupposed outcomes of the questionnairedhengtal positive impact of the
music on students in general as well as it showiditpout that music is part of their
everyday life. The questionnaire targeted to teechbould prove that teachers can more
implement songs and music into the lessons fora@xiplg for example certain grammar
points, new vocabulary and pronunciation. Moreovee, outcomes should highlight the
awareness of unconventional way of teaching, thgg&stopedia and its possible
implementation into lessons of teaching of foreignguages, especially the English

language.



2.Music as a part of human being

To start, music and songs are phenomenon that uswtsopeople. It literally
follows every single step they take. The music comgt from all the possible places such
as shops, restaurants, people’s cars, mp3 plagdrsnany other places and “modern world
conquests”. Therefore, it is worth taking into adesation that music is a part of human
civilization and it has always played importantrathen creating society. The music bears
the signs of contemporary society. Its characteactx reflects and points out the
tendencies and the way of development of the husoarety. Music is also considered as
one of the oldest type of communication betweenplgedt can be also regarded as a
language of feelings which can express the physteé¢ of mind. [1]

The music itself has many advantages. As Murphgg sathe bookMusic and
Songs, music is easy to remember because of the fattitttedther produces or evokes
supportable and comfortable feelings or state ofdnor because the rhythm approaches in
certain position to rhythms of the body. There exasnother explanation why songs are
easy to remember. The music can easily encouragrilg process without losing the
motivating factor. It may be caused by the pattehich frequently repeats and which gets
deep into mind. Secondly, music is “highly motiwafi not only for children, adolescent
but also for young and adult learners.

The music harmonizes the mental processes. Musireases good physical
condition and mental state. It helps to relax agmave the fear, increases the ability to
perceive and focus, it activates the right hemispheur human’s brain. It creates a
pleasant atmosphere and harmonizes breathing. [2]

Music gives us some feelings and reactions. Mu$ect the body and mind. The
music becomes audible vibrations, and modern peyithis century have shown that all
life is a “vibration”. Each oscillation corresponttsa certain state of consciousness which
we can measure. Some waves then give us certdingfe®/hy Baroque music? It is
because baroque music is harmonious. Harmony mewvishiformity and balance. This
basic attitude reflects Baroque music. It is imaottto use music, which gives the pupil a
feeling that he can confide in and that couldribiit. Baroque music achieves its strict
mathematical composite structure, which enabletses oncoming tones and melody. This
gives him a feeling of securit3]

But it is not easy to get involved all learnersittie listening of the specific music.

It relates to the fact that there are many vasetie music starting from opera, classical
3



music, etc. Therefore it is very demanding andialiff to meet all the expectations from
the learners. [4] In addition, nowadays increagirigss number of pupils listen to the
classical music. Therefore they miss the opponyuriitsensing the “real music” filled and
formed by moving melodies and emotions. Most ofgbpils find classical music as “old-
fashioned” and they simply contemn it. [5]

To conclude, music and songs can be regardedrastat way to learn or teach
the English language. It may encourage the stsdariearning process as well as it may

evoke positive feelings.

3. Music and song in learning English language inemeral

It is proved that students forget learnt thingsyvaumickly. What is surprising, it is
the fact that most of them can remember the songausic they learnt at school. There are
many reasons which lead to this phenomenon. Some haen already mentioned in
previous section and some more will be discussehldrfollowing lines. Songs are easy to
remember and stay with us for the rest of our M#nat is the cause of this fact? It is the
phenomenon which presents the ability of intonatbthe learning language. If one goes
back to the past it can be found there that betweespeech came out simple sounds and
variety of strains had preceded. So the “humangs€inommunicated by using scope of
vocals. It is also proved that singing in targetguage is much more easy then speaking.
As Murphey says: “The song stuck in my head’ pime@aon (the echoing in our minds of
the last song we heard after leaving our car, tawesnt, etc., and which can be both
enjoyable and sometimes unnerving) also seemdiritoree the idea that songs work on
our short- and long-term memory.” Murphey (Musidaongs, p.7) There is a supposition
that there exist certain thing which somehow atéisaur brain and it evokes repeating
words or sounds of what is being heard. [6]

As for the music or songs and its connection wlid language, it can be claimed
that if teachers are looking for the songs, theyegally use the songs with simple text or
language with a lot of repetition. This can inceeéise level of motivation among students
because they can easily orientate in the text heg tan react on the possible questions
arising from the teacher’s side. There are prooaghe songs. Most of the songs come
from the common life so it isn't hard to get faraiized with them. Songs can take the

stress away. They can perk pupils up.



To conclude, it can be said that songs and musigeimeral make people’s life
better. They can function as a “social connectaed #hey dispose of certain kind of power
which encourages people in hard time. If it goeskbthe time, songs took part in
revolutions, wars and many other cultural eventbaWs the reason? Songs encouraged

people and filled them emotionally.

When the teacher wants to work with the song orienasthe classroom, there are
many things and circumstances that teacher shalglel into consideration. As Murphey
points out in the list below:

» Students do not take music and song seriously
» It disturbs neighboring classes
» For some students it is more exciting than fordters
« |t consumes the time a lot and it takes away frioenrtormal syllabus
» Students have different musical taste
» Certain songs consist of bad grammar and poor wiagh
* What is the goal of using the song?
» Students for the most part just want to listentoatork
» Lack of technical equipment
* Teachers do not like to sing or are not musical
* Many songs are not intelligible
e Students will not sing
e Many songs express violence and sexism
[7]
Therefore, there the way to reach the goal ofélsedn is more complicated. There is need

of right and precisely chosen motivation.

4. Motivation - from the general point of view

This part of the diploma thesis is devoted to theial topic which is motivation.
It is said that motivation is very tied to succeshthout appropriate motivation and effort
the good results cannot be expected. As Harmerisalge Practice of English language
teaching (p.98): “the motivation is kind of inteftrdrive which pushes someone to do

things in order to achieve something.” The measf@iraotivation depends on the level of
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someone’s achievement. There are two types of wdativ, extrinsic and intrinsic

motivation. In other words, the motivation is digadlaccording to the level of influence of
the person; whether it is his/her physical statusvbether it is the environment. It is
proved that better results are achieved by usieginkrinsic motivation. What are the
things that influence the extrinsic motivation? kar describes several points which
increase the student’s approach towards the legapriocess: the goal, society we live in,

people around us, curiosity. [8]

1) The goal

The goal is considered being very important becaugsvides the driving force
which enables to move forward student in learninggeneral, among the young learners
the main goal is bound to the exams. Yet, theeitain goal which should prevalil. It is
the goal to be able to make feel students to miadmn tunderstand, to use the language, in
this case the English language, properly; to |l English language because it is
nowadays required almost everywhere when one apgdle a job for instance.
Furthermore, the English language has become thencmication language of the modern
world. Nevertheless, there exist students who hageecified their goal yet. So it is up to
teachers to give them the reason why to learn tighi€h language. [9]

2) The society we live in

The environmental that surrounds language lear@gibutes to great degrees to
the process of learning foreign language. In modsrdiety there are set rules which
determine the way people choose the language tlaey @r need to learn to be able to
communicate with their business partners, with asteys and with many other aspects
that play important role in modern society. Heniteis important to consider all the
possibilities and opportunities which may bring #eguisition of learning new language.
It may seem to be improbable but the music whiclpast of the society and human
environmental can be also considered as the muoigvdactor for learning foreign

language. [10]

3) People around us
In the chapter called External sources of motivgtidarmer points out that learners are
influenced also by the people with who they havmesdkind of relation. Among these
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people usually parents and close friends are filedsiThey encourage the learner by their
attitude towards the learning subject. If friendsrelatives take a stand of stimulation it
can reflect in good results and faster improvenoéthe learner. [11]

To sum up, there are varieties of external driiesativation. None of them should be
underestimated. They all play very important ralelearner’s life and his process of
learning. The goal, environmental and friends atdrs which can positively influence

and encourage students in learning foreign language

5. Motivation in the classroom

This section of diploma thesis describes the waynofivation in the classroom.
Furthermore, it suggests several strategies wigabhiers and learners can find interesting
and useful in their process of learning the Englasiguage. This section also points out
the benefits and advantages of good atmosphehe ioldassroom as well as the importance
of teacher’'s attitude towards the learners. It atewers the basic framework for
motivational strategies.

Teacher’s attitude

Teacher’s attitude towards learners has high le¥emportance. The motivation
can be influenced by the teacher's behave and npeaface. It can also reflect either in
good way or bad way in learner’s results. It carstaged that good relationship between
the teacher and student is consider to be “keystoindhe motivation. Yet, there must be
certain distance. The teacher shouldn't becomeaeadr He/she is in the classroom to
deliver the knowledge and to give basic rules dafiadobehaviour. The teacher should

become an example of the person with the knowlatgeappropriate behaviour.

5.1. The basic framework for motivational strategies

The internet article called “Motivation and motiveg in the foreign language
classroom” written by Dimitrios Thanasoulas sayat tmotivational strategies come from
two different ways. First one describes the waytdecher tries to stimulate learners by
transforming ordinary school activities into sonetghwhich brings more fun and pleasant
atmosphere into the classroom. The second way rieesigat there exist factors such as
rewarding and punishing which are supposed to tleadearners into managing boring and

demanding tasks. But teachers should not onlyaelgunishing and rewarding. There is a
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wide scale of other possibilities which can servétolve learners into the subject matter.
The article presents following elements:
. Creating the basic motivational conditions, whictolves setting the scene for the

use of motivational strategies

. Generating student motivation, which roughly esponds to the preaction phase in
the model

. Maintaining and protecting motivation, which aasponds to the action phase

. Encouraging positive self-evaluation, which cepends to the post action phase

The motivational strategies cannot function on rthewn. They require a
combination of several conditions that if put ie fprocess of learning English and met the
requirements; it increases content knowledge andulage mastery. One of them was
discussed in the part above called “Teacher’sudtit Yet, there are many others. This
part focuses on classroom atmosphere and its impadche students’ motivation. 1t is
proved that good class atmosphere positively eacms the learners’ attitude towards
subject matter. Then it may lead to better resultarners are more motivated if they feel
safe and comfortable in the classroom. The moréetheher gives them a space to express
themselves and the support he provides to thermtre the learners show their effort and
have better results. On the other hand, if theeetense between students or even between
students and the teacher it may lead into lack&frest, ignore and boredom. Therefore,
the teacher’s role is there to set the classrooth @ovide supportive atmosphere for
competent learning. [12]

5.2. Other driving factors

The following paragraphs outline the features thakimize the potential benefits
of other factors that stimulate pupils’ motivatiand attitudes towards learning the English
language. The teachers dispose of means which e&e the learning more pleasant for
the pupils. For instance, the suitable curriculudapation for the pupils’ needs and
interests can bring more effectiveness into thenlag process. The teacher should try to
incorporate such activities which do not only sefmespreading information but also for
fun. Yet, there must be some balance between thcsaties. Pupils’ beliefs belong to

other driving factors. There is need of sufficienipport from the teacher’s side with
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subsequent feedback. Pupils need to know whetlegr fteke any progress. In addition,
teacher should try to persuade pupils’ self-comfcde The question of how to increase
pupils’ self-confidence arises. As the interneicketpoints out: “ Favorable self-

conceptions of L2 competence can be promoted byiging regular experiences of

success”. As mentioned above, suitable praise Isaniacrease the level of motivation.
[13]

To conclude, there are many varieties of how dateuand encourage pupils’
motivation and attitude towards learning foreigngaage. Good teacher should not only
rely on praising and giving good marks but alscshe/should use for instance pupils’
potential. Furthermore, he/she should profit frdra possibilities of integrating different
activities into learning process. Add to this, judgoverall performance can bring more
effectiveness. Nevertheless, the motivation staitls the pupil and the teacher and their

common attitude towards the subject matter.

6. Music and songs as the part of English lesson - not only
background music

This part focuses on the music during the diffepariod of English classroom. To
start, it is better to repeat what was already meatl in the previous section and it is the
fact that music is the instrument which can tuneppe into the mood. It has the energy
that can surround them. It also evokes dreamingeéople’s minds. Here are some

examples of how teachers can use the bare musiwlaaicthe aim of such activity is.

6.1. At the beginning of the English class

Few minutes before the class starts a teacher playsnusic so the incomers
realize that something is different and new. Trecher tells them to do nothing but sit,
close eyes and listen to the music. When the msigips teacher invites students to
describe their feelings. He can ask them whetheey liked the music or not, what they saw
when listening to the music. The additional task/ina to draw a picture of what comes in
mind during listening and then its description. Bedicher must handle this playing with
caution. Not all of the students may like it and $ome it can be bothering of it can even

lead to inattentiveness.



Good variation of this activity can be an actiwijich aim is to stimulate fluency
in writing. The steps are following: teacher callgfehooses a piece of music which is
rather changeable during its performance. Befoegipy the piece of music, a teacher
explains to students that they will be writing wdhadr comes into their mind during
listening to the music. He points out that grammuad spelling are not important at the
moment of writing and that students should foculy ¢imeir thoughts and its transmitting
into the paper. When the music ends, the teacltesnstudents to work in pairs. Their
task is to describe to their neighbour what thegptevrand try to explain what the music

evoked and why. [14]

6.2. During classroom activities

The aim of bare music playing during activitiesvesrto stimulate or encourage
students at the time of working individually, iniggaor in plenary session. The choice of
the music depends on the activity a teacher istaimodo with the students. For example
when students’ task is to write, slow music is mpreferred. On the other hand, if their
task is implemented in a pair work, quicker musigriore than welcomed. But there is a
risk that students will tend to speak louder. iniportant to realize the fact that the crucial
factor is, if the type of music is omitted, the wmle of the music itself. The teacher should
keep the volume down to make the music really bamkgd music and not the main
activity.

Background music can also serve as a suitable seflilumean when explaining
some events, historical etc. It may illustrate pleeiod of the time being and students can
put themselves in the place of the time of speakinthe person. And also the positive
effect is that students are more attracted to tinet jpf lecture. [15]

To conclude, background music is very useful meérstonulation. It helps
students to develop their imagination. It can supfhe explication on new topic as well as
it can become piece of entertainment. The teadimrld always try to choose appropriate
music with regard to students’ age or interestsHeuld also consider the side’s effects of
background music such as increased loudness whekingan pairs and he should also

anticipate the fact that not all students are k@enhosen type of music.
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7. Sugestopedia

To start, following paragraphs focus on one ofdbetroversial method of teaching
a foreign language, on Suggestopedia. The basicipals are roughly explained and
presented in the following lines.

Sugestopedig a natural method of learninghe basic principal of the class work
is a continuous, interesting story in which aregnated all the grammar elements by mean
of natural dialogues. Moreover, vocabulary is rejpied as it is used in everyday
situations. The Stress is placed on the importahdearning words in sentences and in the
context of the story by lively and highly enteriam way. It is based on the whole, from
which some events and situations are graduallyctsgleand trained. The meanings of
words are taught directly in the plot, thus it ¢esaa natural language sense. The
vocabulary is taught not only in context and whie tight ties, but also it helps to create a
logical link that one can memorize his memory fattér than isolated information. In
addition, one can experience smoother what hetlegith he can be more fluent, because
he will have a sentence patterns tightly rootednind. In everyday communication it
allows that anybody will be able to immediately agg in conversation and what is
important — will be able to understand! The variocemponents of teaching are
systematically linked and organized, and theirdagifully reflected in the end, where all
the pieces of the puzzle come together. Suggespedbines learning very effectively

for all types of learning [16]:

Visual type - the type of student who responds very well ahd wemembers information
presented in the form of written word processimgeadsheets, charts, illustrations. This

student likes reading books or magazines.

Kinesthetic type — when learning he engages the whole body, treaked "total physical
response”. In simple and fun physical exercisessthess is released and the mind is
relaxed by adopting new information. This type tdident likes walking and moving
through the body when learning.

Auditory type - well remembers what he hears. Studied the laggua presented in

accordance with the music. This student likesHisig to music and teaches aloud.
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To sum up, it is important to take into considenatihat learning is more effective
only if positive emotions are experienced during firocess. Suggestopedical teaching
works with the left and right hemisphere. Teachimgn certain phases accompanied by
specially selected music (baroque music), whichvaids the brain activity, and new
material is presented in such a way to incise enléimg-term memory and lessons learned

are permanent.

8. “No-tones” activities

In this part, few words are dedicated to “no-tonastivities but still connected to
the music. Because the music includes a lot of ¢ra@ckad knowledge such as life of the
composer, development of the music or history of muusic band, the teacher can profit
from this powerful tool and try to implement inteskon of the English language.

As mentioned in previous lines, to motivate studé¢hée teacher doesn’t have to use
only the music or songs. The music doesn’t haveetexpress by the tones only. There is
another way to cope with songs or music in gen&wassibility how to encourage students
to cooperate with the teacher and to make learoirige English language more fun is to

for example talk about the music groups, compcsiic.

8.1. Project

Long-term motivational activity can be a projeasbd on agreed topic. This type of
activity demands usually more than 1 lesson. Tk@amation for the project is also more
complicated and takes more time but the resultagiwit. If the project is successful it can
be for example posted on the boards or if a tedechgmore classes on the same level or
even in one classroom, there can be a competitidheobest work. As for the project
itself, first, the teacher tells students that thaly in small groups and that they will work
on project about their favourite music group — post chosen band. He instructs them by
explaining what he imagines that in the projectuttidoe e.g.: pictures of the band, some
basic facts about the band and some lyrics of thst immous song of the band. Then he
explains what the expected results of the work Hree wants to show the students the
way, he can present his own project.

During first class, students are asked to tell wthatr poster will be about, what

favourite band they chose and they are given hometeofind some photos, pictures of
12



the band to the next lesson and look up some irdbbom on the website. The second class
is more or less aimed to the “independent work” ighlteacher monitors students’ progress
in the project. He provides scaffolding by writifgwv helpful phrases on the board. The
third class is the presenting of the results (pektdcach group picks one of them who
present the poster to the rest of the classmatéenVthe presentation is finished, the
teacher sticks the posters to the notice boardimntes students for little discussion of
what they learn about other groups what they diovkior didn’'t and asks whether they
like the project. If they reply that they enjoydd he can start thinking of other project
which could be for example inviting the studentdtimg their musical instruments and to

play some English song and sing all together.

The advantages of this activity are:
1) students work as a team

2) they can think of what they like
3) funny activity

4) all students involved in activity

5) brainstorm activity

Possible disadvantages
1) time consuming activity
2) too much noise during activity

3) too much using mother tong

To sum up, in general, the projects no matter winaly concern are time
consuming. Nevertheless, there is also a positiste. SThey bring optimistic students
‘tuning towards English learning. If the projecte gauccessful and well prepared, students

are motivated and their approaches to the leamaifhgct in their behaviour and results.
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8.2. Guess who

This type of activity doesn’'t have to be strictlgnmected to music but if anybody
looks around he sees plenty of people passingtteets having stoppers in their ears and
listening any kind of music. So this activity kiraf ignites students’ imagination and
creativity in accordance with forming ascertainqugestions.

Regarding the preparation before the class ital§n be stated that is almost none.
The teacher should only take into account the agdests, their level of the English
langue and whether he provides some scaffoldinthe¢ostudents by means of auxiliary
sentences either written on the board or providis@n example just before the activity.
There are many possibilities how to present thigviae Here is an example of one
variety:

The teacher before the class prepares stripesnaities of famous singers on each
stripe. He invites the students to come in fronhiaf one by one and he sticks the stripe to
student’s back. Students are not allowed to tedhezther what they have on their backs.
When everybody has its stripe on back, the teagkglains that the only way how to find
who they present is by asking questions. But tieeeelimitation. The student can ask only
one question to one student so in general, theestadre forced to talk to all students. [17]

The aim of this activity is to increase consciossnef forming questions. The
advantage of this activity is the fact that studame L2 only and in addition to that they
are allowed to move around the classroom which rabshem find as a “release” from
class routine. On the other hand, the teacher gdhmarsider when choosing Guess who,
that there might be a risk that some students nsaynother tongue and of course if the
teacher doesn’t control the course of the activig/fakes a risk of high level of noisiness.

The advantages of this activity are:

1) it is a funny activity

2) it includes movement of students around classroo
3) usage of L2 only

4) strong interaction

Possible disadvantages
1) risk of usage L1 if students are not controtbedhave insufficient guidance
2) risk of high level of noisiness
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8.3. Role-play

Role-play activity can be considered as an agtiwihich is very close to real-life
communication. It bears all the features of reahcwnication. Questions are followed by
answers and the whole process is spontaneous.eBairclevel is required. This activity
cannot be practiced with beginners because ofiti&tion of their knowledge. Also for
practicing Role-play, there must be first, goodatien among students, second, between
students and the teacher. So the classroom enweranshould be friendly and not scary.
To reach good results, students shouldn’t have d¢axpressing themselves and they
should find support in their teacher.

This paragraph is how to organize and prepare -Blale activity. Then
short analyses follows. First step is: the teadbls the students that they will work in
pairs. One of the pair will be interviewer and ffiseond one will be famous musician. The
interviewer asks few questions about the musicibatwstyle of music he presents, what is
his touring schedule, what is his historical backgd etc. The teacher can help students
by providing few suitable questions by telling themhaving them written on the board.
During this activity, the teacher monitors the sfa®m and in case of necessary questions
he helps. After few minutes he invites few pairsptesent their dialog in front of the
classroom. [18]

To conclude, the aim of this activity is mainly focus on practicing asking
questions and developing interviewing skills. Altodents should get rid of the fear of
speaking in front of the whole classroom. To retwt goal, the teacher should create a
pleasant atmosphere and shouldn't interfere talihleg too much. Fluency of the speech
is preferred rather than focus on grammar and iagelhistakes. The teacher should

highlight grammar mistakes after the activity.

The advantages of this activity are:

1) it is a funny activity

2) it encourages students’ natural curiosity

3) usage of L2 only

4) strong interaction

5) spontaneous emotions and feelings can be p#reaftudent’s presentation
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Possible disadvantages

1) risk of usage L1 if students

2) risk of boredom of students who do not partitapat the moment of presentation
3) some students may fear of speaking in fronhefdlassroom

4) nobody wants to be a volunteer and presentdi#ieg

8.4 Conclusion

To conclude, music has a wide field of activitydtiesn’'t have to be strictly the
tones or songs what can be used as a mean of ageowent or motivational factor but
also the background of the music such as grouprdgbyy, history of music, musicians’
lives etc. can become easily part of English ctamsras well. In this matter, the teacher
has wide field of activity. Some of them are mem&d in the previous paragraphs but there
are plenty of other possible. The teacher can vats& with music history diagram which
can be entertaining as well as educative. Musicanags can serve as another possible
aspect of English lesson. Furthermore, they reflaotrent “main stream” which is
basically followed by not only young students. Rplays can have many similarities and
varieties how to deal with them. Interesting thaayld be also having discussion about Hit
chart. Pupils can openly point out what they thifikhe music/songs whether they like it
or not.

Therefore, it is always up to the teacher what kifichaterial he is about to use. He
should take into account the aim of the activitg aonsider the pros and cons, because
every single activity has two sides, advantagesdisadvantages. As for the advantages,
most of the activities are funny and studentshéythave the opportunity to choose, they
cooperate. If movement of the students during thivity is included, the positive results
are pretty guaranteed. On the other hand, if thehier does not think of the activity
carefully, he might risk of non-controlled classmodull of pupils using their mother
tongue and high level of noisiness.

In general, after any kind of activity, student®gll get some feedback from the
teacher. The activity should always follow the aet before the activity. None of the
activity should serve only as a “filler” of timeh& next point is that the teacher should not
be the only one who brings the material for thedes. Students should participate as well.
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If they get the opportunity to bring their own ma&é and the teacher approves it, the

students are more motivated then.

9. Songs in the class
This chapter focuses on songs and their possilelénuhe English language lesson.
Furthermore, this chapter describes what to do wathgs besides listening and singing.
This part is divided according to skills. Few shitaexamples are presented and analyzed.
There are many varieties how to deal with songachers may use songs
for singing for fun or to ease the atmosphere artkwoore deeply with lyrics. “One of the
most useful kinds of text for students to work wglsong lyrics, especially where the song
in question is one which the students are very kaenHowever, songs can present a
problem, particularly with teenage students, beeatiss often difficult to know exactly
which songs the students like at any particularetamd which songs, very popular last
week, have suddenly out of favour! There are twgsaaf dealing with this problem: the
first is to have students bring their own favoustngs to class. If they do this, however
the teacher may want to have time to listen tosinieg and try to understand the lyrics.
Some of the songs may deal with issues and langwageh the teacher is not keen to
work with. Another solution is to use older songsgd to ask students whether they think
they still have merit-whether they are appropriateerms of topic and subject matter, and

which they themselves think pass the test of tirfi]

9.1 How to deal with songs

One of the first options how to deal with songsirgging. There exist many of the
songs which can be used in the class. The pogsigyeof the whole-class singing is that all
students are involved. Because almost everybodyyersinging either alone or along with
other, singing can lead into motivational incredsethe same way, it can improve other
skills or language features such as listening, ingadronunciation, intonation patterns,
etc. especially simple songs which have plentyepgtitive strophes are good for work in
the class. In the following lines there are somangxes how to exploit songs during

different stages. It is important to notice thatg®serve to motivate and entertain.
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Before they listen:

« Children could predict or guess words from a sdBigidents could try to guess
missing words in a gapped song

+ Children could try to put the jumbled lines of aagan order

+ Children could try to correct ‘misheard’ words aigriistening

« Children can tick pictures of what is included e song

« Students could be asked to order or sequence g@gcturwords as they listen

« Children could complete the gaps

« Students could sort out jumbled lyrics

« The teacher could give true/false questions

« Students could be asked to match half-lines
After listening

+ Children could focus on rhyming words
+ The teacher could ask the students to find synongrtige song
« Children could act out a song or do a role-play of

« Best of all they can listen again and sing!
[20]

9.2 Why use songs in the classroom
Some may ask what the function of the song in thgliEh language classroom is

and why it should become part of the class. Thevanss simple. Seeing that some
traditional songs are repetitive and rhythmicalildren can easily learn them by heart.
Therefore they stick to children” mind and rootrtheSo children are familiar with the

song very quickly. The effect is that it allows tla@guage to become their part naturally
with all the language features. Moreover, the sphgnomenon is that it creates and
develops confidence in young students. It can Bected in the fact that even those who
are cautious join the whole-class singing or raenrg. It has also a positive impact on
children’s mind. Because children are known to grenfin front of their parents, relatives

of friend, they are more than happy to show whay tthid during the class of the English

language. Not many children come home and stataipg what and how they counted
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in the class of math but certainly they start siggenglish song they did. As mentioned in
previous chapters, songs have many positive immecthildren’s mind. They also help to

increase the level of their memory and concentnatio

9.3 Songs input

It is meaningful and appropriate to start up befpl@ing a song by providing
some input. This can be done by using visualsashficards of the main vocabulary items.
As a suitable example a teacher can use famous GhdgvacDonald. Vocabulary of
animals can be practiced with flashcards or snmjs tof animals. When new song is
presented the teacher should let the students listéhe song to become familiar with its
melody and tunes. Then he, if it is not a part wy activity, should try to explain the
meaning of words which students do not know. Tahetat goal he can also use the
visuals or pictures. He can invite the studentside up the picture or flash card of the
animal, tool or toy they listen during the songfpenance. If the teacher manages to
evoke children curiosity and interest they willrsta sing along naturally.

When the children know well the song and its lyriteere are many varieties how the
song can be exploited. The simplest and funniest®mpanying the actions of the
songs by gestures and simple movements or by parfgr If the song contains
adjectives of measurement such as big, small eé&tdacher can use his arms too.
Some songs are suitable for “live performancethé teacher uses his imagination, he
can come with funny activity. He can prepare sonasks related to the song he chose
and let the students play accordingly. This agtigitarantees lots of fun. [21]

9.4 Grammar improvement

Songs has wonderful feature. Teachers can usetigs $or all kind of activities, skills
improvement, entertainment, motivation and alsoeplanation. There are songs which
automatically tend to be a “natural model” for teiag and explaining grammar points.
Song provides variety of practice of discussed gnam matter. They may contain
particular useful structures and other typical pasa In general, for students of lower age
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grammar patterns in songs may present great oppiyrtio get familiar with it in natural
way. [22]

Here is an example of possible activity aimed tacpcing lexical and grammatical

categories:

The teacher picks a song which has some kind of.skée also prepares copies
with lyrics for the class. After spreading themiheites students to read the lyrics. First
task may be to change the tense in the lyricsfeoq past tense to future simple tense.
Then the teacher can continue in transposition @aitltonstituents of the sentence, find
opposites or negatives. He can let the studentk imguairs and then he can invite them to

openly discuss about the differences in the meaning

The advantages of this activity are:

1) Students may work with their own lyrics if appeal by the teacher
2) It improves students’ bank of vocabulary

3) Practicing grammar structure by funny activity

Possible disadvantages

1) Wrong choice of the song (lyrics)

2) Some students may find this activity boring

Another possible way to deal with this type of @ty is to let students listen the
song and look for certain phrases, grammatical toactsons and try to count how many

times they occurred during the play.

9.5 Pronunciation

Songs offer a great opportunity for practicing pneciation. In general, traditional
songs can be used for improving pronunciation aadilfarization of students of the
language. Songs enable to join more than one mecentradistinction to what is focused
at primary level, because the teaching of vocalulalines to one single word items. If
taken into consideration, “children can become whr@ of using contractions, weak
forms. “. Songs play important role in increasingaeeness of stress patterns and rhythm.
[23]
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9.6 Video song clips

Video song clips can be very effective ways of weting pupils and allowing

them to get closer to the language.

condition that the activity is optimized to themd¥o song clips help motivate pupils learn

They can leel wath all age group or level on

the foreign language. The monotony of the convealitesson is broken by implementing

this tool. It can be also regarded as a sort ohkbor@he advantage of video song clip

implementation into teaching is that visual typexl aauditory types of learners are

provided for. Video can be exploited in the classnofor provoke the discussion. Also

other basic elements such as vocabulary and graroambe treated when using video

song clips.

Useful activities

* Predict language

Getting students to predict the language being naade useful and motivating.

o

o

Give students the script with key items removed exgressions/verbs/key
words/questions.

View with sound off and students use the visuatglto brainstorm the
missing items.

View with sound to check predictions and compl¥iew again if needed.

* Focus on roles

Getting the students to role-play the movie cafubeand motivating

o

[24]

Run through once or twice with the whole classdbthe gist and
understand setting.

Assign roles to each student (e.qg. if 3 charaatetise clip, each student is
one of them).

Give each character a script corresponding to fheeirin the clip and a
couple of focus questions for viewing their chagacYiew clip again.

Put students in groups to practice their rolesygifiieir scripts. Then
perform without scripts.

Students not keen on role play can be directorsipters with the whole

script.
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The following lines will describe one of possibletigity which can be proceeded
with pupils of all levels of the English languadfeis called Freeze-frame. The aim of this
activity is to practice guessing and descriptionse variety of tenses (present
simple/continuous, conditionals, etc.). Before #dogivity, the teacher finds two frames of
singer to freeze in the early part of the videoefMlne prepares list of questions that he
might use for the first frame, for example: What gau see? What is he wearing? Etc.

As for the procedure, first the teacher explainslants that they will be watching
video clip. He switches on the video and freezes fitst frame. Then he presents the
activity by asking the questions he prepared irnaded. Then he asks half of the students
to turn round so they cannot see the screen. Heesnane half of the students to describe
what they see to a partner in the other half. Thadse cannot see the screen ask questions
of those who can. The variation may be that thehielacannot see the screen and the class

describes the picture to the teacher. The tea@red@aw the picture on the board. [25]

10. Internet as a source of never-ending opportunities for
using songs and music for fun and for learning

Nowadays many of children spend plenty of timergttat home in front of the
screen. They browse the websites searching for thamgeto make their moment of bore
enjoyable. It seems to be a kind of “trend”. Heoenes the question: How to deal with it?
There is a great opportunity to make profit froreitmatural curiosity in a way of self-
education and motivation. Let's take youtube a®xemple. There are many songs with
subtitles/video clips posted for free. In addifiptenty of video clips have subtitles so if
there is a problem of understanding, these subtitiay help a lot. At the point of choosing
suitable video clip, the teacher should pass #sponsibility to students. Moreover, if a
teacher allows children to choose their own sonmuosic they are more likely to involve
the activity connecting to the song or music arather can learn more about children’s
interest. If there is a conflict of interest, tle@ther can prepare a simple questionnaire to
find out what is the “main stream” in the classroom

The advantages of YouTube may be found in its autittigy. It provides great
opportunity to face the real language of Englishclwhs used not only by “ordinary”
people. This might be a challenge for some studerds for the teacher. Youtube presents
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varieties of clips which can be further exploitedridg the classes. One can finds all
material which should be discussed during the elRs€On the other hand, sometimes
happens that clips are in poor quality which carkenthe presentation more difficult for

listeners.

Here is the short overview of advantages of YouTube

- video clips are for free

- there are plenty of video clips, even with sudsit

- teachers can reproduce authentic language iclassroom

- comprehensible input is offered through videz§] [

11. TPR

There are lots of songs that are suitable for sm@n the class. Collective singing
in class brings the benefit of total participatfoom all students, especially if accompanied
by actions or mimes. The total physical respongeR)Tapproach is particularly suited to
younger learners. First, it is important to sayatwthe TPR actually means. TPR (total
physical response) is a method of teaching languBgeing this method students are
activated by physical movement. The advantagesisfrhethod can be found in the fact
that students react spontaneously without any steesl anxiety, there is no need of
translation of the instructions, it allows studetttseact immediately without thinking or
focusing on the language, TPR does not insist wdesits’ oral response, and this method
breaks the daily routine. ,TPR is perfect for edemary school classes, as students are

used to learning in a variety of ways and partidylanjoy movement. “[27]

11.1 TPR as warm-up

Taking five minutes at the beginning of each classlo a TPR style warm-up
might be also a good way to prepare students foidahtson, to set the atmosphere and to
make the students comfortable.

This activity is called TPR shouting up/down. Thm a&f the activity is to allow
students to surpass the fear of saying thingsfaneagn language. For this activity, there is
no need for any extra preparation. It starts bgtieninviting the students to stand and to

form a circle. He then explains that when he pougs- he says up. The same scheme is
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for other directions. After explanation of how tlaistivity should look like he ask them to
repeat and to do the actions whit him. Firstlydstuts should speak with lower voice, then
loudly and finally they should shout.

This activity can be combined with other actionsl amstructions. Also different
objects can become part of the activity (pictunesaso welcomed). But for this activity,
the classroom should be sound-proofed or the teastheuld warn other colleagues in
advance that he will practice this type of activ[&8]

To sum up, TPR as another possible method of #ehieg of a foreign language
has its firm place. It brings the possibilities hoav make the process of learning for
students more interesting and funny in the same.tii?R can become a warm-up activity
as well as the main content of the lesson espgamdilen teaching young learners who

demands more movement implementation.

12. Conclusion

Songs and music have wonderful feature. Teachersigathe songs for all kind of
activities, skills improvement, entertainment, mation and also for explanation. There
are songs which automatically tend to be a “natoradel” for teaching and explaining
grammar points. Song provides variety of practicdiscussed grammar matter. They may
contain particular useful structures and otherdgiphrases suitable for use as a particular
example. As for the types of activities there ar@nynof them. Here is the short list of
activities which can be done during the lessons mativating pupils: jumble lyrics,
changing the text of the song, group song writstgry writing, singing, etc. Therefore, it
is always up to the teacher what kind of materaliiabout to use. He should take into
account the aim of the activity and consider thespand cons, because every single
activity has two sides, advantages and disadvasitaige for the advantages, most of the
activities are funny and students, if they havedpportunity to choose, they cooperate. If
movement of the students during the activity iduded, the positive results are pretty
guaranteed. On the other hand, if the teacher doeshink of the activity carefully, he
might risk of non-controlled classroom full of plgousing their mother tongue and high
level of noisiness.

In general, after any kind of activity, student®wll get some feedback from the

teacher. The activity should always follow the &t before the activity. None of the
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activity should serve only as a “filler” of timeh& next point is that the teacher should not
be the only one who brings the material for thedes. Students should participate as well.
If they get the opportunity to bring their own méé and the teacher approves it, the

students are more motivated then.

EMPIRICAL STUDY

1. Introduction

To start, it is important to say what the aim of tfuestionnaire is and what should
be proved. The aim of the questionnaire is tossstige level of motivation influence of
the music on the teaching and learning of the Bhglanguage. To reach that goal, the
questionnaires were distributed among teacherseoEnglish language as well as among
students of basic schools. The investigation wasechout in Karlovy Vary region and in
Pilsner region. Out of all distributed questioneairs0.9 % were returned back to the
investigator. The aim of the questionnaires disteld among teachers was to identify the
use of the music during the teaching of Englistglexge lessons; identify problems and
find out advantages and disadvantages of usingaalusgement in the classroom.

Another point to analyze arising from the questairnwas the use of application
Suggestopedia during the lesson of the Englishulagg (when teaching, special music
compositions are used to stimulate left and righteloral hemisphere. This method is
approved by international group of experts at UNBSG@ December 1978) in foreign
language teaching.

The aim of the questionnaires distributed amonglpupas to determine whether
students listen to the music when learning. Moreouteshould give the evidence of
listening to the music during certain activitiesttwthe focus on reaction on the music
applied during the classroom. As for an interestigervation, the number of pupils

playing some musical instrument can be included.

2. Outcomedrom a questionnairesurveyamongteachersof foreign language
The questionnaire was addressed to teachers afjfid@nguages, especially of the
English language at schools in Karlovy Vary regasmwell as in Pilsen region with no
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regards to the age and gender. Out of the totalbeurof distributed questionnaires 52%
questionnaires were returned. 30.76% of the respuedvere men and 69.24% women.
Regarding the profession experience of the teachegesult of investigation shows that
most of the teachers have been working in schaois f11 to 20 years which gives
61.54%. The other figures present that 23.08% spardents have been working in
schools 3-10 years; 7.69% of the respondents hese Wworking in schools for three years.

Same figures represents group of respondents Ovged's.

Table no. 1 — experience in the field of the teaocdi

No of years in
Up to 3 years 3 —10 years 11 - 20 years over 2@z

teaching

% 61,54 23,8 7,69 7,69

Graph n. 1 — experience in the field of the teachifo

7,69

23,8

B Up to 3 years B3 - 10years 011 - 20 years Bover 20 years

Another question which was examined: "What metha@sused during the hours
to improve receptive skills of students?" Respoisldrad the option of choosing out of
several answers or to add another possible metieduse. To provide general overview,

the filled table shows the methods used by teadhdesaching of foreign language.
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Table no. 2 — What kind of methods do you use dgrithe lessons to improve receptive
skills of students?

Method %

Listening of songs or poems in foreign language 100,00
Watching videos/video clips in foreign language 61,54
We go to movies or shows in a foreign language 38,46
Other (write):

. essays 30,77

* games (example. King of the vocabulary)

» flashcards, dictionaries, etc.

All interviewed respondents use the method of istg to the songs or poems in a
foreign language. 30.77% of teachers who respottisdjuestionnaire use other methods
which they prepare by themselves. Among these atle¢éhods they mentioned games. For
older children they prefer presentations orientedhieir interests and hobbies. For the

younger pupils, teachers chose vocabulary cardsctures.

For the question: "How often do you use listeningreises?" the interviewed
teachers had also several options to choose fréw@.nTost frequent response was "based
on the actual subject matter. This response wasethby 76.92% of the respondents. Only
7.69% use listening exercises once a week. 15.38%spondents use a different way of
listening exercises, such as completing words éntéixt by students or based on listening,
students are asked to make a summary of the sdmgreTwas any respondent who

answered that he does not practice listening esesat all.
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Table n. 3 — How often do you use listening aciie?

How often do you use listening activities? %
Every lesson 15,38
Once a week 7,69
Depends on classroom 23,08
Depends on the current issue 76,92
Do not use listening activities 0,00
Other (write)

- 15,38
» filling gaps
e summary of song processing

From the table above it is clear that listeningreises are integrated parts of
teaching of foreign language. Listening activitege also related to technical capabilities
and discussed subject matter. Another fact comurgod the research points out that in
larger schools, there is only one multimedia cla@sr. There is also a problem of the
quality of the listening. It has a big impact orppsi attention because the quality of the

record coming out of ordinary player is very low.

Teachers could choose from several answers toolteving question: "What do
you think that are the advantages of using sondkerforeign language during lessons".
Most responses related to the elimination of stgpclasses which presents 92.30% of
the respondents. Teachers pointed out that anaitiesintage of using song is that it
motivates pupils. This advantage was chosen by284.®f the respondents. Next
advantage describes development of receptive sKilis answer was chosen by 76.92%
of foreign language teachers. The following talbhel @graph, show what other answer
could be selected by teachers.
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Table n. 4 —"What do you think that are the advages of using songs in the foreign
language during lessons”

What do you think that are the advantages of usomgys in the %
foreign language during lesséhs

Development of receptive skills 76,92
All students are involved during this activity 30,7
change of classroom stereotype 92,30
Songs are good topic for discussion 0,00
Grammar points and vocabulary can be presentedragss 69,23
Students get the teaching better 15,38
Possibility of using additional activities 30,77
Motivational element 84,62
Other (write): 0,00

Graph n. 2 — What do you think that are the advages of using songs in the foreign

language during lessons?

B Development of receptive skills

OAll students are involved during this
activity

B change of classroom stereotype

B songs are good topic for discussion

O grammar points and vocabulary can
be presented on songs

B students get the teaching better

Opossibility of using additional activities

O motivational element

O other (write)
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The investigation showed that music, especiallygspare used by teachers as an
incentive, but also due to elimination of stereetyours. In addition, teachers find songs

useful for developing vocabulary and receptivelskil

Disadvantages associated with the use of songsréigh language teaching was
identified in another part of the questionnairesd.¢han half of teachers are struggling
with the problem of choosing the right music. legents 46.15%. Regarding another
possible disadvantage, teachers think that itespttoblem of keeping the attention of the
students which presents 38.46%. Furthermore, 23.08%achers see a disadvantage in
the time required for connected activities. Onlp9%6 of the respondents find the
disadvantage of keeping morale in a large numibgyupils as well as 7.69% see the
disadvantage of students ‘reluctance to coope€8% of respondents face to other

obstacle when students don’t understand the tekaemnot able to fill in missing words.

Next part of the questionnaire focuses on moderthogs of teaching - the
Suggestopedia. It examined whether teachers knawvhether they are familiar with this
method and whether that method should be includeztlucation and become a common
part of teaching and finally; what are the advaesagnd disadvantages Suggestopedia.
Most of the asked foreign language teachers knewt\vluggestopedia is - 53.85%.
61.54% of respondents believe that Suggestopedialgimot be a normal part of learning

a foreign language.

Table n. 5 — Suggestopediawareness, principals. advantages and disadvantages

Do you know principals of %
Suggestopedia?

YES 53,85
NO 46,15
Should Suggestopedia become a normal %

part of teaching?

YES 61,54

NO 38,46
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When asked why Suggestopedia should not be a ngranalof teaching 30.76%
respondents answered that Suggestopedia methoat isuitable for all pupils. To the
question "What are the advantages of implementingg8stopedia in teaching foreign
languages?" teachers responded that they see thatade for the implementation of the
faster acquisition of receptive skills (38.46% bé trespondents). Only 15.38% said that
they do not know. Teachers see a disadvantagetroflircing Suggestopedia in teaching
foreign language in the difference of the mentatumty of students in particular group.
38.46% answered like this.

At the end of the questionnaire there is a questbith aim was to examined
whether music affect student’s learning skills and/hat phase of the lessons teachers use
music as part of teaching.

Table n.6 — Music and its influence on pupil’s dermance

Does music positively affect student’s %
learning skills and performance?

YES 100,00
NO 0,00
Can music also have negative influence? %
YES 15,38
NO 84,62

From the responses is clear that all the questite@chers believe that music has
positive effect on learning abilities of studerist 15.38% of the respondents think that

music can have the negative impact on students.

The last question was to determine in which patheflessons, teachers use music
as a teaching supplement.
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Table n.7 — If you can use music during the lessamwhat stage would it be?

If you can use music during the lesson, in what geawould it

be? %
Before the beginning of the lesson to set the pesmood 69,23
During students independent work 23,08

| wouldn’t use it at all (write the reason) 0,00
| do not know 30,77

Other (write)

* when explaining grammar
* when explaining new vocabulary

« for releasing the tension after exhausting pathef
lesson, especially useful for younger pupils

* atthe end of the lesson
e during lesson, depending on situation

46,15

From the information above it can be stated thatifm language teachers use
music in teaching to promote learning. Mostly, te&rs use music in the beginning of the
lesson to induce a pleasant atmosphere - 69.23%.th® other hand, 30.77% of the
respondents do not know when the music should eé tesreach the greatest effect in the
classroom. 46.15% of respondents use the musieeded. None of the teachers surveyed

did select the option "I would not use it at all."

2.1 Conclusion

To conclude, the questionnaire survey among teadfefioreign languages, which
took place in Plzen and Karlovy Vary in primary sols, shows a few obvious facts.
Music is a very good tool for learning a foreigmdaage and all the respondents use this
tool for teaching. Music is used in the interprietatof new vocabulary, new interpretation
of the grammar exercises as well as in monitoringilp’ attention. The vast majority of

respondents use music to develop receptive sKifsipils, the use of music in education is
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seen as an advantage. The main disadvantage ofdhsion of music in the tutorial is a
problem with maintaining student attention and phablem becomes also the selection of

appropriate music.

Suggestopedia is a concept with which more thahdiaghose surveyed met. For
implementation of the common principles of Suggesttia in teaching a foreign language,
according to the respondents, there are not entragted teachers. Moreover, there is a
thought that not every student would like this noethThe survey shows that the concept
of Suggestopedia is known by teachers. Also they familiar with the principles of
teaching, related methods and they all are veryr @dad obvious to them. To summarize,
the use of Suggestopedia (natural method of tegthyteachers during common classes,
teachers should be trained by professionals béftsanethod could be used in the current

foreign language teaching in primary schools.

3. Outcomes from the questionnaire survey among pupils

The thesis, which focuses on music as a motivdtotpr, would not be complete
without any survey among students. This investigatas carried out in schools in Pilsen
and Karlovy Vary region. Of the total number oftdlsuted questionnaires the return of
the questionnaires was lower than return of thedaoted survey among teachers of the
English language. So the total return was 36.6786.dim of the questionnaire was to find
out the opinion among students of the English lagguclasses; what they think of the use

of music as a motivational factor for learning.

3.1 Outcomes from a questionnaire survey among pupils
The questionnaire survey was preceded among stiadénthe first and second

grade of primary schools. The average age of stadaurveyed was 11.41 years. The
youngest pupil was 8 years old and the oldest éngears old. The investigation involved
68.18% boys and 31.82% girls. From these datacameinfer that a greater focus on
teaching English belongs to boys than girls, byprimve this claim it would be necessary

to ask a much larger group. Nevertheless, thisesuis/not the subject of this thesis.
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To get a general overview of the attitude of stasldowards music, seemingly
unrelated questions were also asked in the sur¥ég aim was to determine the
relationship of respondents to the music as suale ©Of the questions asked in the
questionnaire was: "Do you play a musical instrutdef all the surveyed students less
than a quarter, 22.73% play on a musical instrumésplit according to the gender it is:
60% boys and 40% of girls. The most preferred nalsitstruments among pupils are
guitar, flute and piano. One of the intervieweddshis plays the saxophone. Other
questions were directed to listening to the musigeneral and the time pupils spend by
listening to the music. Moreover, other questioosused on the phase of the listening,
whether pupils listen to the music when practi@pgrt, work or even when they study. It

also examined how long students listen to musicvemat kind of music it is.

The question: “Do you listen to the music beforirfg asleep and during waking
up” pointed out some interesting findings. The agstion was that most respondents
listen to music before falling asleep, or wakingf@e going to sleep only 59.09% of the
respondents listen to music and when getting up,amount of pupils is even less. It
presents only 40.91% of students. 50.00% listeh@éamusic while learning. On the other
hand, the same amount bothers listening to musitewdarning. Almost 60% responded
that the music as a background is preferred whieking or practicing other activities like

cleaning, exercise, skating, etc.

Table n.8 — Do you use music as background while yeoork or practice other activities?

Activity v %
Cleaning 30,77
Fading 7,69
Cooking 7,69
Showering 7,69
Sport 46,15

34



When working on computer 23,08

Laundry and ironing 7,69
At school 7,69
Other 15,38

From the above findings it is clear that the backgd music is used mostly by
students when practising sports which present 46.Hnd while cleaning 30.77% of
respondents. Also when working on computers oriptagames, the interviewee listen to
music, 23.08%. Another question in the survey sotmlletermine the depth of interest in
music by reading music magazines. When asked: '@orgad music magazines?" Only
13.64% of respondents responded positively. Gitsraore interested in reading music
magazines (66.67%) than boys.

Very interesting findings showed after getting tlesults to the answer of the
question of how long they spend listening to thdias, CD players, MP players or
watching video clips on television. Most of thedsats spend their time by listening to
MP3 and CD players (86.36% of the respondents)th@rother hand, the least time they
spend by listening to radio. It is only 31.82% .lldhan 50% of respondents watch the
video clips at the TV (59.09% of the responderiibe determination of the time listening
to individual respondents, which means per respande set to 138 minutes per day. This
means that each of the respondents spend mordwbdmours by listening to music every
day. One of the respondents reached absolute redwd he said that every day; he listens
to music, 420 min, which is 7 hours. The opposftéhs is the respondent who listens to
music every day only 30 minutes. In general, didgen to music less than boys. The

record holder is a boy of 14 years.
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Graph 3 — Time spent by listening to music - innmates
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The above results show that music is an integrdlgfgoupils’ everyday live. The
guestion is, what time is adequate for listeningntgsic, and in case of a "record holder" it
is important to consider whether other activitiegimy studying are not taken apart when
most of the time is spent by listening to musiccase of motivation by mean of music,

there is a big question how to choose the mus&rastivational factor for students.

Table 9 - What music do you like best?

Music genre %
POP 27,27
Rock. Punk 54,55
Instrumental / Classical 36,36
Rap, HipHOP, RnB 27,27
Dance, Disco 9,09
Techno 4,55
Other 40,91
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Graph 4 - What music do you like the most?
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In general, students prefer Rock, Punk (54.55%eepondents) and the smallest
number of students listen to music style callechiec An interesting finding is the
percentage of students listening to the instrunhemiasic, classical music, when the
number of listeners of this genre is 36.37%. Ottreferred styles are pop and rap, hip-
hop. Both of these musical genres are listened hey dame number of respondents,
27.27%.

When asked whether respondents are sometimes ctiéstrdoy music, 45.45%
responded that they are. The music does not dighebremaining respondents which
presents 54.54%. Pupils mention music as bothenaigly if they feel sick or if they are
ill. Some of the respondents pointed out that teaynot focus on learning when listening
to the music. Others claims that the music undi@entto fall asleep or to read. Sometimes
music bothers when they have bad mood. Some aok#dpondents also describe that music
disturb when learning at school, especially whemedaody listens to the music from his
phone during the lesson.

Last part of the questionnaire was directed toube of music during lessons of
English language and the attitude of students ® afsmusic as a motivational factor.
81.82% of students answered yes and 18.18% noheoqgtestion, whether they like
working with songs in English lessons

The last question was directed to determine whebtwith the songs during

lessons and what pupils prefer. Again, respondsmi&l choose from several options.
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Table No. 10 - What do you like about songs usedimiy lessons of English language?

Question v %
| like music as such 18,18
It's a nice change in the normal classroom 59,09
| learn new words 31,82
| can sing during lesson 31,82
It's better way of learning for me 13,64
| do not like it, it's a waste of time 13,64

Graph n. 6 — What do you like about songs used dgrlessons of English language?
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The above results show that except to 13.64% ofdbpondents, students like the
change and the music is for them to fun. Some |#aough songs new words, or is it

better way of learning for them.
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3.2 Conclusion
To conclude, the questionnaire survey among stsd#rEnglish, which took place

in Plzen and Karlovy Vary in primary schools shaseseral obvious facts. Music is very
good tool for learning a foreign language and ntbhes two-thirds of pupils welcome the
implementation of the music to common lesson aeg take it as a kind of motivational
factor. In general, pupils have positive feeling&drds music. They prefer various types
of music genres. There is not any student who eotdike music can be found in the
questionnaire. The survey describes that everyesimgpil listens to the music at least 30
minutes per day. Only a small number of surveyedesits consider the use of music or
songs for way of teaching as a waste of time. Ftoenresults of the survey, it can be
stated that music as a motivating factor can bardsgl as successful way of teaching of

the English language.

3.3 Findings from questionnaire survey
To summarize the findings of the questionnaire,rtiwivation, in this case music

or songs, is a process during which positive turang energizing of the pupils’ of the
mind occur. Using music as a motivational factorthe process that determines the
direction and strength of interest in a foreignglaage.

Motivation is used in striving for a performance cédrtain level. The role of
'motivator' appears in this case, English teaciMig works systematically to stimulate
(musical themes), so that students achieve thghesi level in understanding assigned
tasks, goals. Music motivation should bring exciwain joy, curiosity, positive feelings
and ultimately joyful expectation of what will hagp in the next hour. Motivation by
music becomes ideal way to successful achievemkriieo goals and good grades in
English.

The problem with setting music as a motivationatdais the appropriate choice of
musical genre. It means selecting appropriate sangsmusic for all interested students.
Whoever carries out the motivation has no easy vabrall. He must know what driving
force can be applied on every single pupil. He must this knowledge to focus its
energies on those objectives and tasks. "Motivasosomething like flowing water in a

water pipeline that has the ability to flow. ToMipit needs to have the opportunity.
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Therefore, it is necessary to turn the tap ". Iteacher wants pupils to show their
motivation, he must create proper opportunity fam. [29]

Music as a motivating factor of learning of theelign language can ease teachers
their work but teachers should work with the studesnd listen to them and take into

account their interests and needs. Then succelssanalchieved.

13. Conclusion

To conclude, this diploma thesis partially meets gloal and the target which is to
prove that music/songs can work as a motivatingofator pupils to learn English.
Partially on purpose, because if this diploma thesally proved every single point which
is analyzed than it would become a kind of guidelior the teachers and everyone would
try to implement it into the teaching process. Bilitere are many points which are
controversial and not all techniques are applicable all types of classes and for all
pupils. Therefore, there exist many tools and &/ connected with music and songs
which can enable teachers to involve pupils topfeeess of learning the English language
and ease pupils the comprehension of subject mdtter teaching process itself does not
have to be straightforward. It can be also fungdopils. There is a “golden” rule which
says that if pupils add their emotion into the mhéag, they are able to absorb more
knowledge and improvements appear sooner.

As for music and songs, they have a positive efiadiuman mind. Music does not
only evoke pleasant feelings, but it can also eramel pupils’ attitude towards the
learning. The technique, which involves music ie teaching, is called Suggestopedia.
Unfortunately, this method is specific and accaogdia survey results, not every teacher
knows what is hiding under this name and what @&dprinciples are. It is important to
take into consideration that each of the studemtsnique and that is why it cannot be
applied what works with one to the other. Howewaarthe results of the survey showed it
Is good to involve music or songs in the learningcpss. The activity with song or music
may not take an hour. It should not indeed. Bubife try different parallel activities such
as warm-up activity for tuning pupils into pleasambod while playing nice background
music and students performing simple task, praxicrocabulary or even grammar is
discussed by mean of a song (lyrics), such anoagpr could motivate students and,

should guarantee the improvement of their results.
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It is also important to mention that the choicehe#f music or songs does not always
have to be the teacher's domain. He should intitdents to actively participate when
choosing propriete source of discussion or souncestdibject matter. The teacher should
become a “traveller’s guide” of the pupils. He slaoiave the final word when approving
their proposal but he should be very careful whis.t He should take into account all
important facts such as: the aim of the activity,arganization, duration, possible level of
noisiness, level of usage L1 and L2!

The presupposed outcomes of the questionnaire lesvgmsitive impact of the
music on students and pointed out that music id pértheir everyday life. The
guestionnaire targeted to teachers proved thahéeacan implement songs and music to
the lessons for explaining for example certain gream points, new vocabulary or
pronunciation. Moreover, the outcomes highlighteel awareness of unconventional way
of teaching, the Suggestopedia and its possibléeimgntation into lessons of teaching
foreign languages.

Because most of respondents use music to deveateptree skills of pupils, the use
of music in the process of teaching and learninglmregarded as an advantage. On the
other hand, as the teachers answered it the goeatre, there is a main disadvantage of
the inclusion of music in the tutorial. It is a plem of keeping students’ attention and as
mentioned in previous lines, there is also a prmobhath selection of appropriate music.

From the results of the questionnaire it is cléat imusic as motivating factor for
pupils learning English is very useful tool, beausost of them spend hours by listening

to the music everyday!
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14. Resumé

Tato diplomova prace se zabyva moznosti vyuzitblg(misntek jako motivéniho
faktoru @i vyuce anglického jazyka. Prace je rélesha na d¥ hlavni¢asti. Prvnicast je
zametena na teorii, které je podloZena ipatymi priklady, které Ize aplikovat dmem
vyucovaci hodiny. Jednotlivétiklady aktivit jak pracovat s hudboti pisnickou jsou
analyzovany a jejich vyhod§i nevyhody vyzdvihnuty. V prvnéasti je roviz nastigna
moznost vyuziti netradini metody zvané Sugestopedie. Druidét diplomoveé prace se
zabyva dotaznikovym &ehim, jehoz cilem je prokdzat moznou SirSi implesaarhudby
a pisni do &né vyuky. RoviZz zkouma dopad a vliv na Zaky jak péZzné vyuce, tak i
béhem mimoskolnich aktivit.
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DOTAZNIK — HUDBA JAKO MOTIVACNI FAKTOR

Pozorné si prectéte ndsledujici otdzky. Odpovidejte na otdzky podle toho, co si myslite, Ze Vam
skute¢né nejvice odpovida. Hodici se odpovéd zakrouzkujte. U nékterych otazek je moziné
zakrouzkovat vice odpovédi.

Muz/Zena

Praxe: do 3 let, 3-10 let, 11-20 let, nad 20 let

vrs oz

Jaké metody pouzivate béhem hodin ke zlepSeni receptivnich dovednosti Zaka?
1. poslouchame pisnicky nebo basnicky v daném cizim jazyce

2. divdme se na videa/videoklipy v cizim jazyce

3. chodime na filmy nebo predstaveni v cizim jazyce

4. jiné (vypiste):

s s

Jak €asto pouzivate poslechova cviceni?
1. kazdou hodinu

2. jednou tydné

3. v zavislosti na moznostech ucebny

4. v zavislosti na probirané latce

5. poslechova cviceni nepouzivam

6. jiné (vypiste):

Jaké jsou podle Vas vyhody pouzivani pisni¢ek v daném cizim jazyce pfi hodinach?
. rozviji zakovo receptivni dovednosti

. vSichni Zaci jsou béhem této aktivity zapojeni

. odbourani stereotypu hodiny

. pisnicky jsou dobrym namétem k vedeni diskuse

. na pisnickach mohu vysvétlovat gramatické jevy, slovni zasobu

. Zaci lépe chapou vyuku

. vyuziti dalSich doplnkovych aktivit

. motivacni prvek

O 00 N O U A W N B

. jiné (vypiste):

Jaké jsou podle Vas nevyhody pouzivani pisnicek v daném cizim jazyce pfi hodinach?
. Casova narocnost

. technicka narocnost

. problém s udrZenim koncentrace Zaki

. nevim jakou spravnou hudbu vybrat

. pti velkém poctu zakl problém s udrZzenim moralky

a U~ W N R

. Zaci nechtéji spolupracovat
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7. jiné (vypiste):

Vite co je to sugestopedie a jaké jsou jeji principy? Ano/Ne
Méla by byt sugestopedie béZnou soucasti vyuky? Ano/Ne
PrOC Y. ...ttt e ettt e e e e ——eeeeee——eeeeataaeeeea——eeeeaata—aaaaeeaatreeaeeabaareeaaatraeeeattreeeeaanrreaens

Ma hudba pozitivni vliv na u€¢ebni schopnosti Zaka a jeho vykon? Ano/Ne

Muaze mit hudba i negativni vliv? Ano/Ne
Kdybyste mohli p¥i vyuce pouzit hudbu, v jaké ¢asti hodiny byste ji vyuZili?

1. pred zahdjenim vlastni vyuky k navozeni pfijemné atmosféry

2. béhem samostatné prace zaka

3. nepoutil (a) bych ji viibec, divod (vypiste)
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DOTAZNIK — HUDBA JAKO MOTIVACNI FAKTOR

Pozorné si prectéte ndsledujici otdzky. Odpovidejte na otdzky podle toho, co si myslite, Ze Vam
skutecné nejvice odpovida. Nehodici odpovéd Skrtnéte. U nékterych otdzek je mozné zaskrtnout
vice nehodicich se odpovédi.

Vvék

Muz/Zena

Hrajete na hudebni nastroj Ano/Ne
NG KEEIY 2 ettt et e e e e e e aaaee e

Poslouchate hudbu pfed usinanim/pfi vstavani? Ano/Ne
Poslouchate hudbu, kdyz se ucite? Ano/Ne
Pouzivate hudbu jako pozadi pfi préci i jiné aktivité? Ano/Ne
[ 1Y PP

Ctete hudebni ¢asopisy? Ano/Ne
KEEIEP ... et e e e e eee e

Kolik minut denné pfiblizné travite poslechem:
A)radio....ccecee e
B) CD/MP3.eeeeoeeeeeeeeeeeeeeeeeene
c) Tv/videoklipy......cccoeeurrunee.

Jakou hudbu mate nejradé;ji? a) POP
b) Rock, Punk
c) instrumentalni/klasicka
d) Rap, Hip Hop,RnB
e) Dance/Disco/

f) Techno
g) jiné
Rusi Vas nékdy hudba? Ano/Ne
Pokud ano, kdy, za jakych
OKOINOSTEI?.....coeeeiiiee e e e e et e e e araeas
Pracujete radi pfi hodinach anglictiny s pisnickami? Ano/Ne

48



Co mate na praci s pisnickami pti hodinach nejradéji?

a) mam rad (a) hudbu jako takovou

b) je to prijemna zména pfi béZzném vyucovani
¢) mUzu se naucit nova slovicka

d) mGzu si pfi hodiné zazpivat

e) lépe se pak ucim

f) nebavi mé to, je to ztrata casu
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